




April 5, 2024

Via Email
mdewan@sccoe.org

Mary Ann Dewan, Superintendent
Santa Clara County Office of Education
1290 Ridder Park Drive
San Jose, CA 95131

RE: Material Revision to Downtown College Prep Alum Rock Charter Petition

Dear Dr. Dewan,

On behalf of Downtown College Prep Alum Rock (“DCP Alum Rock” or the “Charter School”), I am
writing to respectfully submit a request to materially revise the DCP Alum Rock charter petition to remove
grades 9 through 12 from its offering. DCP Alum Rock affirms compliance with Education Code Section
47607(b), the memorandum of understanding (“MOU”) and Addendum to the MOU with the County, in
submitting this revision request.

The requested material revision for a change in grade levels served is driven by significant declining enrollment
at DCP Alum Rock. Over the past four years, DCP Alum Rock has experienced a 30% decrease in enrollment.
This decline, which is part of a broader trend, has had profound implications for our operational sustainability
and ability to deliver the high-quality education for which we are known. The decreased enrollment directly
correlates with a reduction in revenue, further exacerbated by the termination of one-time funding sources and
an overall decrease in state educational funding.

Operating a high school involves significant financial and resource investment. It requires a dedicated team of
educators to cover a wide curriculum, comprehensive support services to meet diverse student needs, and a
vibrant program of extracurricular activities that are essential for holistic development. These components,
crucial for the rich educational experience we promise, have been significantly challenged by our current
budgetary constraints. The decision to close DCP Alum Rock is a reflection of our commitment to responsibly
managing our resources to serve our students effectively. This has been a difficult decision, made with a deep
understanding of the impact on our students, staff, and the broader community. Our focus now turns to ensuring
a smooth and thoughtful transition for all affected. We are committed to providing our students with pathways
that continue to offer high standards of education and support, aligning with our mission to prepare students for
success in both college and career.



The following Charter Elements have been impacted by this requested change:

1) Element A – Educational Program
2) Element B – Measurable Pupil Outcomes
3) Element C – Measures of Assessment
4) Element E – Employee Qualifications
5) Element F – Health and Safety Procedures
6) Element G – Student Population Balance
7) Element J – Pupil Suspension and Expulsion
8) Element O – School Closure Procedures
9) Miscellaneous Elements – Facilities provision

A reasonably comprehensive description of any new requirements of law since the charter was approved is
included within the revised Charter itself, which is provided as Tab 1 to this submission. These changes
primarily include:

1) Element C – Measures of Assessment (LCAP reporting requirements).
2) Element F – Health and Safety Procedures (updated requirements for the Charter School’s safety
plan and other new health and safety requirements applicable to charter schools).
3) Element J – Pupil Suspension and Expulsion (involuntary removal procedures).
4) Extension of the charter term by operation of law.
5) Updates to applicable governing law throughout.

Contents of the Submission

In compliance with the Santa Clara County Office of Education’s submission process for considering a
charter petition received for material revision, the following items are enclosed along with this letter:

1. Charter Petition – A complete copy of the charter petition which has been updated to conform
with any new laws enacted since the charter was last approved or modified through an approved material
revision, enclosed as Tab 1;

2. Signed Certification of Affirmations – A signed certification to the SCCBOE stating that
petitioner(s) will comply with all applicable laws is found in the clean version of the materially revised
charter petition, enclosed as Tab 1;

3. Material Revision Information – An explanation of the material revisions to the charter which are
being requested is contained in this letter;

4. Notice of Changes – A red-lined version of the new revisions to the petition for revision,
enclosed as Tab 2;



5. Financial Documents – An Excel spreadsheet and LCFF calculator in electronic form showing
calculations and formulas for budget and financial projections, enclosed as Tab 3;

6. Additional Documents –

a. Charter School Review Matrix – indicating the page number each item can be located
within the petition, enclosed as Tab 4;
b. Signed Certification Page** – indicating that the petitioner certifies the petition is
complete, thereby starting the timeline for submission, enclosed as Tab 5.

Timeline

Material revisions are governed by the same standards and criteria that apply to new charter petitions as
set forth in Education Code 47605, (Section 47607(b)), including the timing requirements for charter petitions
to be heard. Under Section 47605(b), “[n]o later than 60 days after receiving a petition, … the governing board
of the school district shall hold a public hearing on the provisions of the charter, at which time the governing
board of the school district shall consider the level of support for the petition by teachers employed by the
school district, other employees of the school district, and parents.” Thereafter, “[f]ollowing review of the
petition and the public hearing, the governing board of the school district shall either grant or deny the charter
within 90 days of receipt of the petition, provided, however, that the date may be extended by an additional 30
days if both parties agree to the extension.” These timelines are commenced “for purposes of commencing the
timelines described … on the day the petitioner submits a petition to the district office, along with a signed
certification that the petitioner deems the petition to be complete.”

This signed letter, attesting to the certification above, thus triggers the legal requirements for the Santa Clara
County Board of Education to hear the Material Revision according to the timelines set forth in Education Code
Section 47605.

* * *

DCP Alum Rock is ready to implement this next chapter in its efforts to serve the students of the San
Jose community. The Charter School looks forward to working with your office to efficiently and timely
process this request. Should you have any questions, please do not hesitate to contact me at
psettelmayer@dcp.org or 408-271-8120 ext. 101.

Sincerely,

Pete Settelmayer, CEO

Enclosures
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AFFIRMATIONS AND DECLARATION 

As the authorized representative of the applicant group, I, Pete Settelmayer, hereby certify under the 
penalties of perjury that the information submitted in this application for a renewal of the charter for 
Downtown College Preparatory Alum Rock (hereafter referred to as “DCP,” “Downtown College Prep,” 
“DCP ARMS     ,” or the “Charter School”), located in San Jose, CA and authorized by the Santa Clara 
County Office of Education(“SCCOE”) is true to the best of my knowledge and belief; and further, I 
certify that, if awarded a charter, the Charter School will follow any and all federal, state, and local laws 
and regulations that apply to the Charter School, including but not limited to: 

● The Charter School shall not discriminate on the basis of the characteristics listed in 
Education Code Section 220 (actual or perceived disability, gender, gender expression, 
gender identity, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 
of the Penal Code, including immigrations status, or any other characteristic protected by 
law, or association with an individual who has any of the aforementioned characteristics). 
[Ref. Education Code Section 47605(e)(1)] 

● Shall be nonsectarian in its programs, admissions policies, employment practices, and 
all other operations. [Ref. California Education Code section 47605(e)(1)]. 

● Shall not charge tuition. [Ref. Education Code Section 47605(e)(1)] 
● Shall meet all statewide standards and conduct the student assessments required, pursuant 

to Education Code Section 60605, and any other statewide standards authorized in statute, 
or student assessments applicable to students in non-charter public schools. [Ref. Education 
Code Section 47605(d)(1)] 

● Shall, on a regular basis, consult with parents, guardians, and teachers regarding the school’s 
educational programs. [Ref. Education Code Section 47605(d) 

● Shall admit all students who wish to attend the Charter School unless the Charter School 
receives a greater number of applications than there are spaces for students, in which case 
it will hold a public random drawing to determine admission. Except as required by 
Education Code Section 47605(e)(2), admission to the Charter School shall not be 
determined according to the place of residence of the student or of that student’s      parent      
or legal guardian within the State. [Ref. Education Code Section 47605(e     )(1     )     ]. 
Preference in the public random drawing shall be given as required by Education Code 
Section 47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make 
reasonable efforts to accommodate the growth of the Charter School in accordance with 
Education Code Section 47605(e)(2)(C). [Ref. Education Code Section 47605(e)(2)(A)-(C)] 

● Across the Bridge Foundation declares that it shall be deemed the exclusive public school 
employer of the employees of Downtown College Preparatory Alum Rock for the purposes 
of the Educational Employment Relations Act. [Ref. Education Code Section 47605(c)(6)] 

● Shall adhere to all provisions of federal law related to students with disabilities including, 
but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans 
with Disabilities Act of 1990 and the Individuals with Disabilities Education Improvement 
Act of 2004. 

● Adopt policy that is consistent with the model policy developed by the California 
Attorney General addressing the Charter School’s response to immigration enforcement, 
notify parents/guardians of their children’s right to a free public education regardless of 
immigration status or religious beliefs, prohibit the collection of information or 
documents regarding the immigration status of students or their family members, and 
fulfill other requirements of Education Code Section 234.7. 
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● Shall, upon receipt of government-issued documentation of a change of name or gender, 

or, if such documentation is not available, upon request in accordance with the 
procedure in Education Code Section 49070, update and reissue a former student’s 
records to include the student’s updated legal name or gender.  

● Shall provide students the right to exercise freedom of speech and of the press 
including, but not limited to, the use of bulletin boards; the distribution of printed 
materials or petitions; the wearing of buttons, badges, and other insignia; and the right 
of expression in official publications, in compliance with Education Code Section 48907. 

● Shall meet all requirements for employment set forth in applicable provisions of law, 
including, but not limited to credentials, as necessary [Ref. California Code of 
Regulations, Title 5, Section 11967.5.1(f)(5)(C)] 

● The Charter School shall ensure that teachers at the Charter School hold the Commission on 

Teacher Credentialing certificate, permit, or other document required for the teacher’s 
certificated assignment. The Charter School may use local assignment options authorized in 
statute and regulations for the purpose of legally assigning certificated teachers, in the same 
manner as a governing board of a school district. Teachers employed by charter schools during 
the 2019–20 school year shall have until July 1, 2025, to obtain the certificate required for the 
teacher’s certificated assignment [Ref. Education Code sections 47605(l) and 47605.4(a)]  

● Shall at all times maintain all necessary and appropriate insurance coverage. 
● Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per 

grade level as required by Education Code section 47612.5(a)(1)(A)-(D). 
● If a pupil is expelled or leaves the Charter School without graduating or completing the 

school year for any reason, the Charter School shall notify the superintendent of the school 
district of the student’s last known address within 30 days, and shall, upon request, provide 
that district with a copy of the cumulative record of the pupil, including report cards or a 
transcript of grades, and health information. If the pupil is subsequently expelled or leaves 
the school district without graduating or completing the school year for any reason, the 
school district shall provide this information to the Charter School within 30 days if the 
Charter School demonstrates that the pupil had been enrolled in the Charter School. [Ref. 
Education Code section 47605(e)(3)] 

● May encourage parental involvement, but shall notify the parents and guardians of 
applicant pupils and currently enrolled pupils that parental involvement is not a 
requirement for acceptance to, or continued enrollment at, the Charter School. [Ref. 
Education Code Section 47605(n)] 

● Shall comply with all laws establishing the minimum and maximum age for public 
school enrollment. [Ref. Education Code Section 47612(b), 47610] 

● Shall comply with all applicable portions of the Elementary and Secondary Education 
Act (“ESEA”), as reauthorized and amended by the Every Student Succeeds Act 
(“ESSA”). 

● Shall comply with all laws establishing the minimum and maximum age for public 
school enrollment. 

● Shall meet or exceed the minimum number of school days. [Ref. Title 5 California Code 
of Regulations Section 11960] 

● Shall comply with any applicable jurisdictional limitations to the locations of its facilities. 
[Ref. Education Code Sections 47605 and 47605.1] 

● Shall comply with the Public Records Act. 

● Shall comply with the Family Educational Rights and Privacy Act. 

● Shall comply with the Ralph M. Brown Act. 
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● The Charter School shall comply with Government Code Section 1090, et seq., as set forth 
in Education Code Section 47604.1. 

● The Charter School shall comply with the Political Reform Act. 
 
 
 

 

 

Pete Settelmayer      April 5     , 2024       

Lead Petitioner for 
Downtown College Prep Alum Rock
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INTRODUCTION 

In 2010, the Santa Clara County Office of 
Education approved the application by 
Downtown College Prep to open DCP 
Alum Rock, a new 6-12th grade charter 
school serving the students of Santa Clara 
County. A shared commitment to college 
success for underserved students and 
their families led to this partnership. DCP 
Alum Rock’s charter term was extended 
for one additional year, by operation of 
law, to June 30, 2027 (Education Code 
Section 47607.4). As DCP Alum Rock 
approaches its second charter renewal, its 
commitment to its mission and service to 
Santa Clara County students and families 
is as great as ever. 

In accordance with Education Code Section 47607(b) and the 2021-2026 Memorandum of 
Understanding between SCCOE and the Charter School (“MOU”), Downtown College Preparatory Alum 
Rock seeks a material revision of its charter to remove grades 9 through 12 from its offering.  The 
Charter School reaffirms compliance with the MOU and Addendum to the MOU with the County. 

The DCP’s mission is to prepare first-generation college-bound students to be leaders for tomorrow 
through secondary school success and college completion. DCP believes that all students, regardless of 
prior academic achievement, can and should be prepared for college success. Today, 95% of DCP 
students matriculate to college directly after high school, the majority of them to a four-year university. 
56% of DCP graduates have completed or are persisting in college compared with 14% of similar 
students nationwide (National Student Clearinghouse, 2019). After 20 years, DCP continues to build a 
transformational learning community where students are pioneers in their family, neighborhood, and 
city. 

College success for low-income communities of color is critically urgent. DCP’s “To and Through” college 
completion model ensures graduates and their families are supported in their pursuit of a college degree. 
With a focus on students who are historically underserved by traditional public schools, DCP families are 
largely low-income Latino families with limited educational attainment.  After culminating from DCP Alum 
Rock, students have the opportunity to attend high school at Downtown College Preparatory in San Jose. 

The first component of DCP’s model is getting students “to” college, by ensuring that they possess a 

personal commitment to college; the knowledge, skills, and study habits to excel with the A-G 

requirements of California’s university systems; leadership and learning experiences that give them a 
competitive advantage; and the mindset and college know-how to navigate the admissions process. DCP is 
committed to building student agency, confidence, grit, tenacity, and perseverance, and is working with 
families on college eligibility, choice and financial aid information through Family Education opportunities 
hosted by DCP High School. 

With the submission and approval of this charter petition, DCP and SCCOE renew their commitment to the 
shared goal of college success for first-generation college students. DCP Alum Rock looks forward to the 
opportunity to continue serving students from Santa Clara County in its next charter term. 
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 MISSION  

The mission of Downtown College Prep Alum Rock (DCP) is to prepare first-generation college-bound 
students to be leaders for tomorrow through secondary school success and college completion. 

 

 VISION  

To meet this mission, DCP strives to develop and activate literate, numerate, creative, ethical individuals 
with the mindset and skills to be agents of positive change in their communities. DCP believes that a 
college degree is a critical asset that can propel low-income students out of the poverty cycle, creating a 
broader horizon of career options, and improving the outlook for themselves and their families. 

To achieve this aim, DCP pursues data-informed academic and college readiness strategies that are 
rooted in DCP’s own action research and upheld by current research around deeper learning principles, 
grit, resilience, and perseverance. DCP bridges the college completion gap by empowering first- 
generation college-bound students with the academic and personal knowledge, skills, confidence, 
commitment, and resilience to thrive in and beyond college. 

 

 A COMMUNITY RESPONDS TO THE COVID-19 PANDEMIC  

In the age of the COVID-19 pandemic, the 1700+ students and families DCP serves, plus staff and 
alumni, are facing extreme challenges as a result of quarantining, social distancing, and the economic 
recession that is ensuing. The impact of the pandemic exacerbates challenges that were already 
present in the community, including unemployment, food-deserts, immigration instability, mental 
health support, a digital divide, and transitional supports related to housing. Further, the uncertainty 
that exists about the upcoming school year for DCP students and the unclear outlook for DCP alumni in 
higher education creates a compounding sense of fear and anxiety. At a minimum, the situation 
requires that DCP leadership think differently about meeting the basic needs of their community so 
that in the short and long-term the DCP community can find resilience and manage the adjustments as 
a result of COVID-19. 

Like every school faced with the prospect of distance learning, we mobilized to ensure students had 
access to the technology they needed, the support for their learning and the maintenance of 
relationships with their school community. But DCP’s response did not end at the proverbial school door. 

DCP recognized that there was a unique opportunity for to create an ecosystem of support for its 
current, past, and future families that will have short and long-term benefits for the community. This 
ecosystem includes strategic external partnerships with agencies poised to provide discrete services to 
families. It also includes internal resources that have been redirected to support families during the 
pandemic. For example, every single DCP family was contacted during Summer 2019 to understand how 
DCP could support families in accessing supports to meet specific needs associated with food insecurity, 
mental health and wellness, technology access and rent/eviction support. 

One such partnership is with Sacred Heart Community Service where DCP families have access to a 
weekly drive-through food pantry. On average, 400 families access food every Friday from a DCP 
campus. Another partnership is with the Department of Family and Children's Services where families 
have access to extensive wrap-around services in partnership with Seneca Health Services. 

The work is being done in phases: First, a family outreach needs assessment was completed, then a case 
management model was developed to support families, connecting them to community partners 
and/or direct services DCP offers, and finally, the data collected and the supports put in place inform 
services DCP anticipates adding into our program when we return back to some version of school in the 
fall.
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Phase I: Family Outreach Needs Assessment, April 2020-June 2020 

Phase II: Case Management, June 2020-June 2021 

Phase III: Return to School and Long-term Integration of Supports, August 2020-September 2021 

DCP's COVID-19 community response strategy is largely funded through private philanthropic donations. 
 

 HIGHLIGHTS OF THE DCP MODEL  

DCP’s values of ganas (desire), comunidad (community), and orgullo (pride) are at the heart of what DCP 
believes it means to be an educated person in the 21st century. While being educated includes having a 
command of core knowledge, concepts, and skills across academic disciplines, more than this is required 
to be fully educated in the 21st century. An educated person must also possess the skills and 
dispositions that allow them to be engaged citizens who contribute meaningfully to their local 
communities and the broader society. DCP believes that an educated person is one with integrity, a 
commitment to making things better, and the ability to lead positive change. 

The educational philosophy of DCP is rooted in the vision of social justice embodied in its mission. DCP 
believes that education is the primary lever by which inequity and systems of oppression can be 
interrupted, and the democratic principles of equity and justice can be realized. 

DCP’s unwavering belief in the capacity of first generation, low-income students to thrive at a four-year 
college exemplifies a critical aspect of educational philosophy. 

DCP Alum Rock engages students and families through a variety of initiatives, including: 

● A robust Advisory/College and Career Readiness (“CCR”) program that builds a college-going 
identity for students, coupled with workshops that help families develop a college-going plan 
for their children. 
● A workshop model that meets students where they are and accelerates their proficiency, 
complemented by project-based learning units that make classes relevant to the lives of 
students and their families. 
● Academic programming that aligns graduation requirements with college acceptance criteria 
to ensure students are ready for college and career. 
● Implementation of a long-term Strategic Plan, aligned to LCAP and state accountability 
efforts, to create coordinated improvement strategies around shared priorities 

 

 THE STRENGTH OF THE DCP ORGANIZATION  

Since its founding in 1999, the Across the Bridge Foundation (“ABF”), which operates DCP, has 
consistently established itself as a fiscally and organizationally sound institution. This includes strong 
fiscal accountability, responsible governance, and dedicated leadership. 

STRONG MISSION AND VISION 

At DCP Alum Rock we are providing a 6th through 8     th grade pipeline that will prepare students for 
college matriculation and graduation.      As detailed in Element A, DCP recruits families from across 
Santa Clara County seeking to enroll in a charter school with an unwavering commitment to ensure that 
each and every student is ready to apply, enroll and be college ready. 

STARTING THE JOURNEY 
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Upon arrival at the DCP doorstep, students may come with a wide variety of skills, but all take up our 
shared commitment to develop the skills and knowledge that will be necessary to achieve our shared 
college dreams. 

DCP utilizes the Northwest Evaluation Association (“NWEA”) Measures of Academic Progress (“MAP”) 
to track student proficiency, as well as growth over time. This research-based, nationally normed 
assessment tool provides a strong complement to the Smarter Balanced Assessment Consortium 
(“SBAC”) data in informing program and tailoring instruction for students. In looking at the NWEA data for 
incoming 6 th grade students over the course of the charter term, we see in Figure I.1 that on average the 
majority of students enter DCP Alum Rock in the Low or Low Average range in both ELA (56 to 65% of 
incoming 9 th grade students) and Math (71 to 82%). 

In mapping these incoming percentiles to proficiency on state standards, the required work to become 
proficient becomes even more clear. Students in 6 th grade typically require a percentile of 60 or higher in 
ELA and 65 or higher in Math to “Meet” the state standard on the SBAC.1 As such, these NWEA results 
indicate that only a very small fraction of incoming 6 th grade students come to DCP Alum Rock already 
proficient. In most years, DCP Alum Rock’s incoming 6 th grade class shows that 60-75% were not yet 
proficient in reading and 70-82% have not been proficient in mathematics. Understanding where 
students are when they enter DCP - as well as holding detailed knowledge on the magnitude of the gap 
that must be closed by the time they graduate 12 th grade - is a critical component of the DCP 
program, informing the ongoing work to provide a program that sets students on a path toward college 
completion. 

It was this persistent trend of incoming students being far below grade level that led DCP to begin its 
college preparation pathway at Alum Rock in 6 th grade. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

1 Source: https://www.nwea.org/content/uploads/2015/06/SBAC-MAP-Growth-Linking-Study_OCT2017.pdf

https://www.nwea.org/content/uploads/2015/06/SBAC-MAP-Growth-Linking-Study_OCT2017.pdf
https://www.nwea.org/content/uploads/2015/06/SBAC-MAP-Growth-Linking-Study_OCT2017.pdf
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Figure I.1 - DCP Alum Rock - Incoming 6 th Grade Students NWEA Proficiency 

 
Reading Math 

Range 
& Percentile 

Low 
0 - 20 

Low 
Avg 21 
- 40 

Avg 
41 - 60 

Hi Avg 
61 - 80 

Hi 
81-100 

Low 
0 - 20 

Low 
Avg 21 
- 40 

Avg 
41 - 60 

Hi Avg 
61 - 80 

Hi 
81-100 

Fall 2016-17 
(Current 10th) 

 
18% 

 
25% 

 
21% 

 
28% 

 
9% 

 
27% 

 
27% 

 
23% 

 
18% 

 
5% 

Fall 2017-18 
(Current 9th) 

 
20% 

 
25% 

 
17% 

 
29% 

 
8% 

 
24% 

 
30% 

 
20% 

 
17% 

 
9% 

Fall 2018-19 
(Current 8th) 

 
31% 

 
32% 

 
14% 

 
15% 

 
8% 

 
26% 

 
32% 

 
24% 

 
14% 

 
5% 

Fall 2019-20 
(Current 7th) 

 
44% 

 
19% 

 
12% 

 
21% 

 
4% 

 
29% 

 
20% 

 
23% 

 
19% 

 
9% 

Fall 2020-21 
(Current 6th) 

 
15% 

 
28% 

 
17% 

 
25% 

 
15% 

 
20% 

 
27% 

 
26% 

 
21% 

 
7% 

Source: NWEA Internal data system 
 

UPON EXITING DCP ALUM ROCK 

While the vast majority of students begin their DCP journey lacking proficiency in reading and 
mathematics, our students are leaving DCP Alum Rock prepared to meet the rigors of college admission 
and ready for their college dreams to come true. This process is supported through      the Advisory/CCR 
program to provide students with the necessary guidance and support to make decisions starting in 6 th 
grade that will increase their likelihood for success upon graduation. The collective impact of these 
efforts results in extraordinary outcomes for our students. In 2018-19, 100% of our students met the 
requirements to apply to UC/CSU as shown in Figure I.2. 

 

Figure I.2 - 2018-19 Cohort Graduates Meeting UC/CSU Course Requirements (A-G) 

 Overall Low-income Latino EL SPED 

DCP Alum Rock 100% 100% 100% 100% N/R 

ESUHSD 54.4% 48.1% 39% 27% 15.4% 

Santa Clara County 77.6% 66.9% 66.7% 68.9% 37.5% 

California 50.5% 42.7 % 43.6 % 25.7 % 17.7 % 

Source: https://www.ed-data.org 
N/R Not reported because student group is fewer than 11 students 

 

In addition, our students are not just better prepared to apply to college they are also enrolling in 
college at rates that are substantially higher for low-income or Latinx as well as shown in Figure I.3.

https://www.ed-data.org/
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Figure I.3 - 2017-18 College-Going Rate, Overall and by 
Subgroup 

 Overall Low-income Latino EL 

DCP Alum Rock 66.7% 65.2% 65.4% N/R 

ESUHSD 73.8% 67.9% 62.4% 57.5% 

Santa Clara County 60.3% 46.9% 49.2% 37.5% 

California 64.4% 57.2% 57.6% 42.2% 

Source: http://data1.cde.ca.gov/dataquest/ 
 

Data for DCP Alum Rock from internal data collections often exceeds that reported through the National 
Student Data Clearing House as reported on Data Quest. This is a frequent occurrence for students who 
may not release the sharing of information once in college. Dreamers and those who may change their 
names in ways that create difficulty in matching of students are among the most commonly missed 
students. Additionally, this data is always two years behind due to reporting deadlines. As a result, DCP 
maintains active records to track whether or not a student is eligible to apply for UC/CSU, where they 
have been accepted, and where they have enrolled through personal interviews with current students. 
As shown in Figure I.4, the percentage of students graduating eligible for UC/CSU has steadily increased 
over the past four years. Notably, even with the impact of COVID on our communities, the percentage 
of DCP Alum Rock seniors accepted to and enrolling in 4-year colleges has increased in 2019-20 despite 
a national trend of 17% of students changing their college plans due to COVID-19.2 

Figure I.4 DCP Alum Rock College Eligibility, Acceptance and Enrollment 
 

 

 
Source: DCP Internal interview data 

 
 
 

2 https://www.artsci.com/studentpoll-covid-19-edition-2

http://data1.cde.ca.gov/dataquest/
https://www.artsci.com/studentpoll-covid-19-edition-2
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CONTINUING THE JOURNEY 

DCP Alumni continue to be supported by our Alumni counselor to ensure that all DCP students have the 
support they need to achieve their college dreams. We offer extended support for academic advising, 
college application coaching, financial aid advising and scholarships to our alumni. The results show that 
long term support results in greater attainment of the college degrees our students dreamed of when 
they first joined DCP. 

Figure I.5 DCP Alum Rock College Eligibility, Acceptance and Enrollment 
 

 
 

Source: DCP Internal interview data 
 

STRONG LOCAL AND NATIONAL IMPACT 

In addition to its Measurable Pupil Outcomes, the strength of the DCP program can be seen through a 
broad array of local and national indicators: 

LOCAL IMPACT 

DCP Alum Rock Middle School 

● 2017 ARMS was recognized as a State and National School to Watch, redesignated in 2020; 
● 100% of students are enrolled in a STEM elective using curriculum from Project Lead the Way 

(“PLTW”); 
● Successful integration of a Special Day Class program at both sites; 

● 4 ARMS teachers were recognized as the California League of Middle Schools Region 5; 
Educator of the Year (Alejandro Herrera, Daisy Alicante, Carolina Rodriguez and Sarah LeDuff) 
and 1 teacher was recognized as the California League of Middle Schools State Educator of the 
Year (Sarah LeDuff). 

● 1 ARMS teacher was recognized as Project Cornerstone Asset Champion (Luis Falcon).
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DCP ALUM ROCK HIGH SCHOOL 

● 100% of the Class of 2020 completed the A-G requirements; 
● ARHS earned higher science proficiency scores on the CAST than the average for all students 

in the Santa Clara County and the State of California (2017-18); 
● 70% of all students enrolled in AP Computer Science in 2019-20 passed the AP Exam; 
● 6% of ARHS Class of 2020 was accepted into UC Berkeley; 
● Successful integration of a Special Day Class program; 
● 3 ARHS Teachers have been recognized as SCCOE Teacher of the Year (John Miluso 2019) 

or SCCOE STEM Teacher of the Year (John Benoit 2019, Luis Ruelas 2015); 
● ARHS was awarded full member status to the Private School Athletic League of the Central 

Coast Section after only existing as a school for 3 years - the fastest ever to be accepted. 

NATIONAL IMPACT 

● ARHS STEM Club sent an experiment to measure convection in microgravity to the 
International Space Station (ISS) 2018; 

● Girls in STEM GAINS Conference in NY City where our ladies had the opportunity to meet 
and connect with women working in STEM fields, explore STEM careers and mentors 2018-
2019; 

● DCP ARHS was officially accepted to the Society of Hispanic Professional Engineers 2017; 
● ARHS developed a robust Parent Engagement Policy and Program, including hosting 2 free 9- 

week Parent Academies: PIQE (Parent Institute for Quality Education, sponsored by the 
Hispanic Foundation of Silicon Valley) and FEI (Foothill Engagement Institute) in 2019-20; 

● In 2018, DCP Alum Rock High School was selected to present at the United Nations as one of four 
U.S. high schools to participate in the inaugural Samsung Global Classroom STEAM Challenge 
along with four high schools representing China, Brazil, Korea and Tunisia. Our students worked 
alongside students from China to develop a prototype to solve issues specific to the sustainable 
development goals (SDGs), a global set of 17 goals adopted by world leaders to “end poverty, 
protect the planet, and ensure prosperity. 

STRONG FISCAL ACCOUNTABILITY 

DCP has maintained strong fiscal health throughout its history, as is evidenced by the following: 

● Robust Budget - Over the course of the charter term, the DCP organization has grown from 
a budget of $10.9 million in 2016-17 to $24.1 million in 2019-20. This has been the result of 
increased demand for its program. 

● Positive Cash Balance - Positive cash balances have been maintained during the term of the last 
charter approval. 

● Financial Reserve - DCP has a healthy financial reserve which it has judiciously maintained 
for times of economic uncertainty. 

● Clean Audits - Clean audits have been maintained with no findings relative to weak 
internal controls, potential mismanagement, or any other area of concern. 

● Strong Attendance and Enrollment - DCP maintains a commitment to serving all students and 
has continued to be a choice for many families growing in enrollment over the past five year 
while also maintaining an attendance rate of 95% (three-year average). 

● Secure Facilities - DCP holds two long-term leases for school facilities (35+ years), mitigating 
what is often the largest threat to charter school sustainability.
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By letter, dated May 21, 2020, Across the Bridge Foundation (dba Downtown College Prep or “DCP”) was 
notified that DCP teachers and other staff were organizing under the California Teachers Association as 
South Bay Educators United (SBEU). To date, SBEU has not been recognized by DCP as the exclusive 
bargaining representative. DCP is not currently in a position to determine whether its operating costs will 
change as a result of these events. 

RESPONSIBLE GOVERNANCE 

BOARD OF DIRECTORS 

DCP is operated by the Across the Bridge Foundation Board of Directors, which has a demonstrated 
capacity to maintain the fiscal and organizational strength of DCP. Board Members, along with their 
professional experience and years of experience on our board are as follows: 

Maria Arellano (President) Maria recently retired from her position as Director of Procurement at Intuit. 
Maria has 20 years of professional experience primarily in the Procurement field including at Hewlett- 
Packard, Agilent Technologies, and Intuit. Her particular strengths include: building high performing 
teams that fuel strategic value to business results; effective supplier relationship management; and 
being an early adopter and initiator of transformation. In support of diversity and inclusion, Maria was 
the founder of the Latino employee network at Intuit (LatinosConnect@Intuit). This employee resource 
group embraces the power of Latino culture and community to accelerate Intuit’s growth, nurture 
Latino talent and inspire leadership. Maria earned her B.A. in Business Administration from the 
University of Puget 
Sound, Tacoma, WA. DCP has grown to be a special part of Maria’s professional and personal life over 
the years. DCP helped her recognize and embrace her passion for Latino youth. Maria is committed to 
partner with DCP to invest in Latino students today to be Latino leaders in the community and 
workforce tomorrow. 

Kathy Yates (Treasurer) Kathy works in various capacities with mission-driven organizations that foster 
positive social impact. She has served as CEO or COO for several companies, including Teachscape, 
Marketwatch, and the San Jose Mercury News. She also served as a Director on the boards of numerous 
non-profit organizations doing work in education (Bellarmine College Prep, KTEH Channel 54), health 
care (Good Samaritan Health System, ReSurge International), and civic development (American 
Leadership Forum). She is a Senior Fellow of the American Leadership Forum Education Network, and is 
pursuing a coaching credential through the Newfield Network. She earned a BA in Economics from 
Trinity College 
and an MBA from Stanford University’s Graduate School of Business. 

Mary Curtis (Director     ) Mary P. Curtis is founder/CEO of Pacifico Inc., a company with a three-decade 
record of providing integrated marketing communications services to global B2B and B2C companies. 
Today the firm operates as a strategic consultancy focused on messaging, branding and public relations. 
Mary is also a partner in The Angel’s Forum where she invests and serves in an advisory capacity to 
emerging Silicon Valley portfolio companies. Her community involvement currently includes serving on 
the boards of directors of Children’s Musical Theater (immediate past chair), Downtown College Prep, 
and Archbishop Mitty Board of Regents. She has served as an Arts Commissioner for the Town of Los 
Gatos, chaired Ad Club Silicon Valley, and was a director and board chair of the San Jose Symphony 
Orchestra. She also has served as a member of the Mayor’s New Realities Task Force, an executive 
trustee for the Silicon Valley Arts Fund, and a director of the Children’s Discovery Museum, the Metro 
YMCA and San Jose Jazz. A recipient of the American Advertising Federation’s Silver Medal Award 
recognizing both excellence in the industry as well as social responsibility, Mary is a frequent speaker on 
topics pertaining to branding and marketing. Pacifico participates actively in a number of professional
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organizations and is a member of the Public Relations Society of America, and the Business Marketing 
Association. 

 

Darcie Green (Director) is a lifelong resident of San Jose and brings with her 20 years of community 
activism and public policy experience. Darcie is the Executive Director of Latinas Contra Cancer which 
exists to create just and equitable access to health and healthcare for the Latino community around issues 
of cancer. Latinas Contra Cancer is an organization that believes in the power of women to change the 
world and that invests in the leadership of Latinas. In her role at LCC, Darcie leads efforts to build the 
capacity of Latino communities to advocate effectively for themselves in healthcare settings and guides 
LCC’s commitment to providing culturally and linguistically sensitive cancer education, navigation, and 
survivor support. Darcie leads an amazing team of health educators, navigators, advocates, interns, and 
volunteers. 

While working for a nonprofit health insurance and hospital system, Darcie led local efforts on health 
policy, often bringing together unlikely allies and resources to support improved health outcomes for 
uninsured or underinsured populations. Prior to entering the nonprofit and healthcare sectors, Darcie 
worked as a field representative in the CA State Legislature where she helped to address many public 
policy issues affecting the residents of San Jose, with a particular emphasis on access to health and quality 
public education. 

Darcie served four years in public office and six years in elected public office serving on her local school 
board, County Board of Education and County Commission on the Status of Women. Darcie is a Rotarian in 
the San Jose Downtown Rotary and an American Leadership Forum Senior Fellow, Class XXVIII. Darcie has 
been recognized as a Silicon Valley Latino Magazine 40 Under 40 to Watch, a Silicon Valley San Jose 
Business Journal Top Woman of Influence, an Emerge America Trailblazer Honoree, a Silicon Valley San 
Jose Business Journal 40 Under 40 and was inducted into the East Side Union High School District Hall of 
Fame. She has received the People for the American Way Foundation National YEO Network Barbara 
Jordan Leadership Award, the San Jose Youth Connections “Community Hero” Award, the Alum Rock 
Counseling Center Community Role Model of the Year Award, the Ivy Rose Community Foundation 
Distinguished Woman Award, California Latino Journal “Spirit of Latina” Award and the Phenomenal 
Woman “Still I Rise” Award by Building Peaceful Families Santa Clara County. 

Raylene Hernandez (Director) was born and raised in the bay area and is a fierce advocate for the financial 
stability of BIPOC communities. She is a graduate of Downtown College Prep, class of 2015 and is grateful 
to have the opportunity to advocate for DCP students from an alumni, Latina and first-generation college 
student & professional perspective. As the co-founder of Latinas Talk Dinero, a business focused on 
increasing access to financial literacy education for first-generation college students, she utilizes her 
Bachelor's degree in Public Health and Women's & Gender Studies as a lens to critically think about 
strategies to increase community members' ability to build wealth. She has extensive experience in 
nonprofit administration and is passionate about ensuring organizations have the tools, systems and 
support to remain sustainable ongoing. She is currently the Development and Impact Manager with the 
Latina Coalition of Silicon Valley, an organization that advances the collective success of Latinas through 
sisterhood, civic engagement and leadership will begin her journey as the first in her family to get her 
Master's degree at the University of San Francisco in the Fall in Organizational Development. 

Julia Ibarra-Fresquez (Director). This is my 8th year as a DCP parent.  I am a proud parent of a First 
Generation Latina DCP graduate that is currently attending DePaul University in Chicago.  I am a daughter of 
Mexican immigrant parents from Jalisco. I've been a stay at home mom for the past 6 years. 

I have served on DCP El Camino SSC in 2019 and 2020.  I was a part of the DCP Parent Coalition group. 

I have also volunteered for the Children Protective Services. 
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Josue Fuentes (Vice President) Josue is the son of Mexican immigrants from Jalisco. He was raised in a 
small agricultural town in the Sacramento Valley. He is the first in his family to attend and graduate from 
college. He graduated in 2006 from the University of California, Los Angeles, where he majored in 
Sociology and Political Science while playing for UCLA’s rugby team. While at UCLA, Josue spent his 
summers working in the agriculture sector to pay for his tuition and worked full-time during the school 
year to cover living expenses. After graduating from UCLA, Josue became the first in his family to attend 
and graduate from law school in 2009. While attending the University of San Francisco School of Law 
(USF), Josue worked in the school library, served as President of the La Raza Law Student Association, 
and served as national law student president for the Hispanic National Bar Association Law Student 
Division. After he graduated from USF Law School in the worst legal market in history, Josue volunteered 
for the Santa Clara District Attorney’s Office for one year before being hired full-time in August 2010. 
Since being hired, Josue has served on the Misdemeanor, Family Violence, Narcotics, and Central Felony 
Units. He is currently assigned to the Community Prosecution unit where he focuses on crime 
prevention through gang abatement, immigration fraud prevention, homeless relief, and truancy. 
Throughout his legal career, Josue served on the board for the San Francisco La Raza Lawyers 
Association, serving as President from 2014-2016. In July 2016, Josue was recognized by the Silicon 
Valley Business Journal as one of Silicon 
Valley’s 40 under 40 for 2016. 

Kathyrn Hanson (Director) Kathryn has served as a board member on several for-profit companies as 
well as on boards for non-profit companies in the education space, including ALearn and RAFT. She has 
over 25 years of executive management and consulting experience in high tech companies, with an 
excellent track record in launching new products, new companies, and new channels. Recently as a 
founder and CEO of the successful non-profit ALearn - dedicated to helping underserved, first 
generation students get on the path to college - she recruited a Board and Advisory Board which helped 
the non-profit thrive and raised millions of dollars from individuals, corporations and foundations while 
succeeding in serving more than 12,000 students in math and college readiness. Kathryn is passionate 
about education and learning, travel, sports, fitness and wellness - as well as leveling the playing field 
for all students to have the opportunities to follow their dreams to college and career. Kathryn earned a 
BA in English with Distinction from Stanford University, an MA and Ph.D. in English and American 
Literature from the University of Chicago, and an MBA with Distinction from the Harvard Business 
School.      

Marc Ketzel (Director     ) Marc Ketzel is a Human Resources Executive who has spent his entire career in 
the high tech sector. Most recently, Marc was the VP Human Resources for Samsung Research America 
(SRA), which is a software R&D organization that is headquartered in Mountain View. Prior to Samsung, 
Marc has worked for private and public high technology companies in HR leadership roles, including 
Yahoo!, Maxygen, Excite@Home, and Silicon Graphics. Marc has a Master’s of Science Degree in 
Industrial Relations from the University of Wisconsin-Madison. 

John Koeplin (Director) John is currently the Chair of the Accounting Department at the University of 
San Francisco (USF). He is a tenured associate Professor of Accounting and has been at USF since 1998. 
He has served on the Board of Trustees at the University of San Francisco and Santa Clara University, 
including Audit chair at both institutions. He received his PhD in Accounting from the University of 
North Texas. Prior to joining the Board at DCP, John was a Jesuit Priest of the California Province. His 
accounting work experience includes serving as a Professional Accountant for the CPA firm of Hood and 
Strong, and he also worked for a year with ROLM Corporation in Santa Clara as a Tax accountant. He is 
now happily married and lives in San Jose. 

Cuitlahuac Ramirez Borrego (Director) is a first generation college student who attended DCP Alum 
Rock Middle and High School. Graduating from DCP ARHS in 2023, Cuitlahuac now attends Santa Clara 
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University where he is pursuing an undergraduate degree in the College of Arts and Science. Cuitlahuac 
is also a Hispanic Scholarship Fund Scholar and was the recipient of the DCP College Success Foundation 
Scholarship. As a fellow of the Elevate Tutoring Program, he also tutors at DCP ARHS and works with 
English language learners and fellow first generation students. Cuitlahuac spends his time listening to 
and playing music, and has most recently participated in the Mosaic Journalism summer program 
where he wrote two articles that were published in the Mercury News. 

Khanh Russo (Director) serves as the Interim Vice President of Policy and Innovation and Sr. Director for 
the Partnership for the Bay’s Future at the San Francisco Foundation. In this role, he leads a policy & 
innovation agenda focused on accelerating racial equity, economic inclusion, and systemic change 
towards a more just society. Khanh’s expertise focuses on advocacy, power building, grantmaking, and 
policy. 

Previously, Khanh lead San Jose Mayor Liccardo’s strategic initiatives focused on education, workforce 
development, innovation, performance management and budget. He also worked in the private sector 
leading social responsibility initiatives for Cisco Systems and Kaiser Permanente. Khanh received his MS 
in Public Policy and Management from Carnegie Mellon University and B.S. from Santa Clara University.                          

ADVISORS 

In addition to the expertise of its Board, ABF has contracted with additional service providers to ensure 
it has the depth of expertise necessary across all areas to successfully meet its mission. These include 
but are not limited to: 

YOUNG, MINNEY AND CORR, LLP (“YM&C) 

Young, Minney & Corr, LLP is proud to be California’s most experienced, knowledgeable and respected 
firm working in the unique area of charter school law. As a leader in charter school representation since 
the passage of California's Charter Schools Act of 1992, YM&C offers expertise in every facet of charter 
school creation, expansion and operation - including charter school petitions, renewals and revocations, 
employment and labor law, non-profit incorporations, board governance, facilities, student issues, policy 
development and much more. 

VAVRINEK, TRINE, DAY & CO. LLP 

Vavrinek, Trine, Day & Co. LLP has served as the financial auditors for the Across the Bridge Foundation 
since 2009. 

ABF has strategically assembled this board and set of service providers to provide the expertise 
necessary to open and operate its schools. 

DEDICATED LEADERSHIP 

EXECUTIVE      TEAM 

The Executive      Team brings a depth of experience in support of DCP across the sectors of educational 
program, data and assessment, college and career readiness, student services, finance, development and 
fundraising. Together, these members have a proven track record of operating DCP in support of its 
students. These members include but are not limited to: 

PETE SETTELMAYER     , CHIEF EXECUTIVE OFFICER      

Pete Settelmayer joined the DCP Family in 2021 as Chief Executive Officer      of Downtown College 
Prep (DCP), Silicon Valley’s first charter school network dedicated to preparing low-income, 
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underserved minority youth to thrive at four-year colleges and universities. Since opening in 2000, DCP 
has earned local, state, and national recognition for its “To and Through” vision of college success and 
its college completion results. 

DR. AMY FOWLER, CHIEF ACADEMIC OFFICER 

Dr. Amy Fowler joined DCP in March of 2019 after serving as the Deputy Secretary of Education for the 
State of Vermont. In this role, she led the state of Vermont’s response to crafting the state ESSA plan, 
overseeing all elements of state and federal programming in the instructional realm including curriculum 
and instruction, data and assessment, and teacher licensure. In other roles, she has served as the Senior 
Director of Secondary and Student Programming at Aspire Public Schools, a national educational 
consultant with the Danielson Group working on teacher and principal evaluation, and a teacher and 
leader in Santa Monica Unified School District. 

PAULA GALLANT, CONTROLLER 

Paula has been DCP’s Controller since October of 2007 where she oversees finance, accounting, and 
financial reporting and compliance. She came to DCP with 25 years progressive business and 
management experience in accounting and finance for operations ranging from start-up environments 
to fortune 500 corporations. Paula holds a Bachelor’s Degree in Accounting from Northern Illinois 
University and CPA Certificate from the State of Illinois. 

RUTH WAMUYU SCHRIVER, CHIEF OPERATING OFFICER 

Attracted by DCP’s mission that aligns with Ruth’s belief that education is a game-changer for children 
from low-income families, Ruth joined DCP as the Chief Operating Officer (COO) in October 2011. She 
holds an M.B.A. from Santa Clara University and a B.A. in Journalism from San Jose State University. She 
is also a Society for Human Resource Management (SHRM) Senior Certified Professional. Ruth is 
responsible for the internal organization processes and infrastructure that enable DCP to grow and fulfill 
its mission. As such, she is directly responsible for all areas relating to operations, human resources, 
technology, legal/compliance and all other related functions. Prior to joining DCP, Ruth worked for 
several broadcasting/advertising companies and several non-profit organizations focused on medical 
research and diabetes. 

THOMAS MADSON, MANAGING DIRECTOR OF SCHOOLS 

Thomas joined the Downtown College Prep family in 2017 after serving as Senior Director of Early 
College High School for Aspire Public Schools. In this role, he supported secondary programming and 
developed principals at 11 schools in three regions. Thomas was also the founding principal of a 6-12 
school in East Palo Alto, CA where all students graduated college eligible. Prior to this, he served as an 
assistant principal at a K-8 charter school in East Palo Alto, CA. Before his career in education, he 
worked as a Youth Specialist at the Sarah Fisher Residential Treatment Center in Northville, MI where 
he worked with a population of students identified as wards of the court supporting them with 
academics, behavior, and mental health issues. 

SITE-BASED LEADERSHIP TEAM 

The Site Based Leadership Team brings their collective experience to bear in the day-to-day operations of 
DCP. These members include:
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LETICIA VILLA, DCP ALUM ROCK MIDDLE SCHOOL PRINCIPAL 

Leticia Villa originally joined DCP as a founding Principal in 2015 to open a new middle school. She is 
currently the Principal at Alum Rock Middle School for the past 4 years. Prior to joining DCP, Leticia was a 
middle school principal and assistant principal in the Milpitas Unified School District for thirteen years. 
She currently serves as a board member of the California League of Schools and a trustee for Region 5. 
She was named ACSA’s principal of the year in 2009 and Co-Administrator in 2005. She earned her MS 
from National University, BA from National Hispanic University and her AA from Evergreen Valley 
College. 

JOSE ZAVALA, DCP ALUM ROCK MIDDLE SCHOOL ASSISTANT PRINCIPAL 

Jose Zavala joined DCP as a founding teacher in Physical Education for grades 6-8 in 2012. Working 
alongside families, Jose helped secure the permanent home of DCP Alum Rock MS by advocating for a 
better education for families in East Side San Jose. Since 2017 Jose has been serving as the Assistant 
Principal and is currently enrolled in an Administrative Credential Program at the Santa Clara County of 
Education. Jose earned his BA in Kinesiology from San Jose State University. 

MELANIE FELIX, DCP ALUM ROCK MIDDLE SCHOOL OPERATIONS MANAGER 

Melanie joined DCP Alum Rock Middle School in 2016 as the Operations Manager. Previous to coming to 
DCP, she worked in the tech industry for 15 years in numerous roles. Her experience spans from human 
resources, sales and marketing, administration and eventually transitioned to a pivotal role in 
management at Evergreen and San Jose City Community College District. Melanie thrived with the 
community college district for 3 years as Inventory and Asset Manager. She earned an AA in Early 
Childhood Education from Gavilan College and she started her first career as a Preschool Teacher. On 
apersonal level, she is invested in supporting the youth in San Jose, since she was also born and raised in 
Silicon Valley. Today, Melanie is driven by her passion for equity in education, and guiding families and 
students to achieve their college dreams. 

 

 CONTINUING OUR PARTNERSHIP  

DCP Alum Rock looks forward to its next charter term with renewed commitment to its mission and to 
the service of students and families in Santa Clara County. There has never been greater alignment 
between DCP’s mission and the common core standards for student performance. While the future of 
assessment and accountability continues to evolve, and the jobs of the 21st century do not yet have a 
name, DCP Alum Rock is confident that, together with committed teachers, students and community 
partners, it will continue to lead the region in college success for first-generation college-bound 
students. 

CRITERIA FOR RENEWAL 
 

In accordiance with Education Code Sections 47607 and 47607.2, as amended and created by Assembly 
Bill 1505, and the July 2020 AB 1505 Charter School Performance Data File that was released by the CDE 
(effective July 1, 2020), Downtown College Prep-Alum Rock meets the criteria for renewal for “Middle 
Performing” charter schools. 

Figure I.6 California Department of Education Charter School Performance File 2019-20 
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Source: https://www.cde.ca.gov/sp/ch/ab1505.asp 
 

As a result, DCP qualifies for a five-year renewal because the “middle tier” standard (EC §47607.2(b) 
applies to charter schools when EC §§47607(c)(2) and 47607.2(a) do not apply. For “middle tier” schools: 

● “[T]he chartering authority shall consider the schoolwide performance and performance of 
all subgroups of pupils served by the charter school on the state indicators included in the 
evaluation rubrics adopted pursuant to Section 52064.5 and the performance of the charter 
school on the local indicators included in the evaluation rubrics adopted pursuant to Section 
52064.5.” (EC §47607.2(b)(1)) 

● “The chartering authority shall provide greater weight to performance on measurements of 
academic performance in determining whether to grant a charter renewal.” (EC §47607.2(b)(2)) 

● “In addition to the state and local indicators, the chartering authority shall consider clear and 
convincing evidence showing either of the following: 

(A) The school achieved measurable increases in academic achievement, as defined by at 
least one year’s progress for each year in school. 

(B) Strong postsecondary outcomes, as defined by college enrollment, persistence, and 
completion rates equal to similar peers.” (EC §47607.2(b)(3)) 
 

In Element B, DCP Alum Rock includes a deeper analysis of our performance on each of the California 
School Dashboard indicators for all students and for each student group. We also provide the required 
“clear and convincing evidence” that DCP Alum Rock shows measurable increases in academic 
achievement and postsecondary outcomes for our students. 

As is demonstrated in this Charter Renewal Petition, DCP has clearly met the requirements for charter 
renewal. As such, DCP requests that its charter be renewed by Santa Clara County Board of Education for 
another five-year term. DCP looks forward to the opportunity to provide a high-quality education to the 
middle      school students in Santa Clara County with the most need, as it works alongside SCCOE in 
increasing the educational and life outcomes for these students and our community. 

DCP ALUM ROCK’S NEXT CHARTER TERM 
 

The Material Revision being submitted with this Introduction represents DCP’s latest and best practice. In 
addition, it is comprehensive in meeting the requirements put forth by SCCOE Office of Charter Schools as 
follows: 

● The charter sets forth a sound educational program 

● The petitioners have a proven track record that demonstrates they are likely to succeed 
in implementing their program 

● The petition includes an affirmation of each of the conditions described in Education 
Code Section 47605(e)      

● The petition includes a comprehensive description of all legally required 15 elements and 

https://www.cde.ca.gov/sp/ch/ab1505.asp
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all miscellaneous charter provisions. 
● The petition includes updates to comply with all new legal requirements of charter school 

since the last renewal. 

In addition to reflecting the latest and best practice of DCP, the renewal petition provides more detail on 
our program than the original petition contained. The goal of this detail is to clearly document for all 
stakeholders the approach of DCP in serving students, families and community at the DCP Alum Rock 
campus. 

 

 TABLE OF CHANGES  

In support of this material revision     , DCP Alum Rock has provided the following: 

● Financial documents showing calculations and formula for budget and financial projections. 

● SCCOE’s Charter School Review Matrix 

● A redlined version of the original charter petition on flash drive. 
● A final revised charter petition incorporating all redline changes in print and on flash 

drive. Changes to the authorized charter were made in support of three objectives: 

●       Updating the petition to explain the material revisions to the charter which are being 
requested. 

● Update the charter to reflect the current operations and governance structures of the school 
and network. 

● Update the charter to meet legal requirements that have gone in effect since the 
charter was last approved.      

To facilitate the review of this petition, the following table provides a summary description substantive 
changes that are not simply the reflection of updated data, format changes or grammatical corrections 

Section Key Changes 

Throughout ● Removed mentions of the high school program related to the present 
and future of the Charter School.  

Element A 
Educational 
Program Targeted 
Population 

 

● Updated the entire section to reflect required elements of 
SCCOE matrix. 

Element A 
Educational 
Program Targeted 
Population 

● Added detail on DCP commitment to targeted population of first- 
generation low-income students (while being open to all students 
in the state) 

● Updated all tables 

Element A 
Educational 
Program Attendance 

● Added detail on DCP school year and sample calendar 
● Added attendance requirements 
● Added procedures for independent study. 
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Element A 
Educational 
Program 
What It Means to be an 
Educated Person in the 21st 
Century 

● Revised definition to reflect DCP current best practice focused on: 
o Academic knowledge, concepts, and skills 

o Knowing how to learn and create 

o Development of character traits that support personal 
and professional success 

o Ability to contribute meaningfully to the community 

Element A 
Educational Program How 
Learning Best Occurs 

● Retained focus on College Success Principles 
● Added principles of design rooted in the DCP College Success 

Framework, a result of a two-year research study conducted during 
the last charter term 

Element A 
Educational 
Program 
Curriculum and Instruction 

● Added The DCP Framework for Teaching & Learning as the 
overarching model for design of curriculum and instruction 

● Defined Instructional strategies to be used within the framework 
● Added description of instructional program 
● Described current program which provides additional time 

for differentiated learning groups. 

Element A 
Educational 
Program English 
Learners 

● Provide a more detailed description of services, monitoring 
and programming to support students learning English 

● Updated Serving ELs section to include classification 
and reclassification criteria 

Element A 
Educational 
Program 
Serving Targeted Subgroups 

● Provided overarching framework for serving targeted subgroups 
of students 

● Provided additional detail on philosophy and approach to serving 
subgroups, including examples of instructional methods and 
curricular resources and the differentiated learning groups 

● Updated Serving Students with Special Needs section to reflect 
most recent legal requirements and MOU 

 

Element A 
Educational 
Program 
LCAP Annual Goals and 
Actions 

● Added this section 

Element B 
Measurable Pupil Outcomes 

● Aligned section to eight state priorities and DCP strategic plan 

Element B 
LCAP Annual Goals, Actions 
and Measures 

● Added goals, actions, and measures in alignment with DCP Alum 
Rock LCAP 

Element B 
AB 1505 Data Review 

● Added data to support AB 1505 renewal criteria qualification as a 
“middle tier” charter school 

● Added “clear and convincing data” for academic achievement and 
post-secondary outcomes 
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Element C 
Methods of Assessment 

● Added theory of assessment 
● Expanded forms of assessment to include internal and external 

measures, as well as a scope and sequence of assessments 
including grade, subject, timeline, analysis, use and minimum level 
of performance. 

● Expanded uses of assessment by student, teacher, school, 
families, district, and state. 

● Added table of formal reporting to caretakers including type, 
purpose, and frequency 

● Include SARC and LCAP 

Element D Governance 
Structure 

● Expanded description of governance structure to include an 
organizational charter for DCP and DCP Alum Rock as well as key 
roles and responsibilities for the Board, Executive Director, Principal, 
School Site Council, and English Learner Advisory Committee. 

● Added intent to recruit a parent to the Board of Directors. 
● Added annual review and revision of Local Control and 

Accountability Plan (LCAP) to responsibilities. 
● Updated sections related to meetings, conflict of interest and 

other key policies 

Element E 
Employee Qualifications 

● Added roles, functions, and qualifications of key staff members 
● Added a detailed plan for professional development and evaluation 

of staff 

Element F 
Health and Safety 
Procedures 

● Updated the entire section to reflect required elements of 
SCCOE matrix. 

● Added references to more detailed policies and procedures, included 
 

 
in Appendix 8 

Element G 
Racial and Ethnic Balance 

● Expanded description of goals of and methods for achieving racial 
and ethnic balance 

Element H 
Admission Requirements 

● Added annual timeline for process 
● Added public random drawing procedures 

Element I 
Financial 
Audit 

● Added reference to most recent audit in Appendix 12 

Element J 
Pupil Suspension and 
Expulsion 

● Added theory of action 
● Updated suspension and expulsion policy to reflect current law 

Element K 
Staff Retirement System 

● Updated STRS information and the key employment elements 
in SCCOE matrix. 

Element L 
Attendance Alternatives 

● References to district changed to ESUHSD 
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Element M 
Employee 
Rights 

● Updates to law and alignment to SCCOE matrix. 

Element N 

Dispute Resolution Process 

● Updates to law 

● Updates to reflect current practice and to address internal 
dispute resolution process 

Element O 
School 
Closure 

● Updates to law and changes to reflect those updates 
● Combined notification process so that families, students and 

SCCOE receive information at once. 

Miscellaneous 
Administrative 
Services 

● Removed list of examples 

Miscellaneous 
Civil Liability and County 
Impact 

● Added section 

Supplemental 
Budget and Financial Plan 

● Moved from “start up” to “sustaining” budget and financial plan 

Supplemental 
Insurance 

● Called out as own section, updated text 

Supplemental 
Facilities 

● Detailed current facility lease agreements, as well as future plans 

Supplemental 
Transportation 

● Added information on school to school transportation option 

 

Supplemental 
Attendance 
Accounting 

● Added section 

Supplemental 
Oversight 

● Added section 

Supplemental 
SCCOE Impact Statement 

● Combined with Civil Liability above 
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ELEMENT A | EDUCATIONAL PROGRAM 

Governing Law: The educational program of the charter school, designed, among other things, to identify 
those whom the charter school is attempting to educate, what it means to be an “educated person” in the 
21st century, and how learning best occurs. The goals identified in that program shall include the objective 
of enabling pupils to become self-motivated, competent, and lifelong learners. Education Code Section 
47605(c)(5)(A)(i). 

Governing Law: The annual goals for the charter school, for all pupils and for each subgroup of pupils 
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) 
of Section 52060, that apply for the grade levels served, and specific annual actions to achieve those 
goals. A charter petition may identify additional school priorities, the goals for the school priorities, and 
the specific annual actions to achieve those goals. Education Code Section 47605(c)(5)(A)(ii). 

      

 

 THE DCP COLLEGE SUCCESS FRAMEWORK  

DCP’s model for how learning best occurs focuses on preparing students for college success by 
providing students with positive relationships, experiences, and resources that increase their likelihood 
of getting into and graduating from competitive 4-year institutions. Since 2017, DCP Alum Rock has 
experienced a steady improvement in graduate outcomes: 81% of 2020 graduates were UC/CSU eligible 
and 94% enrolled in a two or four-year college by September. Also, 84% of all DCP Alum Rock graduates 
since 2017 are persisting in a two and four-year college today. Despite this success, DCP recognized a 
need to develop a more formal framework to define how learning best occurs both inside and outside 
of the classroom, which has led to the development of the DCP College Success Framework. 

One of the most critical factors underlying this need has been the changing college landscape. College 
costs have risen substantially in recent years, and college admittance is more competitive than ever. 
Students need to be better prepared academically, financially, and socially for college success now than 
they did just five years ago. In addition, the transition to the Common Core State Standards, Next 
Generation Science Standards, California State Frameworks, the development of models of 21st 
Century Skills, current research regarding first-generation college success, and the DCP research on 
alumni have all contributed to the development of the DCP College Success Framework. 

The framework shown in Figure 1.A serves as the basis for building a culture of learning and personal 
development inside and outside the classroom to ensure that students are intentionally exposed to new 
experiences and ideas that can shape their college-going identities. 

In defining how learning best occurs, one must first define what type of learning is desired and across 
what settings it will occur. Toward this end, the DCP College Success Framework is organized into three, 
broad domains:
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1. Academic Knowledge: How are we building an environment where students own their learning? 

2. College & Career Knowledge: How are students developing their college-going identities? 

3. Self & Community Knowledge: How are students engaging in meaningful activities inside 
and outside of the classroom that build on their metacognitive skills? 

Figure A.1- DCP’s College Success Framework 

 

 
Furthermore, the domains listed above are embedded across the six main program areas that support 
learning inside and outside of the classroom toward first-generation college success: academics, 
college and career readiness, socio-emotional support, enrichment opportunities, family engagement, 
and alumni support. DCP knows that students will have a high-quality educational experience when 
DCP intentionally aligns its programs and practices to support both academic engagement and a 
strong college-going culture for first-generation students and families even after they leave DCP. 

 

 TARGETED SCHOOL POPULATIONS AND COMMUNITY INTEREST  

As required by Education Code Section 47605(e)(2)(A)-(B), DCP schools are open to all students in the 
State of California. The Charter School will serve all families that submit an application for their children 
in available grades up to its enrollment capacity. Should applications exceed the number of available 
spaces, a random public lottery is held. Please see Element H for details on this process, including 
preferences for in-district students. 

While open to all students in the State of California, DCP actively recruits youth who are first-
generation college-bound students. These students are largely Latino, come from low-income families, 
and families who have limited educational attainment. English Learners and students with special 
needs are represented in this student population. While there is also a wide range of abilities as 
measured by performance on various standardized assessment measures, DCP historically serves a 
significant proportion of students who are performing below grade level when they enter DCP.
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DESIRED STUDENT POPULATION 
 

COMMITMENT TO FIRST-GENERATION COLLEGE-BOUND STUDENTS 

When DCP launched in 2000, recruitment focused on students who not only would be the first in their 
families to complete college, but who were also significantly below grade level as rising 9th grade 
students. The profile of DCP’s first 500 alumni is as follows (DCP, 2013, p. 8): 

● 80% performed 2+ years below grade level in English and/or Math when they enrolled at DCP 
● 90% were from low-income families 
● 96% were Latino 
● 41% of their parents had less than a high school education 

● 4% of their parents had a college degree 

● 13% of their older siblings had a college degree 

Subsequently, DCP has expanded its focus to include middle      school, in order to confront the critical 
middle school achievement gap educationally disadvantaged students face. The DCP program has been 
designed specifically with this population in mind, ensuring they have the structures and supports 
necessary to become first-generation college-bound students. 

As DCP approaches the twenty-year mark of the organization, it remains wholly committed to serving this 
student population. The program is designed to provide the structures and supports necessary for these 
youth within the community to become first-generation college-bound students. 

COMMITMENT TO DREAMERS 

College can feel out of reach for incoming DCP students and their families, especially for those DCP 
students who are undocumented immigrants. The exclusionary notion that college is not for them has 
already been ingrained, both socially and politically. Changing students’ mindset about their own future 
is critical to achieving DCP’s mission. 

In The Latino Education Crisis: Rescuing the American Dream (2010), Patricia Gándara describes the 
challenges that undocumented students face in pursuing the college dream, and the consequences of 
those dreams going unfulfilled: 

For those Latino students who are undocumented, but who have completed significant portions 
of their K–12 education in the United States, the passage of a federal DREAM Act is critical to 
their motivation and ability to go to college. Without the promise of some kind of legalization of 
status, it is very difficult for these students to acquire a job. Without the ability to get a job in the 
legal labor market, there are few incentives to pursue education, especially as it requires such 
enormous economic sacrifice to pay non-resident tuition. But many of these students are 
trapped—they have lived most of their lives in this country, do not have ties or supports in any 
other country, and can only imagine living their lives out in the United States where they see 
themselves as being “Americans.” 

Immigrant optimism has spurred many undocumented students to do well in school and look 
forward to contributing to U.S. society, but without legal status they are precluded from doing so. 
In fact, they are being channeled back into the underclass where most of their parents are located. 
(Gándara, 2010, p. 8).
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DCP is proud to support all eligible undocumented students in filing the California Dream Act Application. 
Historically, DCP’s undocumented students have had very high rates of four-year college acceptance, 
matriculation, and completion, despite the financial challenges they faced. 

COMMITMENT TO FAMILIES 

Engagement of students’ families is a critical component of DCP’s model for success and has always 
been a part of the DCP experience. DCP’s recent alumni research (DCP, 2013) has led to a deeper 
understanding of the needs of first-generation college families, resulting in expanded communication, 
collaboration, and education with families, and workshops to bolster parents’ skill in monitoring and 
supporting their children’s progress and success. 

DCP parents are actively engaged in all facets of the school experience including but not limited to: 
leading in the Parent Leadership Committee, volunteering, conferencing with students and teachers 
regarding student academic performance, and workshops and trainings to support families in how to 
access academic data and prepare for college, including financial aid assistance. DCP has added a Family 
Engagement Manager at the Central Office who designates a parent liaison to support the sites with 
training material, guidance, and leadership development of DCP parents to help build greater 
connection between the home and the school. Parents are on campus regularly and are regarded as a 
crucial asset in building a high-performing school community. 

AGE, GRADE, AND STUDENT ENROLLMENT 
 

DCP Alum Rock serves students in grades six through eight. DCP’s projected enrollment plan is detailed 
in Figure A.2 

 

Figure A.2 DCP Alum Rock Projected 
Enrollment 

Grade 2020-21 2021-22 2022-23 2023-24 

6th 99 132 132 132 

7th 132 97 129 129 

8th 132 129 95 126 

9th 100 100 100 100 

10th 70 90 90 90 

11th 76 67 86 86 

12th 71 74 65 83 

Total 680 689 697 746 

Source: internal data 

 

 

 

 

https://www.ed-data.org/school/Santa-Clara/Santa-Clara-County-Office-of-Education/Downtown-College-Prep----Alum-Rock
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Figure A.2 DCP Alum Rock Projected Enrollment 

Grade 2024-25 2025-26 2026-27 2027-28 

6th 75 96 97 110 

7th 75 80 97 110 

8th 90 88 96 99 

Total 240 264 290 319 
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CURRENT STUDENT ENROLLMENT 

In looking at enrollment, there is a consistent and growing demand for the Charter School as seen in 
Figure A.3. DCP Alum Rock has averaged 650 students each year over the course of the current charter 
term. There are slightly more students in the middle school grade level than in the high school level. 

 

Figure A.3 –DCP Alum Rock Historical Student 
Enrollment 

Grade 2015-16 2016-17 2017-18 2018-19 2019-20 

Middle School 356 359 360 367 410 

Grade 6 106 122 137 133 131 

Grade 7 125 118 108 135 141 

Grade 8 125 119 115 99 138 

High School 224 283 317 301 304 

Grade 9 101 81 80 74 72 

Grade 10 84 76 87 86 83 

Grade 11 39 82 82 80 80 

Grade 12 0 44 68 61 69 

Total 580 642 677 668 714 

Source: https://www.ed-data.org 
 

Given DCP Alum Rock’s focus on traditionally underserved students, DCP Alum Rock serves a higher 
concentration of students who strive to achieve their college dreams in a society that often limits their 
opportunity than found in the three residential districts that would serve our students (see Figure A.4) 
DCP Alum Rock is most comparable to the Alum Rock Elementary Unified School District. Our 
percentage of students who receive free/reduced lunch, are currently or were “Ever English Learners” 
and unduplicated pupil counts are similar. However, it is important to note that ARUESD serves an 
elementary-middle grades population where English Learner designation and participation in 
free/reduced lunch tends to be higher than in secondary schools like DCP Alum Rock.       

Much like a neighborhood district school, the demographic composition of the DCP Alum Rock student 
body reflects the racial and ethnic, special education, and English learner, including redesignated fluent 
English proficient, student balance of the surrounding neighborhoods in which it operates. In addition, 
DCP Alum Rock serves a similar or higher percentage of students facing economic disadvantage, learning 
English or learning with a disability. DCP remains committed to supporting each and every one of our 
students achieve their college dreams.

https://www.ed-data.org/school/Santa-Clara/Santa-Clara-County-Office-of-Education/Downtown-College-Prep----Alum-Rock
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Figure A.4 –DCP Alum Rock 2019-20 Enrollment by Student 
Group 

Demographic Subgroups 
DCP Alum Rock 

(6-12) 

ARUES
D (K-
8) 

ESUHS
D (9-
12) 

CA 
(TK-
12) 

African American 2.2% 1.2% 1.8% 5.3% 

American Indian or Alaska Native 0.6% 0.3% 0.2% 0.5% 

Asian 3.4% 12.1% 32.7% 9.3% 

Filipino 1.7% 4.5% 6.5% 2.4% 

Hispanic/Latino 88.9% 78.0% 51.2% 54.9% 

Pacific Islander 0.4% 0.4% 0.6% 0.4% 

White 1.3% 2.1% 4.8% 22.4% 

Two or More Races 1.5% 1.3% 2.3% 3.9% 

Socioeconomically Disadvantaged 77.9% 86.2% 49.4% 59.3% 

English Learners 28.6% 36.3% 15.7% 18.6% 

Ever English Learners 67.7% 67.9% 64.3% 37.0% 

Students with Disabilities 11.1% 9.3% 10.3% 11.7% 

Unduplicated Pupil Counts 77.17% 84.88% 54.52% 60.70% 

Source: https://dq.cde.ca.gov/dataquest. 

 

 
Figure A.5 provides a “heat map” of the DCP Alum Rock student enrollment and where they reside. Figure 
A.6then provides the East Side Union High School District boundary map to indicate where students are 
otherwise zoned to attend. In looking at these sets of maps, most High School students would have 
otherwise attended Mount Pleasant High, Independence High, or Evergreen High and Middle School 
students would have attended Ocala Middle School, Sheppard Middle School or Mathson Middle School.

https://dq.cde.ca.gov/dataque
https://dq.cde.ca.gov/dataque
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Figure A.5 - Heat Map of 2018-19 DCP Alum Rock Student Residences 
 

Figure A.6 - East Side Union High School District Boundary Maps 
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DCP strives to maintain classrooms that are of an appropriate size for instruction. Depending on the 
course and demand, class sizes can vary quite a bit. Figure A.7 shows that most classes are formed with 
an average number of students between 30 and 34 with some, like physical education being much 
larger. In these cases (such as 2018-19), an additional assistant supports the class with instruction. 

 
 
 

 

Figure A.7. DCP Alum Rock 3-Year Average Class Size 
Data 

Subject 18-19 Avg Class Size 17-18 Avg Class Size 16-17 Avg Class 
Size 

Art 20.20 29.80 N/A 

Computer Education 27.00 30.00 29.33 

English Language Arts 32.19 28.88 28.22 

Foreign Languages 26.50 32.25 22.60 

History/Social Science 30.10 28.87 28.57 

Mathematics 29.79 28.70 28.09 

Other Instruction-Related Assignments 33.54 26.92 27.61 

Physical Education 60.67 34.25 28.00 

Science 29.30 28.56 29.45 

Source: Data from ‘Course Enrollment and Class Size’ subject in Dataquest https://dq.cde.ca.gov/dataquest 
 

 ATTENDANCE  

DCP Alum Rock operates at one physical site, DCP Alum Rock Middle School located at 2888 Ocala 
Avenue in San Jose. 

DCP meets its obligation to provide sufficient instructional minutes by offering longer class periods for 
slightly longer days on four days a week, with an early release to support substantial teacher 
professional development on the fifth day. The use of longer class periods supports implementation of 
the workshop model and student-centered learning opportunities, which support increased student 
achievement and ensure broad and deep access to learning. 

As detailed below, DCP’s school year and day exceeds the minimum number of annual required 
instructional minutes for 6th through 8th grades as outlined in Education Code section 47612.5. 

SCHOOL YEAR 

DCP schools run on a calendar similar to that of their local school districts. This is done in order to 
accommodate families who may have a student at DCP and another student at a district school. 

The calendar for 2020-21 is included below as Figure A.8, which DCP intends to adhere to as state and 
federal funding allows. DCP retains the right to modify this draft calendar to coordinate with the 
calendar of the district and the calendars of DCP’s professional development partners and such 
modification shall not be considered a material revision of the charter. 

Key features of this calendar include the following:

https://dq.cde.ca.gov/dataque
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● 180 Instructional Days, 5 more than is required by Education Code for Charter Schools 
● 193 Work Days 
● 13 Staff Development and Teacher Preparations Days 
● 5 Days October Recess 

● 10 Days December/January Recess 

● 5 Days February Recess 
● 5 Days April Recess 
● Other Holidays throughout the Year 
● Minimum Days, to Provide School Site and Organization Wide Professional Development 

The academic calendar will be approved by the DCP Board of Directors no later than May, and will be 
sent to SCCOE, the district, and DCP families. 

 

 
Figure A.8- DCP 2020-21 School Calendar 

 

 
SCHOOL DAY 

 

The 2020-21 Bell Schedule for ARMS is included as Figure A.9, which DCP intends to adhere to as funding 
and facility allows. DCP retains the right to modify this draft bell schedule
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so long as it still meets the minimum instructional minutes and such modification shall not be 
considered a material revision of the charter3. 

At the middle school level, the instructional day at DCP is 8:00 a.m. until 3:32 p.m. Monday, Tuesday, 
Thursday, and Friday. On Wednesday, the instructional day is 8:00 a.m. until 12:30 p.m., when students 
have early dismissal to provide professional development time for teachers and staff. On each full day 
students have a humanities block (≈140 minutes), a STEM block (≈140 minutes), an enrichment course 
(≈70 minutes), and advisory (40 minutes). On early release days, students have a similar schedule with a 
humanities block (120 minutes and a STEM block (120 minutes). The precise times are shown in Figure 
A.9. 

      

This bell schedule surpasses the state required minimum number of instructional minutes. 

ATTENDANCE REQUIREMENTS 

Students are expected to attend school daily. This is due not only to California law, but because regular 
and punctual attendance contributes to student success. The DCP Student Handbook, included as 
Appendix 11 - Handbooks, is disseminated to families annually and outlines the policies and procedures 
surrounding student attendance. 

DCP has implemented a student attendance recording and accounting system which complies with state 
law, ensures contemporaneous record keeping, provides support for state average daily attendance 
claims, and satisfies audits related to attendance that may be conducted. 

INDEPENDENT STUDY 
 

Independent study may be granted on a case-by-case basis for extenuating circumstances when a 
student is unable to attend the regular school program. The maximum amount of time a student may be 
on Short Term Independent Study is four weeks for medical reasons and two weeks for all other 
reasons. If a student has a permanent medical issue that affects his or her attendance, he or she should 
consult the Section 504 coordinator or special education teacher to discuss options. Short Term 
Independent Study must be requested in writing on a Independent Study Request Form at least 10 
school days prior to the first day of the expected student absence. Parent(s)/Guardian(s) must use the 
Short-Term Independent Study process. The policy is included in Appendix 3- Curriculum and Instruction. 
The Charter School shall comply with all applicable legal requirements regarding independent study. 

 
 
 

 
3 “Bell schedules” related to distance learning are modified and included with our Learning Continuity and 
Attendance Plan.
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Figure A.9 Middle School      Bell Schedule      
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The end of all education should surely be service to others. We cannot seek achievement for ourselves and 
forget about the progress and prosperity of our community. Our ambitions must be broad enough to 
include the aspirations and needs of others for their sake and for our own. 

—Cesar Chavez 

GRADUATE PROFILE 

The values of ganas (desire), comunidad (community), and orgullo (pride) are at the heart of what DCP 
believes it means to be an educated person in the 21st century. While being educated includes having a 
command of core knowledge, concepts, and skills across academic disciplines in alignment with the 
Common Core State Standards (CCSS), Next Generation Science Standards (NGSS), and California State 
Standards (CSS), more than this is required to be fully educated in the 21st century. An educated person 
must also possess the skills and dispositions that allow them to be engaged citizens who contribute 
meaningfully to their local communities and the broader society. DCP believes that an educated person 
is one with integrity, a commitment to making things better, and the ability to lead positive change. 
They need to be able to learn and create, navigate a complex world of information, and participate on 
teams, across cultures, and in their communities. To do so, learning experiences must be designed to 
ensure that each graduate: 

● possesses academic knowledge, concepts, and skills, demonstrated by the ability to: 
o Read and write effectively for a variety of purposes, across a variety of genres, and for 

a variety of audiences. 
o Analyze and think critically about texts. 

o Solve problems, use logic, and reason abstractly and quantitatively. 

o Analyze past and present events through multiple perspectives. 

o Engage in inquiry, analysis, and interpretation of information using scientific methods. 

● knows how to learn and create, demonstrated by the ability to: 

o Study and process information in order to engage in new learning. 

o Use technology and resources to seek out new information. 

o Demonstrate intellectual curiosity. 

o Engage in creative thinking and innovation. 

● has the character traits that support personal and professional success: 

o Ganas - The desire, grit, and tenacity to persist through challenge and adversity 

o A Growth Mindset - The belief that one’s traits and abilities can be changed and 

developed through effective effort 

o Self-Control - The ability to regulate one’s thoughts, emotions, and behaviors 

● contributes meaningfully to the community, demonstrated by the ability to: 

● Articulate ideas effectively through various forms of communication. 
● Operate effectively within a partnership or team. 
● Hold a sense of personal responsibility to contribute in a positive, meaningful way to 

the world beyond the self. 

ACTIVE PREPARATION FOR FIRST-GENERATION COLLEGE SUCCESS 
 

WHAT IT MEANS TO BE AN “EDUCATED PERSON” IN THE 21ST CENTURY 
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To meet the DCP mission of preparing first-generation college-bound students to be leaders for 
tomorrow through secondary school success and college completion, active preparation for college 
success must be embedded in the instructional program. I Am the First: DCP College Success Report 
(2013) captures key learnings from the vital perspective of DCP’s first 500 alumni on how learning best 
occurs for first-generation college-bound students. Six key principles emerged from the research that 
have informed DCP’s development of the DCP College Success Framework: 

1. Empower Students: Provide students with ample leadership experiences, recognize 
their resilience, and honor their personal narratives. 

2. College and Career Go Together: Cultivate college motivation by exploring and engaging 
students with a variety of career pathways. 

3. Every Teacher a College Counselor: Build teacher capacity to provide students with up-to-date 
career and college guidance through professional development, coaching, Advisory curricula, 
and resources. 

4. Take the Family to College: Create college-ready families by involving them in college tours, 
creating individualized family plans for college completion, and engaging a support network 
of alumni families. 

5. A College Plan Must Include a Financial Plan: Equip students and families with the knowledge, 
skills, and support to address their financial concerns and successfully navigate the financial 
aid process. 

6. College is an Inside Game: Invest every student with the agency to overcome obstacles to 
the college dream through self-advocacy, problem-solving skills, tapping into allies, and 
understanding the system. 

One of the key ways DCP has utilized this and other research is by helping teachers and staff 
understand that college readiness is as much about identity formation as it is about academic 
preparation. Utilizing research from K. Freeman (2005), DCP created general profiles that help staff 
understand the spectrum of college-going identities of students based on their mindsets and behavior 
as seen in Figure A.11. 
College and Career Readiness Counselors and teachers are supported in using these profiles to lead 
content, coaching, and programming that meaningfully engages students at all levels. 

Figure A.11 College Going Identity Behaviors 
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● “Knowers” are students whose plans to go to college have never been in question, have a 
purpose and support system for pursuing college, and are actively preparing through their 
academic and extracurricular activities; 

● “Seekers” are students who have been engaged in their academic and extracurricular activities, 
but are still exploring the purpose of college or feel they lack resources or support to go; 

● “Reachers” are students who want to go to college or pursue a career that requires a college 

degree, but are not on-track academically to apply to college; 

● “Plan B’ers” are students who want to pursue career goals that may not require college 
degrees or are misinformed about their options after high school; they may not be on track to 
graduate from high school. 

Teachers are encouraged to help students build their own sense of identity as college goers through 
guided, individualized coaching that builds on students’ assets in Advisory or in their content areas. DCP 
has developed a Metacognitive Skills Coaching Guide to explicitly develop non-academic skills and 
mindsets that are connected to the DCP school values. Case Studies and Coaching Behaviors for each of 
these profiles are included in Appendix 3 - Curriculum and Instruction. 

DCP continues to deepen its commitment to building on knowledge and practices that best serve a first- 
generation student population through college and career success. To build on DCP’s 2012 alumni study, 
DCP has embarked on a new research project that will track the first-year college transition of graduates 
in the Class of 2019. DCP is partnering with The Culture and Achievement Collaborative at the University 
of California, Santa Cruz, a research lab led by psychology professor Dr. Rebecca Covarrubias. In 2017, 
DCP piloted a survey that went out to its alumni network of now more than 1000 alumni to help inform 
the design of the new study. 2019 graduates will be surveyed across four time-periods, starting with the 
last quarter of high school and ending with the summer after the first year of college. The study focuses 
on themes that are currently studied in research on the first-generation college student experience that 
include: academic persistence, cultural adjustment, metacognitive skills and mindsets, and family 
relationships. The study has been approved by the Institutional Review Board and implementation 
started in May 2019 (Appendix 2-Research and Performance Data) and will produce preliminary findings 
by Fall 2020. The study will also support K-12 and higher education practitioners to better understand 
the conditions and experiences that can support students in persisting through college completion. 

ATTENTION TO THE DEVELOPMENT OF METACOGNITIVE SKILLS 

While the instructional design principles discussed above promote development of students’ self- 
knowledge through a focus on intellectual, emotional, and social habits and skills, DCP puts additional 
focus on non-academic behaviors that research indicates promote college and career success for our 
student population. Sometimes referred to as “soft skills” or “metacognitive skills,” these are the 
emotional skills, interpersonal skills, and behaviors that equip students to be successful, overcome 
adversity, and relate well to others. In recent research, the development of such behaviors as grit, 
tenacity, resilience, and perseverance have emerged as critical. “Grit, tenacity, and perseverance are 
multifaceted concepts encompassing goals, challenges, and ways of managing these” (Tough, p. vii). 
Students from low-income backgrounds—as 9 out of 10 DCP students are—are vulnerable to “great 
stress and limited social support for academic achievement” (Tough, p. vii), which can undermine their 
perseverance.
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In his book How Children Succeed (2012), Paul Tough examines how children’s executive functions— 
higher-order mental abilities for dealing with stress and adversity—are developed and influenced 
throughout childhood, adolescence, and adulthood. Fueled by the work of Paul Tough and others, 
SRI International’s updated report with the U.S. Department of Education in Promoting Grit, 
Tenacity, and 
Perseverance: Critical Factors for Success in the 21st Century synthesizes learnings and 
recommendations from a study that included a review of the current literature, interviews with 27 
leaders in the field, and the assessment of a diverse spectrum of 50 education programs. The study is 
validated by DCP’s own 
first-hand learnings (DCP, 2013), and provides recommendations that are already foundational to the 
practice at DCP. Specifically, the report recommends the very practice that exemplifies DCP’s approach: 
high expectations for all students, individualized instruction with optimally challenging goals tuned to 
the ability level of each student, project-based learning centered on student interests, and integrating 
learning programs inside and outside of school that support first-generation college readiness for 
students and family needs that are beyond academics on the pathway to college success. 

The University of Chicago Consortium on School Research produced a critical review of the role of non- 
cognitive factors and student academic performance (Farrington, et al, 2012). The report speaks to the 
complexity of how various non-cognitive systems interact to support student learning. Teachers were 
highlighted as critical players in the report, “helping students move from being passive recipients of 
academic content to active learners who manage their workload, assess their progress and status, 
persist in difficult tasks, and develop a reliable set of strategies to master increasingly complex academic 
content as they proceed through school” (Farrington, et al, 2012, p. 7). The researchers conceptualized a 
model of how non-cognitive systems may interact within the context of the classroom, school, and 
community to promote learning, detailed in Figure A.12. 

Figure A.12 Model of Non-Cognitive Behaviors 
 

 

After completing a six-month investigation in 2019 of the literature on metacognitive skills and alumni 
data, DCP has identified skills and dispositions that have the greatest impact to support first-generation 
students for college success. These skills are identified as “learned skills” that can be explicitly taught 
and practiced and include: self-awareness, critical thinking, problem solving, communication, study 
skills, and collaboration. The second set are considered as “dispositions” which are mindsets that can be 
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actively nurtured and acknowledged and include: self-efficacy, initiative, adaptability, intellectual 
curiosity, and social and personal responsibility. These skills and dispositions impact one another to 
support students’ application of knowledge. DCP will continue to build on this work to ensure that all 
students are building these capacities by the time they graduate. 

At DCP, teachers are the primary drivers to support academic and metacognitive skills and dispositions. 
The College and Career Readiness/Advisory classes are the primary courses where students receive 
explicit support and guidance in developing these critical attributes. There are two systems for coaching, 
planning, and tracking student personal growth and college and career objectives. 

● Individual Conferring – College and Career Readiness/Advisory teachers are expected to meet 
with all their students individually and discuss academic and personal goals. DCP’s coaching 
questions detailed in Figure A.13 are used by teachers to guide their conversations with 
students based on an assessment of grades and areas for growth that students have self-
identified. Conferences can be designed around the following topics: goal-setting, grade and A-
G progress monitoring, planning for summer enrichment, college and career planning, and 
reflection. 

● Progress Monitoring - Students will monitor and reflect on their academic progress 
towards promotion, graduation, and college matriculation. 

● At the Middle Level: All students in middle school have daily Advisory classes with a 
small cohort and an Advisory teacher. This course is meant to build a developmentally 
appropriate foundation of cognitive, logistical and organizations skills as well as an 
opportunity to build a strong relationship with their advisor. Advisors teach direct skills 
through a variety of projects and other learning modalities in college knowledge, self- 
knowledge and inter-personal knowledge. Additionally, advisors work with students to 
review and reflect on their academic progress and the ways in which the skills they are 
learning in Advisory can be practiced and implemented in all areas of their academics, 
including their ability to promote, graduate, and be successful in high school and 
college. 

●       
 

Figure A.13 Some Sample Guiding Questions to Develop Non-Cognitive Behaviors 

Desire – Ganas 

Behaviors 
Going to class 

Doing 
Homework 

1. “How are you showing that you are dedicated to your learning?” 
2. “How do you think your teachers view your commitment to your learning?” 

Perseveranc
e Grit, 
Tenacity 
Self-Control 

3. “What do you feel you are working really hard at and how is it paying off?” 
4. “What do you think you might give a bit more effort to?” “Why will this 
be important?” 
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Community - Comunidad 

Social Skills 
Interpersonal Skills, 

Empathy, 
Cooperation, 

5. “How are your relationships both in and out of the classroom?” 
6. “Do you know and understand how the people in your life (at school and 
at home) feel most of the time? If not, what is stopping you from 
understanding these other perspectives?” 

Pride – Orgullo 

Mindsets 
My ability 
and 

competence grow with 
my effort. 

I can succeed at this. 

7. “What kinds of things do you tell yourself that provide you with motivation 
when things get hard?” 
8. “Where do you feel you’re at on your path to college? What are you proud 
of so far and what are you still afraid of?” 

 

 
 HOW LEARNING BEST OCCURS  

The DCP instructional program is designed to prepare first-generation college-bound students to be 
leaders for tomorrow through secondary school success and college completion. 

EDUCATIONAL PHILOSOPHY 
 

The educational philosophy of DCP is rooted in the vision of social justice embodied in its mission. DCP 
believes that education is the primary lever by which inequity and systems of oppression can be 
interrupted, and the democratic principles of equity and justice can be realized. 

DCP’s unwavering belief in the capacity of first generation, low-income students to thrive at a four-year 
college exemplifies a critical aspect of the educational philosophy. Namely, education is done with 
students and not to students. DCP acknowledges and values the funds of knowledge, cultural 
background, and experiences that students bring to the classroom. As such, DCP views students as 
partners in constructing and nurturing their development as scholars and community members. 

The pedagogy of DCP is rooted in the following core educational philosophies and research, provided in 
summary below and with additional references found in Appendix 2 - Research and Performance Data. 

● Jean PIaget’s Constructivist Theory - DCP believes that learners actively construct new meaning 
in the context of their own experiences. At DCP, classroom instruction is purposefully designed 
to provide students with opportunities to self-initiate use of the strategies being taught. The 
focus of the DCP curriculum is the mind as it meets the idea, rather than simply the content and 
concepts (Purves, 1972). 

● Lev Vygotsky’s Social Development Theory - DCP believes that learning is both an individual and 
social process, and that interactions among students are pivotal to growth and the acquisition of 
knowledge. At DCP, learners are given time to develop and explore ideas independently as well 
as collaboratively. 

● John Dewey’s Education and Social Reform Theories - DCP views education as a transformative 
force for realizing a more democratic and equitable society. The knowledge, concepts, and skills 
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that students acquire will enable them to be effective citizens and leaders toward a more just 
and democratic society in the future. At DCP, the link between the classroom and the real world 
is made explicit, to support student agency. 

● Carol Dweck’s Growth Mindset Theory - One of the most significant barriers to first generation 
students achieving academic success is mindset. First generation students are likely to face 
failure, and their response to those experiences can greatly influence their ability to progress. 
Students who possess a growth mindset - that one can improve one’s abilities through hard 
work and dedication - are better equipped to face challenging learning experiences than an 
individual who possesses a fixed mindset. For example, a student with a growth mindset will 
interpret a poor test score as an opportunity to continue learning rather than an indictment of 
his or her intelligence. At DCP, we structure learning to provide frequent opportunities for 
students to develop a growth mindset. 

DCP believes that a dedication to the kind of teaching and learning described within these theories 
results in students viewing themselves as learners. As students have success, their perceptions of 
themselves as literate, critical thinking, problem solving individuals grow. With this positive self-
perception and 
realization of one’s full potential comes more interest and involvement in learning, and the ability and 
desire to use those skills for the greater good (Matthews & Kessner, 2003). 

PROGRAM OVERVIEW 
 

BASIC LEARNING ENVIRONMENT 

Downtown College Prep offers a site-based learning environment. If circumstances require (e.g. health 
needs), Independent Study is offered on a limited, short-term basis to existing students. 

At DCP, the learning environment: 

● Promotes students’ academic, college, and self-knowledge. 

● Develops learning across multiple settings - within the classroom and beyond the classroom, 
including cross-curricular learning, extra-curricular activities, the college lab, the home and 
the larger community. 

● Cultivates 21st century knowledge, concepts, and skills. 

● Develops students’ non-cognitive behaviors. 

● Promotes a college-going culture in every aspect of the school. 

● Reflects respect for and inclusion of students’ diverse backgrounds and abilities. 

STUDENT-CENTERED APPROACH 

DCP has developed an approach to curriculum and instruction that is firmly rooted in the DCP educational 
philosophy and theory of how learning best occurs. The DCP Core Pedagogical Beliefs guide, support, and 
foster the development of high-quality teaching and learning across all content areas. These beliefs are 
as follows: 

● Students must drive their learning 

● Learning occurs most powerfully when students get what they are ready for
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● Students want to learn most when the learning is connected to their lives, identities and 
cultural backgrounds, personal passions, and the real world 

● Learning occurs through social interactions 

● Culture is built through curriculum 

● The relationship between the teacher and student is the foundation of the learning 

DCP draws upon solid research-based learning theories and thoroughly-developed classroom 
methodologies as the foundation for its instructional model. To ensure that DCP students develop and 
maintain academic excellence, emotional well-being, and social responsibility, DCP’s curriculum and 
instruction integrate each of these components to provide the best learning environment to meet the 
goals of its students. 

DCP’s instructional approach supports what it means to be a literate person in the twenty-first century 
by developing the skills in reading, writing, speaking, and listening that are foundational for any 
creative and purposeful expression in language across the disciplines. DCP’s curriculum is rooted in the 
California content standards and frameworks, including, but not limited to the Common Core State 
Standards, Next Generation Science Standards, English Language Development Standards, History-
Social Science Framework, and other applicable state content standards and frameworks (hereinafter, 
collectively, the “State Standards”), and is designed to be robust and relevant to the real world, 
reflecting the knowledge and skills that DCP students need for success in college and beyond. DCP’s 
vision is that the pedagogical beliefs that drive the curriculum and instruction fully prepare students 
academically and socially to meet the challenges of higher learning in secondary school, college, and 
career. This will, in turn, provide opportunities, knowledge, and support within the San Jose 
community with students that are positioned to compete successfully in the global economy. 

DCP believes all students can achieve success in a positive and challenging educational environment that 
stimulates their interests, channels their energies, and develops their abilities. To ensure that DCP 
students develop and maintain academic excellence, emotional well-being, and social responsibility, 
DCP’s curriculum and instruction provides a learning environment deliberately designed to meet these 
goals. DCP’s instructional philosophy is constructed on the principles that as students learn, they do not 
simply memorize or adopt others' conceptions of reality - instead, they create their own meaning and 
understanding. DCP is committed to providing a differentiated learning environment for students with 
distinct needs. Recognizing the individual strengths and intrinsic worth of all students, DCP modifies 
educational services to provide each student with personalized opportunities to increase their academic 
and social skills. 

The instructional model and classroom methodologies implemented by DCP stand on the shoulders of a 
solid review of research, inquiry, and practice. This has culminated in the following core practices: 

● DCP Framework for Teaching & Learning - DCP has developed the DCP Framework for Teaching 
& Learning, modified from The Danielson Framework, as a common instructional model across 
all content areas. It details research-based best practices that support student learning. 
Teachers establish professional learning goals within the framework and utilize the framework 
to improve their practice and outcomes from students. Instructional coaches engage teachers in 
cycles of inquiry based on the Framework, and administrators evaluate teachers using this same 
tool. 

● The Workshop Model - DCP has adopted the workshop model as its instructional approach 
across all content areas. Based on the work by Donald Graves and Donald Murray and furthered 
by the work and practice of educational leaders and researchers such as Calkins, Atwell, and 
Tovani, DCP
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teachers and students engage in ongoing professional development to develop their practice in 
the model. 

While the DCP Framework for Teaching & Learning and The Workshop Model provide the foundation 
for all teaching and learning at DCP, they are complemented by the use of the following in the 
development of curricular units: 

● Understanding by Design - Provides a curricular design model that aligns rigorous learning 
outcomes with real world application, while equipping teachers with tools and strategies to 
be able to meet the individual needs of diverse learners. 

● Design Thinking - An emerging strategy at DCP, Design Thinking provides a process to support 
student creativity, innovation, and collaboration through authentic, experiential learning that 
connects to real world applications. 

WORKSHOP APPROACH 
 

DCP has adopted the workshop model as its instructional approach across all content areas. Workshop 
has at its core the theories of constructivism and socio-cultural learning. At the center of teaching and 
learning in the workshop is the belief that learning is social and that students learn best within this 
social context through an interactive community of learners (Calkins, 2001). In the workshop approach 
the mental processes of learners are the focus. Students learning in this environment are given 
opportunities to self-initiate the strategies that are being taught (Santman, 2005). 

In the workshop classroom students construct their own learning. The students are given time to develop 
and explore ideas independently and they are also given time to respond to ideas and concepts in writing 
and through conversations with their peers and the teacher. Alan Purves (1972) views this kind of 
instruction as a practice in which, “at the center of the curriculum are not the content and concepts…but 

rather the mind as it meets the ideas.” (1972, p.27). 

When workshop is working at its best, it is providing an opportunity for students to practice reading, 
writing and thinking with concepts and ideas that they love, with teachers who understand the 
processes that great learners go through when making meaning (Atwell, 2007). 

The Workshop approach creates a kind of club that invites children to compose literate lives for 
themselves in the company of their peers and their teacher. The students feel that they are all part of 
this club regardless of their skills. Because of the collaborative nature of the workshop approach, 
everyone has a chance to share their strengths, and together with peers and their teachers they can 
identify and work to strengthen their weaknesses. As a result of this collaboration the students come to 
view themselves as learners. As the students have success their perceptions of themselves as literate, 
critical thinking, problem solving individuals grow and with this positive self-perception comes more 
interest and involvement in learning (Matthews & Kessner, 2003). 

UNDERSTANDING BY DESIGN 

With DCP’s focus on interdisciplinary learning and authentic performance tasks, Understanding by 
Design (UbD) is the best-suited approach to school-wide curriculum and instructional design. UbD is a 
specific approach to backward curriculum planning, which requires us as teachers and curriculum 
writers to make an important shift in our thinking about the nature of our job. The shift involves 
thinking a great deal, first, about the specific learnings sought, and the evidence of such learnings, 
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before thinking about what we, as the teacher, will do or provide in teaching and learning activities. Our 
lessons, units, and courses are logically inferred from the results sought (Wiggins & McTighe, 2007, p. 
14) , and lend themselves to targeted differentiation: 

In effective classrooms, teachers consistently attend to at least four elements: whom they 
teach, where they teach, what they teach, and how they teach…Understanding by Design 
focuses on what we teach and what assessment evidence we need to collect…differentiated 
instruction focuses on whom we teach, where we teach, and how we teach. (Tomlinson & 
McTighe, 2006, p. 2-3) 

At DCP, the principles of UbD are demonstrated as teachers engage in curriculum planning to identify 
the “make”- an end of unit assessment that addresses a student’s ability to demonstrate mastery of the 
standards. Then, teachers backwards map the skills that are needed to meet the learning targets. The 
workshop model, with differentiated instruction at its core, focuses on who is taught, where teaching 
occurs, and where learning takes place. Planning all aspects of classroom instruction, strategies and 
methodologies using UbD in tandem with the workshop approach provides structures, tools, and 
guidance for developing curriculum and instruction based on DCP’s current understandings of best 

practice in teaching and learning. 

PROJECT/PROBLEM BASED LEARNING 

Project/Problem Based Learning (PBL) is an ongoing instructional strategy at DCP schools, through which 
students gain knowledge and skills by working for an extended period of time to investigate and respond 
to an engaging and complex question, problem, or challenge. Essential Project Design Elements include: 

● Key Knowledge, Understanding, and Success Skills - The project is focused on student 
learning goals, including standards-based content and skills such as critical thinking/problem 
solving, collaboration, and self-management. 

● Challenging Problem or Question - The project is framed by a meaningful problem to solve or 
a question to answer, at the appropriate level of challenge. 

● Sustained Inquiry - Students engage in a rigorous, extended process of asking questions, 
finding resources, and applying information. 

● Authenticity - The project features real-world context, tasks and tools, quality standards, 
or impact – or speaks to students’ personal concerns, interests, and issues in their lives. 

● Student Voice & Choice - Students make some decisions about the project, including how 
they work and what they create. 

● Reflection - Students and teachers reflect on learning, the effectiveness of their inquiry 
and project activities, the quality of student work, obstacles and how to overcome them. 

● Critique & Revision - Students give, receive, and use feedback to improve their process 
and products. 

● Public Product - Students make their project work public by explaining, displaying 
and/or presenting it to people beyond the classroom. 

DESIGN THINKING 

Design Thinking is an emerging strategy at DCP that was first implemented in DCP middle school 
classrooms     . Design thinking is a process for solving a problem that incorporates empathy, 
interpersonal skills, creativity, communication skills, and academic skills. DCP has used the Design 
Thinking process as developed by the Stanford Institute of Design (Stanford d.school). Design Thinking is 
a natural companion to Understanding by Design, as it can provide
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authentic opportunities for students to demonstrate knowledge in novel situations, thus demonstrating 
achievement of “transfer goals,” or the ability to use new knowledge and skills on their own. 

Design Thinking uses a five-step process--Empathize, Define, Ideate, Prototype, and Test--to guide 
the development of a solution to a problem. Design thinking is currently incorporated into 
Engineering classes and aligns with NGSS engineering practices. Over the course of the next several 
years, design thinking strategies will be increasingly incorporated into additional curricular areas, 
beginning with science. 

CURRICULUM ALIGNED TO STUDENT PERFORMANCE STANDARDS 

DCP students obtain academic success through a fully inclusive core curriculum. The learning experience 
for students is enriched by the integrated curriculum and blended learning environment. See Appendix 
3 Curriculum and Assessment for more detailed information. 

ENGLISH LANGUAGE ARTS 

DCP’s English Language Arts (ELA) program is rooted in the Common Core State Standards, and aims to 
develop 21st century literacy by building skills in reading, writing, speaking, and listening that allow for 
creative and purposeful expression in language. DCP’s ELA curriculum is designed to be robust and 
relevant to the real world, reflecting the knowledge and skills that DCP’s students need for success in 
college and beyond. DCP’s vision is that the curriculum fully prepares students academically and 
socially, so they are equipped to meet the challenges of college. This will, in turn, provide the 
knowledge and access to opportunities necessary for students to contribute and lead in the workplace 
and community. 

HISTORY/SOCIAL SCIENCE 

The History/Social Science goals — content, inquiry, and literacy — are based on the State Standards 
and framework in the subject, as well as the CCSS for literacy. At DCP, the academic discipline of 
history/social studies is taught both independently and in conjunction with English Language Arts, as 
content standards lend themselves to integration.      When possible, this type of integration is leveraged 
to build authentic, project-based learning experiences for students. 

MATHEMATICS 

DCP’s math program focuses on the Common Core State Standards in Mathematics, with the following 
overarching aims: focus, coherence, and rigor. DCP focuses on developing robust mathematical learning 
environments in which all students are supported in becoming knowledgeable, flexible, and resourceful 
disciplinary thinkers. In addition to whole group instruction, DCP math teachers use small group 
instruction, cooperative learning, and cross-curricular learning strategies to achieve learning goals in 
math. 

SCIENCE 

The science program at DCP is geared toward providing middle      school students with a solid 
foundation of knowledge, skills, and understandings in science that will prepare them to achieve the 
high school science requirements for college admission. Teachers implement lessons based on the Next 
Generation Science Standards, which incorporate the Common Core State Standards, and the California 
State Science Curriculum Framework. The DCP Science program is designed with the intent that students 
will broaden their understanding of the natural world, develop their ability to read scientific texts, and
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expand their capacity for scientific reasoning, both orally and in writing. Students experience the 
practice of scientific inquiry through questioning, data gathering, and data analysis. 

WORLD LANGUAGES 

DCP believes that preparing first-generation students to thrive at four-year universities includes 
providing students with the skills to function bilingually in an ever-changing global society. DCP’s world 
language program focuses solely on the Spanish Language, and the learning goals are based on the 
World Language Standards for California Public Schools (CDE, 2019). Instruction engages students in the 
three Cs of language development (Communication, Cultures, and Connections) across four ranges 
(Novice, Intermediate, Advanced, and Superior).       

VISUAL AND PERFORMING ARTS 

The visual and performing arts (VAPA) program focuses on the four artistic processes of Creating, 
Performing, Responding, and Connecting, as defined in the California Arts Standards for Public Schools 
(2019). DCP’s approach explores music and visual arts as discrete disciplines of study, and also as 
interdisciplinary modes of instruction through which knowledge in other subjects can be introduced, 
explored, and expressed.       

PHYSICAL EDUCATION 

The physical education program at DCP is geared towards helping students to acquire the knowledge, 
skills, attitudes, and confidence needed to adopt and maintain a physically active, healthy lifestyle, and 
P.E. learning goals are based on the Physical Education Model Content Standards (CDE, 2005). In 
addition, the physical education program is an opportunity to reinforce the DCP values of ganas 
(desire), comunidad (community), and orgullo (pride). In physical education, students learn to work in 
teams, set and achieve personal goals, and celebrate success while demonstrating sportsmanship. These 
habits 
contribute to the student’s well-being across disciplines. 

COLLEGE READINESS 

All students, depending on grade level, take an Advisory course.      
Advisory helps students prepare for college and career      exploration          . The purpose of these 
courses is to engage students in academic, college, and self-knowledge through positive and 
personalized teacher-student relations. The structure of the courses varies by grade and time of year to 
adapt to student needs. Advisory      classes have structured time to complete school assignments as 
well as lessons exploring college and career pathways     . Through Advisory     , all students meet 
frequently with an advisor who serves as their primary advocate and collaboratively monitors their 
academic and non- academic progress. 

INSTRUCTIONAL SCHEDULE
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ALUM ROCK MIDDLE SCHOOL 

All middle school students will be enrolled in two core academic classes: Humanities Block 
(English/Language Arts and History/Social Science) and STEM Block (Mathematics and Science). In 
addition, students meet daily with their Advisory class, and across the year may have up to 4 enrichment 
courses alongside their core classes. These include but are not limited to Health and Wellness, Physical 
Education, STEM, Restorative Leadership, and Art. 

DCP Alum Rock recently implemented core block instruction for Humanities and STEM courses. In these 
integrated blocks, teachers have the ability to work with a smaller number of students each day to 
better meet their individual needs. Within the Humanities block, approximately 40% of learning time is 
dedicated to the English Common Core State Standards, 40% to the California History/Social Science 
Standards and Framework, and 20% to differentiated learning groups (DLGs). To the extent possible and 
practicable, learning activities are integrated across the two subject areas to create true 
interdisciplinary learning. Similarly, the STEM block includes 40% of learning time focused on the 
mathematics Common Core State Standards, 40% on the Next Generation Science Standards, and 20% 
for differentiated learning groups. 

DCP Alum Rock has created both the time and protocols for DLGs in response to student needs in 
meeting academic targets. Our students come to us from a wide range of schools and with varying levels 
of preparation for the rigors of a college preparatory program. Within the school day, it is critical that 
DCP provide students with the opportunity to enrich current skills and to gain mastery over skills that 
they may not yet have learned. Teachers use the results of diagnostic assessments to identify student 
needs and to design instructional experiences that both remediate and accelerate student learning, 
depending on the needs of each student. 

The Advisory course provides students with specific instruction related to social-emotional development, 
academic progress, and goal-setting and college/career awareness. 

An example of the Scope and Sequence for students as they progress from 6th through 8th grades is 
provided in Appendix 3. 
 

     PROFESSIONAL DEVELOPMENT 

DCP cannot meet its mission without qualified personnel. It is the organization’s goal to develop, 
support, and retain excellent teachers and staff who possess the knowledge base, skills, experience, and 
dedication necessary to work toward its mission. As such, DCP is committed to providing targeted and 
differentiated professional development through each of the following: 

● Dedicated Time 
● Distributed Leadership 
● Individual Professional Development Plans, Observation and Coaching 
● Flexible Groupings - Whole Staff, Grade Level Teams, and Content Area Teams 
● Data-driven Decision Making 

DEDICATED TIME 
 

Teachers at DCP engage in three levels of instructional planning: long-term plans, unit plans, and 
weekly/daily plans. Time is set aside weekly, quarterly, and in the summer months to ensure teachers 
have the time to thoroughly plan at each of these levels and in concert with fellow teachers, 
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administrators, content experts, and instructional specialists (i.e. ELD, SPED). Teachers use the 
Understanding by Design framework for their instructional planning and the DCP Framework for 
Teaching & Learning and the DCP College Success Framework to develop their individual teaching 
practice. 

Professional development at DCP happens on an ongoing basis and through a variety of structures. These 
include but are not limited to: 

● Professional Development Days - DCP has thirteen professional development and teacher 
work days within the academic calendar. During this time, teachers and staff come together to 
build community, explore new learnings, analyze data, and make action plans for the coming 
term. All staff develop Individual Professional Development Plan goals and then engage in a 
process of reflection, analysis, and action planning to meet those goals over the course of the 
year. 

● New Teacher Orientation - New teachers to DCP spend five extra days together during the 
summer in order to further connect with the mission and each other, as well as get an 
overview of the DCP Framework for Teaching & Learning and the DCP College Success 
Frameworks. Additionally, new teachers are invited to quarterly meetings that are 
differentiated based on teacher needs. 

● Weekly Early Release for Professional Development - Every Thursday, teachers and staff 
engage in professional development. This includes time for new inputs, data analysis, 
collaborative planning, and community building. 

● Flexible Release Time - Coverage is provided for teachers to facilitate peer observation on site as 
well as in the field. This release time is also provided for collaborative instructional and curricular 
planning. 

● On-going Coaching Sessions - The expectation at DCP is that teachers are observed and provided 
bite-sized feedback around their professional goals at least twice a month by a site 
Administrator, Induction Mentor, and/or Instructional Coach. All teachers holding a Preliminary 
Credential go through two years of Induction in order to receive a Clear teaching credential 
from the State of California. Currently, DCP partners with the University of California San Diego 
(UCSD) Extension to provide this training and accreditation. DCP currently uses TeachBoost, an 
online platform that facilitates evidence-based coaching conversations tied to the DCP 
Framework for Teaching & Learning, both for coaches and administrators to provide feedback 
for teachers, and for teachers to engage in goal-setting and reflection. 

DISTRIBUTED LEADERSHIP 
 

Whole-school professional development initiatives are identified and planned by school administration, 
instructional coaches and teacher leaders, based on teacher input and data gathered from coaching 
and evaluation sessions. Specific professional development outcomes are established during the 
summer and revisited throughout the year on regularly scheduled professional development days and 
staff and teacher meeting times. 

In addition, the organization is dedicated to creating new and challenging opportunities so staff can fully 
employ their talents and improve their skills. Leadership—at all levels of the organization—is 
encouraged and valued. Professional development initiatives are sometimes led by a group of staff in 
collaboration with a paid consultant or a DCP partner organization. Teams work toward specific 
outcomes that tie back to the school’s goals. 
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INDIVIDUAL PROFESSIONAL DEVELOPMENT PLANS, OBSERVATION, AND COACHING 
 

The Principal works with all teachers at the beginning of the year to develop Individual Professional 
Development Plans based on self-assessment on the DCP Framework for Teaching & Learning, then 
ensures that the teacher receives observation and coaching support on a one-on-one level. During a 
deep coaching cycle (4-6 weeks), Instructional Coaches work with teachers on a cycle of inquiry, 
including observation, co-planning, co-teaching, and/or observation and feedback, plus analysis of 
student work. Teachers may also request additional coaching support, ranging from collaborative 
planning to in-class coaching or analysis of student work. 

DCP currently uses TeachBoost, an online platform that facilitates evidence-based coaching 
conversations tied to the DCP Framework for Teaching & Learning. Teachers and staff are encouraged to 
collaborate with their manager or other managers regarding interested areas of individual growth and 
leadership. 
That said, it is the responsibility of managers to encourage growth and development, identify new 
opportunities to learn, and set reasonable expectations for staff regarding development. For a detailed 
description of the Professional Development Plan, Observation, and Coaching process, please see 
Element E, Human Resources, of this charter. 

FLEXIBLE GROUPINGS 
 

Professional development and planning time are utilized through flexible grouping structures, in which 
teachers meet as a whole staff, in content teams, in grade level teams, or by experience level. 

● Whole staff professional development is largely focused on school level data analysis and new 
inputs around a central area of focus. For example, utilizing Understanding by Design to 
backwards plan curriculum, developing and implementing Integrated ELD to support English 
learners, or deepening understanding of effective teaching practices through the DCP 
Framework for Teaching & Learning. 

● Smaller team structures are used to provide teachers time to “dive deep” into the analysis and 
application at their grade level or in their content area. For example, grade level teams may 
work together to backwards design Advisory curriculum based on student data on college-
readiness, while content area teams may work to revise and redesign curriculum maps to align 
to the Common Core standards or strengthen the implementation of the DCP Literacy Model. 

● In addition, teachers with a preliminary credential go through an Induction Program, working 
in partnership with an Induction Mentor. Currently, DCP partners with University of California 
San Diego Extension to provide this support. 

DATA-DRIVEN DECISION MAKING 
 

At the core of DCP is the belief that the effective use of data provides a powerful lever to achieve 
strategic goals and inform decisions to continually improve outcomes at all levels. DCP staff closely 
analyze academic and college-ready metrics, through both collaborative and individual processes. 
Analysis of this data allows teachers to: 

● Create individualized learning pathways for students, 
● Group students for maximized learning outcomes, 
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● Adjust pacing and instructional delivery, and 
Collaborate with their colleagues to share best practices. 

 

DCP will provide professional development to all administrators and teachers, both core and non-core, 
on effective strategies for supporting English learners; this PD is based on the QTEL model and is led by 
DCP staff and contracted experts. Teachers and staff will then work in their grade level and content area 
teams to design instruction and implement instructional strategies that support the highest levels of 
engagement and rigor for ELs. In these teams, teachers identify the content vocabulary and language 
structures required within the core content area, then develop strategies to support ELs in accessing 
this content and expressing their understanding. The teams regularly reflect on the effectiveness of 
their practice, using an analysis of student work protocol to guide this discussion and reflection. School 
leaders as well as the specialists provide regular observation and coaching of practice, to support 
effective instruction of ELs. 

DCP FRAMEWORK FOR TEACHING AND LEARNING 

DCP developed its Framework for Teaching & Learning, based on Charlotte Danielson’s Framework for 
Teaching, for both coaching and evaluation. Many frameworks articulating quality instruction overlook 
issues of equity and access in their domains, and yet these characteristics are important values to 
teachers working with the most underserved students. The DCP Framework for Teaching & Learning 
addresses the issue of quality instruction as articulated by Danielson, but through the lens of equity and 
access, which are at the heart of the DCP mission. The model at the highest level of implementation on 
the teaching and learning continuum, for example, is one in which student ownership exists in all 
aspects of the classroom experience - from students ensuring a respectful environment, to students 
self- monitoring their own learning progress. 

The Framework provides all teachers at DCP with a consistent tool by which they are mentored, 
coached, and evaluated across four domains of teaching responsibility as illustrated in Figure A.15. 

Figure A.15 The DCP Framework for Teaching & Learning 
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Teachers new to DCP are provided with an overview of the DCP Framework for Teaching & Learning in 
professional development sessions at the beginning of the year, and engage with the rest of the staff 
throughout the year in focused sessions around specific aspects of the framework in an attempt to 
regularly self-assess practice and set next steps towards individual professional goals. However, the 
majority of teacher professional development with respect to the DCP Framework for Teaching & 
Learning takes place through ongoing coaching sessions with administrators and instructional coaches. 
DCP currently uses TeachBoost, an online platform that facilitates evidence-based coaching 
conversations tied to the DCP Framework for Teaching & Learning. The use of this framework during 
formal and informal classroom observations provides data to inform professional development and 
support teachers in becoming more effective practitioners when planning and preparing, delivering 
instruction, and orchestrating the classroom environment. Please see Appendix 5 - Professional 
Development and Evaluation for the full DCP Framework for Teaching & Learning. 

 

 SUPPORT FOR ENGLISH LEARNERS  

DCP is committed to supporting English Learners (ELs), as 28.6% of the student population are current 
ELs and 85.5% of the student population speak English as a second language. Developing fluency in the 
English Language is a critical component in preparing students to meet the DCP mission. As such, 
students’ language development across the four domains of reading, writing, listening, and speaking is 
actively supported and monitored. While ELs enter with various degrees of language proficiency, DCP 
believes they are capable of high‐level thinking and cognitively demanding social and academic activities 
requiring language as long as they are provided appropriate linguistic and academic support. 

The DCP EL program outlined below addresses the process for student identification, curriculum, 
assessments, reporting, and redesignation as well as professional development and teacher 
qualifications for working with EL students, including long-term Els and students at risk of becoming 
long-term ELs. DCP will comply with federal, state, and county mandates regarding EL education and re-
designation of EL students. In addition, DCP will meet all requirements of federal and state law relative 
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to equal access to the curriculum for English Learners. 
 

IDENTIFICATION, DESIGNATION & NOTIFICATION 

As required by Education Code Section 52164.1, DCP will determine the Home Language of each student 
upon enrollment through the administration of a Home Language Survey. This survey is part of the 
registration packet that is filled out when students enroll at the school. In compliance with the Office for 
Civil Rights (OCR) of the U.S. Department of Education, if a parent affirms on the home language survey 
that the child learned first to speak a language other than English, that the child currently speaks a 
language other than English, or that a language other than English is spoken in the home, the child is 
classified as having a primary home language other than English. 

All students who indicate that their home language is other than English will be assessed within thirty 
days of initial enrollment and at least annually thereafter each spring until re-designated as fluent 
English proficient. Assessment will be conducted utilizing the English Language Proficiency Assessments 
for California. The 30-day requirement applies to students who are entering a California public school 
for the first time or for students who have not yet been assessed for English Language proficiency 
(Initial Assessment). All other students who have indicated a home language other than English will 
continue with annual assessment for English Language proficiency (Summative Assessment). DCP will 
notify 
families of the Charter School‘s responsibility to conduct an annual assessment for English Language 
proficiency. ELPAC shall be used to fulfill the requirements under the Every Student Succeeds Act for 
annual English proficiency testing. 

Upon receipt of initial scores, students are designated as either Initially Fluent English Proficient (I-FEP) 
or English Learner, using the guidelines in Figure A.21 based on the ELPAC as the tool for assessment for 
English Language proficiency. Should the State of California adjust its recommendations for initial 
classification of EL and I-FEP, the charter school will adopt the state recommendations and this change 
will not be considered a material change of the charter. 

 

 
Figure A.16- DCP Alum Rock English Learner Designation 

Criteria 

 
English Learner 

 
Initial Fluent-English Proficient 

 
Overall ELPAC Proficiency Level 

is level 1 or 2 

 
Overall ELPAC Proficiency Level 

is level 3 

 
Families receive notification of their child’s annual assessment for English Language proficiency results 
and initial language designation within 30 days of receipt of these results, as well as information on how 
their child’s learning needs are being addressed by the Charter Shool. In addition, they are invited to the 
Charter School for an information session to review these results in detail and discuss ways to support 
their child’s English language development. Please see Appendix 4 – Student Supports for sample letters 
regarding Notification and Reclassification that are sent to families. DCP reports the number of EL 
students attending the school to SCCOE and the state. 



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT A | EDUCATIONAL PROGRAM 
 

64  

In addition, DCP provides parent outreach services and meaningfully informs parents with limited English 
proficiency of other important information regarding Charter School matters to the same extent as other 
parents. 

 

ONGOING ASSESSMENT, MONITORING, AND REDESIGNATION CRITERIA 
 

DCP complies with all applicable state and federal laws in regard to the testing and service requirements 
for English Learners. Students who are identified as English Learners take the assessment for English 
Language proficiency annually to determine growth in English Language proficiency until they are 
reclassified. A combination of annual assessment for English Language proficiency scores; teacher and 
staff input and evaluation; parental opinion and consultation; and a comparison of pupil performance in 
basic skills as compared to English proficient students are used to determine eligibility for 
reclassification of students, as detailed in Figure A.22. This will include use of the Observation Protocol 
for Teachers of English Learners (OPTEL) for Criterion 2 and 3, following completion of field testing in 
2020. Should the State of California change its tools and/or recommendations for reclassification, DCP 
will adopt the state tools and/or recommendations and this change will not be considered a material 
change of the charter. See “EL Program Monitoring” in Appendix 4 for more details. 

 
 

 
Criterion 1: 

Assessment of 
English Language 

Proficiency 

Criterion 2: 
Teacher Observation & 

Assessment 

 
Criterion 3: 

Parental Opinion 
& Consultation 

 
Criterion 4: 

Mastery of Basic Skills 

 
Assessment of 

language proficiency, 
including but not 

limited to 
performance on the 

English Language 
Proficiency 

Assessment of 
California (ELPAC). 

 
Teacher evaluation, 
including, but not 

limited to, a review of 
the pupil's curriculum 

mastery and use of the 
Observation Protocol 

for Teachers of English 
Learners (OPTEL). 

 
Parental opinion and 

consultation, including, 
but not limited to, a 
review of the pupil's 

curriculum mastery and 
use of the Observation 

Protocol for Teachers of 
English Learners 

(OPTEL). 

 
Analysis of basic skills 
mastery to determine 

if the student is 
sufficiently proficient 

to participate 
effectively in the 

curriculum without EL 
supports and scaffolds 

(e.g., NWEA). 

 

Aligned to California Guidelines for Reclassification, available at: https://www.cde.ca.gov/sp/el/rd/ 
 

ENGLISH LEARNER SERVICES 
 

English learners at DCP are provided with access to a full college-prep curriculum. 

Instruction and intervention for ELs is based on the following research-based understandings which 

 

 
(

Figure A.17 Reclassification Criteria 

https://www.cde.ca.gov/sp/el/rd/
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are research-based: 

English learners learn best 

● when they have significant interaction with native speakers of English. 
● when academic English is explicitly supported in every classroom. 
● when teachers use specific strategies to make input comprehensible and provide 

opportunities for expression of understanding. 
● when they possess internal motivation supported by a committed and collaborative 

learning community of teachers and peers. 
● in a learning environment that fosters high levels of interaction and meaningful engagement 

in the context of intellectually challenging content. 

Based on these understandings, DCP works with teachers and staff to develop a learning environment for 
English learners in which teachers: 

● facilitate a learning environment that is interactive, engaging, meaningful, relevant, 
and intellectually challenging with high-levels of meta-cognition. 

● ensure appropriate scaffolding in order to move the student to independence. 
● value and build on home language and culture and other forms of prior knowledge in order 

to make connections. 
● build both academic English and content knowledge.
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INTEGRATED ELD 

Central to ELs’ success in college and beyond is their ability to use academic English to develop specific 
knowledge, skills and abilities, to use language to create understanding and meaning, and to convey 
mastery of content. In recognition that students need support with the language skills that are critical 
to mastering disciplinary content, all English learners receive Integrated ELD support in all of their 
classes. Teachers start with the grade-level content standards as they plan lessons, then identify the 
Part I and Part II ELD standards that will amplify areas of English language development that are 
essential for academic learning.In support of these objectives, teachers at DCP utilize a variety of 
research-based strategies in their curricular and instructional design, including but not limited to those 
from the Quality Teaching for English Learners (QTEL) Framework from WestEd. These planned and 
just-in-time scaffolds help students to interact in meaningful ways with the content while learning how 
English works, thus mastering the content while simultaneously increasing their language proficiency. 
This transition in instructional strategy, started in summer 2019, is the direct result of seeking a more 
effective, research- based way to meet the needs of our English Learners. While initial professional 
development has been promising, DCP teachers are still gaining familiarity with the QTEL framework; 
teachers will continue to participate in ongoing professional learning, including in-class coaching, to 
help ensure that we are meeting the needs of our ELs. 

QTEL’s model of teaching is based on sociocultural and sociolinguistic theories of learning and the 
central role of language in the learning process. The QTEL program works to build the capacity of 
educators to develop students’ abilities to read, discuss, and write academic texts in rigorous content 
area courses. 
Teachers find the QTEL approach classroom-friendly and pragmatic as they experience a compelling 
way to work with students. Through this model, teachers strategically utilize a range of scaffolds at 
different points during a lesson, including preparing the learner, interacting with text and content, and 
extending understanding. Strategies emphasize the importance of developing skills with both oral and 
printed language, and include a focus on reading, writing, listening, and speaking. These strategies help 
students at all levels of language development to engage with rigorous, grade-level content while 
increasing their language skills. 

DESIGNATED ELD 

While Integrated ELD is provided throughout the school day, English learners (ELs) benefit from time 
during the day that is set aside to focus on the critical language skills, knowledge, and abilities needed 
for content learning in English. Designated ELD is provided by Middle School Humanities teachers during 
a protected time, using the Part I and Part II California ELD Standards to help ELs develop increased 
proficiency in English. Students are strategically placed by current language levels; teachers carefully 
monitor students’ language development and help ensure progress along the continuum from Emerging 
through Expanding and Bridging to Lifelong Language Learners. 

In recognition that English learners are not a homogenous group, and that a student’s “Overall” ELPAC 
score tells only a small part of the story, teachers engage in data analysis to help them see the larger 
picture: How does one year’s score compare to a three-year pattern? What do students’ scores across 
the four domains suggest about language strengths that can be built upon, and areas of greatest need? 
This data analysis helps teachers to plan lessons that meet the language development needs of each 
student in their classes.Designated ELD includes a strong emphasis on oral language development, 
including active engagement in collaborative discussions that help students to develop discourse 
practices, grammatical structures, and vocabulary. To help plan effective Designated ELD lessons, 
teachers start by analyzing the content standards that are a focus for whole-class instruction. Teachers
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identify the Part I mode of interaction (Collaborative, Interpretive, and/or Productive), and the Part II 
linguistic feature (Structuring Cohesive Texts, Expanding and Enriching Ideas, and/or Connecting and 
Condensing Ideas) that will best amplify and support mastery of the content, then develop strategic 
lessons that engage students in meaningful interactions with text. 

Through an intentional and strategic focus on helping students to interact in meaningful ways while 
learning about how English works, English learners are able to engage in complex, cognitively 
demanding activities, and develop the confidence to transfer these skills to their other classes and to life 
outside of the classroom. 

CREDENTIALING AND PROFESSIONAL DEVELOPMENT FOR TEACHERS OF ENGLISH 
LEARNERS 

 

DCP aims to employ core teachers at the charter school who are highly qualified and are authorized to 
serve English Learners, which is most frequently attained through a Cross-cultural, Language and 
Academic Development (CLAD) or California Teachers of English Learners (CTEL) Certification. In 
addition, DCP will actively recruit teachers who: 

● have demonstrated successful experience working with English Learners. 
● hold a Bilingual Cross-cultural, Language and Academic Development (BCLAD). 
● speak Spanish, the dominant home language of the DCP student population. 

DCP provides professional development to all administrators and teachers, both core and non-core, on 
effective strategies for supporting English learners, based on the California ELD Standards, the 
California ELA/ELD Framework, and the QTEL model, and led by DCP staff and contracted experts. 
Teachers use the Proficiency Level Descriptors and EL Rubric (see Appendix 4) to help identify students’ 
current levels and to provide the appropriate scaffolding to help increase their language proficiency. 

Teachers and staff work in their grade level and content-area teams to design instruction and implement 
instructional strategies that support the highest levels of engagement and rigor for ELs. In these teams, 
teachers identify the content vocabulary and language structures required within the core content area, 
then develop strategies to support ELs in accessing this content and expressing their understanding. The 
teams regularly reflect on the effectiveness of their practice, using an analysis of student work to guide 
this discussion and reflection. School leaders as well as the specialists provide regular observation and 
coaching of practice, to support effective instruction of ELs. 

In addition, ELs are assessed continuously in the classroom using the ELD Standards in tandem with 
content standards as a guide for intervention and acceleration. Assessment is based on the assumption 
that English language development is non-linear, dynamic, spiraling and complex. As such, the 
Proficiency Level Descriptors, along with benchmark and adaptive computer-based assessments, are 
relied upon to help assess and guide specific interventions for ELs. 

In addition to Designated and Integrated ELD, these interventions may include: 

● Small-group instruction in the classroom setting, based on language need 
● After-school small-group and individual tutoring 
● Adaptive computer-based software targeting specific development areas 
● “Saturday School” classroom-based interventions 
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EVIDENCE OF SUCCESSFUL PROGRAM 

The DCP Alum Rock program successfully promotes English fluency for its EL students, as seen in Figure 
A.18, which provides the percentages of students Reclassified over the past five years. 

 
 
 

Figure A.18 DCP Reclassification as Fluent English 
Proficient 

YEAR DCP ALUM ROCK PERCENT RECLASSIFIED STATE PERCENT RECLASSIFIED 

2019-2020 12.57% 13.77% 

2018-2019 0%* 13.29% 

2017-2018 29.6% 14.6% 

2016-2017 18.1% 13.3% 

Source: https://www.ed-data.org 
 

*Our internal and CALPADS data show 23 reclassified of 158 EL students (14.6%) in February of 2019 for 
the 18-19 school year, but they are currently being applied to the following 2019-20 school year. 

MONITORING AND EVALUATION OF PROGRAM EFFECTIVENESS 

The evaluation for the program effectiveness for ELs at DCP will include: 

● Evaluation of performance on DCP-adopted academic benchmarks, disaggregated for ELs 
by language proficiency level and years in program to determine annual progress. These 
may include, but are not limited to, the following: 
o EL students are making strong academic progress as measured by school-based assessments. 

o EL students are classified as proficient in English (RFEP) in five to seven years, or less. 

o EL students are proficient in English Language Arts as evidenced by proficiency on state 
and other standardized exams. 

o EL students are meeting promotion standards to advance from grade level to grade 
level, evidencing mastery of foundational skills and core subjects on par with native 
English- speaking students. 

● Monitoring of teacher qualifications and the use of appropriate instructional strategies based 
on program design. 

● Monitoring of student identification and placement. 
● Monitoring of parental program choice options. 
● Monitoring of availability of adequate resources. 

If students are not making sufficient academic progress as indicated through ELPAC results and the 
above data, we will modify the EL program as needed. 

ENGLISH LEARNER ADVISORY COMMITTEE (ELAC) 
 

If there are more than 21 ELs in attendance, as there have been historically, DCP will have an English 
Learner Advisory Committee (ELAC):

https://www.ed-data.org/
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● Membership: Open to all families. Parents of ELs comprise at least the same percentage of the 
ELAC membership as ELs constitute of the Charter School’s total student population. Elections 
take place during the second meeting of the year, after all parents are informed of the 
meetings and information is sent home. 

● Capacity and Scope: Advisory 

● Sample Responsibilities: 

o Be informed stakeholders, through regular Principal Reports on Enrollment, Budget, 
and Strategic Priorities (Academics, Culture, College Success). 

o Advise the Principal and staff on programs and services for English learners 

o Advise the School Leadership on the development of the Local Control and 
Accountability Plan as it relates to English Learners 

o Help make parents aware of the importance of regular school attendance. 

● Procedures: Monthly meetings, part of each meeting will be open to students, staff and parents. 
Agendas are built based on feedback from families and the ELAC President, with the approval of 
the Principal. ELAC agendas are posted online, on the website, 72 hours prior to the meeting. 

 

 COLLEGE READINESS  

All students, depending on grade level, take a course that is either called      Advisory     four times per 
week.           The purpose of these courses is to engage students in academic, college, and self-knowledge 
through positive and personalized teacher-student relations. The structure of the courses varies by 
grade and time of year to adapt to student needs. College and Career Readiness classes have structured 
time to complete school assignments as well as lessons around the path towards college and career 
exploration.     . All students will frequently meet with a teacher who serves as their primary advocate 
throughout the school year to discuss academic and non-academic progress. Appendix 3 provides more 
detail on the curriculum and expectations for this program. 

                

The primary focus and expectation of Advisory      teachers is to help students  apply the knowledge and 
skills they gain in their course in order to meet their post-secondary goals, develop their personal and 
academic confidence, and identify a problem in their community or world they want to solve. Teachers      
work together to build their capacity to support student learning through academic, college/career, and 
socio-emotional lenses so that students can reflect critically about themselves, their communities, and 
the larger world. Teachers will engage in professional development aimed at helping students 
understand and develop their college going identities. DCP uses college-readiness research framed in 
Ready, Willing, and Able: A Developmental Approach to College Access and Success by Mandy Savitz-
Romer and Suzanne Bouffard (2012) that other nationally recognized college prep schools have also 
adapted. Savitz-Romer and Bouffard focus on adolescent development as the missing link for preparing 
students for college success based on the following three core principles: 

1. Developmental stages matter and should inform how adults approach their work with youth; 

2. Young people can and should be active agents in the college process; and 
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3. College-going is an interconnected process that is shaped by and in turn shapes young people’s 
social, emotional, and cognitive development as well as their social contexts, including families, 
peers, schools and communities. 

 

COLLEGE GUIDANCE RESOURCES 
 

●                College Tours: DCP takes students on a range of college tour experiences.     . College 
tours are meant to expose students to college options and help them understand what it takes 
to build a competitive application. 

●       

● Parent Programming: Parents are offered workshops that connect to various college topics 
that include: financial aid and college savings, college options, and monitoring student 
progress.      Advisories will also host parent meetings throughout the year to keep families 
engaged about their child’s progress. 

● Enrichment Activities: DCP offers extracurricular activities such as sports, clubs and 
community service opportunities that are led by staff, teachers, and community volunteers. 
These activities all are designed to provide students with options that fit student interests and 
also challenge students to develop their skills as community leaders. 

 

 PROMOTION AND GRADUATION REQUIREMENTS  

DCP’s mission is to ensure all graduates are prepared to succeed in college.      DCP offers this 
opportunity to students so they can improve their academic skill, transcript, and overall college 
application. This said, DCP uses grade-level retention as the last resort for supporting a student’s 
academic success. 

MIDDLE SCHOOL PROMOTION
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Students must all pass their courses for the year in order to be considered ready for the next grade 
level. Passing is defined as mastery of 70% or higher of the course content. Students must also maintain 
a college-ready GPA in preparation to meet this expectation in the high stakes high school setting. This 
translates to a minimum 2.0 GPA, which they will require to be eligible to apply to California State 
University schools. Finally, all students are expected to track their attendance and understand their 
growth in math and reading to ensure they are building self-awareness around their academic and 
personal progress. 8th grade students are fully engaged in the promotion process, which is tied to their 
participation in the promotion ceremony and end of the year activities. Students and families learn 
about the promotion expectations at the beginning of the school year. Figure A.19 outlines the 
promotion guidelines for middle school students. 

Students who are not on track to be college eligible may need to complete additional summer 
coursework, access additional academic support, or repeat an additional year at DCP. 

 
 
 

Figure A.19 Middle School Promotion 
Guidelines 

 Grade 6-7 Grade 8 

Promotion 
Granted 

Students will be promoted 
unconditionally if they: 

1. Pass all coursework with 70% (C-
) or better, or 

2. Meet or demonstrate growth in 
grade level CAASPP standards 
for ELA and math 

Students will be promoted to high school and 
participate in all promotion activities 

1. Pass all coursework with 70% (C-) 
or better, or 

2. Meet or demonstrate growth in 
grade level CAASPP standards for ELA 
and math 

Promotion 
Conditional 

Students will be promoted with an 
optional support plan if they 

1. Passed most coursework 
with 70% (C-) or better, or 

2. Met or demonstrated growth in 
grade-level CAASPP 
requirements for ELA or math, 
and 

3. Their attendance is above 90% 

Students will promote to high school, but may 
lose some or all promotion activity privileges if 
they 

1. Passed most coursework with 70% (C-
) or better, or 

2. Met or demonstrated growth in 
grade- level CAASPP requirements for 
ELA or math, and 

3. Their attendance is above 90% 
Students may be invited to meet with DCP 
staff to appeal their participation in 
promotion 
activities if they feel they upheld DCP community 
values and have a plan for being college ready in 
high school. 

Promotion 
Denied 

Students must have a support plan to be 
promoted if they 
1. Did not pass the majority of their 

coursework with a 70% (C-) or 
better, and 

Students may not participate in promotion 
activities and must have a support plan to be 
promoted if they 
1. Did not pass the majority of their 

coursework with a 70% (C-) or better, and 
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2. Did not meet or demonstrate 

growth in grade-level CAASPP 
requirements for ELA and 
math, and 

3. Their attendance is below 90% 
Retention is not recommended but 
discussed if necessary with the 
Principal or designee, a teacher, and a 
parent/guardian. 

2. Did not meet or demonstrate growth in 
grade-level CAASPP requirements for 
ELA and math, and 

3. Their attendance is below 90% 

Retention is not recommended but discussed if 
necessary with the Principal or designee, a 
teacher, and a parent/guardian. 

 

 
                     

                                                             

 

                          

 PLAN FOR MEETING THE ACADEMIC NEEDS OF ALL STUDENTS  

DCP believes all students can achieve success in a positive and challenging educational environment that 
stimulates their interests, channels their energies, and develops their abilities. To ensure that DCP 
students develop and maintain academic excellence, emotional well-being, and social responsibility, 
DCP’s curriculum provides the best learning environment to meet the goals of its students. DCP’s 
curriculum is constructed on the principle that as students learn, they do not simply memorize or adopt 
others' conceptions of reality; instead, they create their own meaning and understanding. DCP is 
committed to providing a differentiated learning environment for students with distinct needs. 
Recognizing the individual strengths and intrinsic worth of all students, DCP’s modifies educational 
services to provide each student with personalized opportunities to increase their academic and social 
skills. 

DCP promotes the academic acceleration of all students regardless of prior academic achievement. DCP 
believes that every student is entitled access to an academic environment where they are able to work 
at their optimal challenge level. Educational research and best practices support that all students can 
succeed when they are exposed to learning experiences that are relevant to their lives, include multiple 
modes and measures, and have clear and high expectations combined with a supportive learning 
environment. 

There are multiple sources of data that are used to assess students’ level of social-emotional learning 
and academic achievement when they enter DCP and throughout each year. These may include both 
State and Internal measures, which are provided in summary below and further detailed in Element C of 
this charter. 

● State Assessments - Current and prior year(s) data, as available 
o Smarter Balanced Assessment Consortium (SBAC), or California Alternate 

Assessment (CAA) as appropriate; English Language Proficiency Assessments for 
California (ELPAC) 

o California Science Test (CAST), or CAA as appropriate 

o Physical Fitness Test (PFT) 

o Attendance and Discipline Data 

● Internal Assessment Measures - Current and prior year(s) data, as available 
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o Northwest Evaluation Association (“NWEA) Measures of Academic Progress (MAP) in 
ELA and Mathematics 

o Writing Performance Assessments (WPAs) 

o MAC/MARS Assessments in Mathematics 

o Interim Comprehensive Assessments (ICAs) and Interim Assessment Blocks (IABs) 
from SBAC 

o Common Formative Assessments (Created in teacher collaborative groups and 
with support from the DCP Director of Learning & Design Systems) 

o Grades 

o Student/Family Interview for incoming students 

o Student Survey (e.g. Youth Truth or California Healthy Kids Survey) 

o Family Survey 

o  

      

Whether a student is high achieving or low achieving, all students will have access to a diverse set of 
intervention and enrichment opportunities. These include: 

● Advisory     - All students are scheduled in an Advisory      period, as detailed earlier in Element A. 
The purpose of the course is to engage students in academic, college, and self-knowledge 
through positive and personalized teacher-student relations. The structure of the course varies 
by grade and time of year to adapt to student needs and includes 6th to 8     th Grade Advisory     
.      All students will frequently meet with a teacher who serves as their primary advocate 
throughout the school year to discuss academic and non-academic progress. 

● Flexible Grouping Structures - The workshop model is used across subject areas, which allows 
for extensive personalization and support of learning to address whole class, small group, and 
individual learning needs. 

● Differentiated Learning Groups - Twice each week, teachers in Math and English classes pull 
small groups for 20-30 minutes based on prerequisite skills necessary for mastery of grade-level 
standards. 

● Mandatory Office Hours - All teachers have regularly scheduled office hours where they meet 
with students, either because it is a scheduled intervention or because students elect to 
receive additional help or clarification from a teacher. DCP’s culture encourages students and 
families to use Office Hours for face-to-face communication. The Assistant Principal or 
designee may schedule students in mandatory office hours if they are not making progress on 
their own in the courses necessary to be on track for promotion. This typically happens on a 
quarterly basis after grades are released. 

● Family Conferences - Family Conferences are held for all students 2x year where families meet 
with the student’s teachers to discuss progress toward meeting learning targets. 

● After School Tutoring - Students will have access to after school tutoring, where they will 
work with teachers, peers, or community-based volunteers on particular skill gaps or 
assignments in
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courses that students need to be on-track for promotion or graduation. The Assistant Principal or 
designee may assign and track students to after school tutoring and offer the service to other 
students based on tutor availability. 

●      Computer-Based Interventions - The use of computer-based software allows the staff to 
quickly and accurately diagnose a student’s needs so that intervention/enrichment can be 
targeted to the optimal learning challenge or zone of proximal development. 

● Social-emotional Counseling - Counseling is provided for students in both individual and group 
settings, as resources and staffing allow, to support social-emotional development and 
address areas of emerging need (e.g. healthy relationships, gang violence). DCP employs a 
Social Worker who oversees two to three social work/counseling interns. Collectively they 
make up the team that provides these services to students. 

● Guided Studies Class - For students with significant identified learning needs, a Guided Studies 
Class is offered. Student-teacher ratios in guided studies are typically 10:1 or lower to ensure 
students receive individualized support. The course is taught by an Education Specialist. 
Students receive individualized instruction and support in core academic content areas, as well 
as their Individualized Education Plan goals. Students are also provided support with skills 
around Executive Functioning, which consists of time management, study skills, and 
organizational skills to foster their ability to succeed independently. 

These opportunities are used to support all students, including but not limited to: Students Who Are Not 
Meeting Pupil Outcomes, Students Achieving Above Grade Level/Gifted Students, English Learners, Socio- 
economically Disadvantaged Students, and Students with Special Needs. 

SERVING STUDENTS NOT MEETING PUPIL OUTCOMES 
 

Approximately two-thirds of DCP’s students are historically identified as academically low-achieving 
when they first enter DCP. Students scoring below grade level in either reading or math in the prior year 
SBAC and/or current year Fall NWEA are identified as academically low-achieving. These students will 
have access to diverse instructional strategies and practices that will accelerate their academic growth. 
The most significant among them is access to differentiated instruction across the content areas. For 
most of these students, their academic limitations extend beyond learning habits and behaviors. They 
need access to literacy and math instruction specific to their instructional level. DCP’s use of Reading 
and Writing Workshop, along with differentiated expository reading using online tools, will aggressively 
close the literacy gap. Differentiated instruction, in combination with strategic interventions, will 
progress low- achieving students to grade level. In addition, these students will automatically be placed 
in a series of academic interventions (described more fully above) to both accelerate and motivate the 
learner, including mandatory office hours and after school tutoring. All students will also have an 
opportunity to cycle out of these interventions at various benchmark assessment periods. 

Throughout the year, students in Middle School Humanities      classes take a variety of formative 
assessments, such as NWEA, SBAC ICAs and IABs, MAC assessments, and Writing Performance 
Assessments (WPAs). Following each assessment, teachers meet together to score the
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assessments (when necessary) and to engage in Analysis of Student Work (ASW). Through the ASW 
protocol, teachers identify areas of strength and areas of growth for the class as a whole and for 
individual students. By focusing on prerequisite skills for each unit’s anchor standards, teachers identify 
those students needing extra support and pull them into small Differentiated Learning Groups (DLGs). 

Differentiated Learning Groups take place, at a minimum, twice a week. During student work time, 
teachers pull small groups of students for 20-30 minutes, based on the prerequisite skills necessary 
for mastery of grade-level standards. During this time, other students practice with prerequisite 
and/or grade-level standards, or will be provided with enrichment activities that extend beyond 
grade-level 
expectations. Sites share their schedules for DLGs with Ed Specialists to allow them to push in and provide 
additional support during some of these times. 

While DLGs are specific to math and literacy, all classes include a focus on targeted differentiated 
instruction. This helps to ensure that every student can grow, that every student knows where they are 
on a learning progression, and that every student knows what they need to do in order to move to the 
next level. 

All students, regardless of performance, have access to interventions and enrichment programming to 
personalize and customize their learning experience. The DCP Career and College Readiness program is 
an example of such customized support, where teachers meet with all students to review academic and 
personal goals. Teachers work with their CCR students to apply and participate in additional academic 
and non-academic enrichment opportunities to build student engagement. Teachers identify students 
who are disengaged academically or socially to participate in activities outside of the classroom. The 
MESA (Mathematics, Engineering, Science Achievement) club is one such example in the middle grades. 
MESA encourages students to become engineers, scientists and other math-based professionals through 
a unique combination of enrichment activities, hands-on competitions, academic support, industry 
involvement and a supportive community environment. MESA is nationally recognized for its innovative 
and effective academic development program for science, technology, engineering and math (STEM) 
fields.       

SERVING STUDENTS ACHIEVING ABOVE GRADE LEVEL/GIFTED STUDENTS 
 

Approximately one-third of DCP’s students historically qualify as high achieving. Students scoring 
Advanced in either reading or math in the prior year SBAC, spring NWEA, or current year Fall NWEA, are 
identified as academically high-achieving. At the middle school level, the needs of these students are 
largely addressed through differentiated learning groups and the differentiation teachers provide within 
their classrooms.                 

Similar to low-achieving students, high-achieving students have access to differentiated instruction 
across the content areas. Teachers modify assignments and projects to ensure students are working at 
their optimal challenge level. Blended Learning plays a significant role in providing meaningful content 
to engage and accelerate high-performing students. High-performing students also have the privilege of 
serving as a content-area tutor, which reflects and reinforces DCP’s value of positive interdependence 
within the learning community. Finally, DCP’s implementation of Design Thinking provides additional 
opportunities to support high-achieving student creativity, innovation, and collaboration through 
authentic, experiential learning that connects to real world applications. 

Teachers also use the CCR period to support students’ academic and personal goals as well as apply to 
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accelerated academic opportunities and enrichment experiences. Examples of programs and 
partnerships developed for academically advanced and/or motivated students include: CIEE Study 
Abroad program, Girls Who Code, Santa Clara University Arts and Writing courses, and community 
college concurrent enrollment. Teachers in specific content areas also work to target and support 
students in applying to advanced academic summer opportunities sponsored by regional colleges and 
universities. Examples of accelerated academic programs that students apply to include: Stanford 
Medical Youth Summer Program (Stanford University), Science Internship Program (University of 
California, Santa Cruz), COSMOS (University of California, Santa Cruz), Summer Math and Science 
Honors Academy (Stanford University and University of California, Berkeley). As such, DCP helps match 
academically advanced/gifted students with academic opportunities beyond its course and program 
offerings. 

SERVING ENGLISH LEARNERS 
 

While ELs enter with various degrees of language proficiency, the Charter School believes they are 
capable of high‐level thinking and cognitively demanding social and academic activities requiring 
language as long as they are provided appropriate linguistic and academic support. DCP’s program for 
meeting the needs of English Learners was described earlier in Element A. 

 

SERVING STUDENTS WITH SPECIAL NEEDS 
 

OVERVIEW 

The Charter School shall comply with all applicable state and federal laws in serving students with 
disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), Title II of 
the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education 
Improvement



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT A | EDUCATIONAL PROGRAM 
 

77  

Act of 2004 (“IDEA”), and any other civil rights law enforced by the U.S. Department of Education Office 
for Civil Rights. 

The Charter School shall be categorized as a public school of the Santa Clara County Office of Education 
for purposes of special education in accordance with Education Code Section 47641(b). 

The Charter School shall comply with all state and federal laws related to the provision of special 
education instruction and related services and all SELPA policies and procedures; and shall utilize 
appropriate SELPA forms. 

The Charter School shall be solely responsible for its compliance with Section 504 and the ADA. The 
facilities to be utilized by the Charter School shall be accessible for all students with disabilities. 

SECTION 504 OF THE REHABILITATION ACT 

The Charter School recognizes its legal responsibility to ensure that no qualified person with a disability 
shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise 
be subjected to discrimination under any program of the Charter School. A student who has a physical 
or mental impairment that substantially limits one or more major life activities, has a record of such an 
impairment, or is regarded as having such an impairment, is eligible for protections under Section 504. 

A 504 team will be assembled by the Principal or designee and shall include the parent/guardian, the 
student (where appropriate) and other qualified persons knowledgeable about the student, the 
meaning of the evaluation data, placement options, and accommodations. The 504 team will review the 
student’s existing records; including academic, social and behavioral records, and is responsible for 
making a determination as to whether an evaluation for 504 services is appropriate. If the student has 
already been evaluated under the IDEA but found ineligible for special education instruction or related 
services under the IDEA, those evaluations may be used to help determine eligibility under Section 504. 
The student evaluation shall be carried out by the 504 team, which will evaluate the nature of the 
student’s disability and the impact upon the student’s education. This evaluation will include 
consideration of any behaviors that interfere with regular participation in the educational program 
and/or activities. The 504 team may also consider the following information in its evaluation: 

● Tests and other evaluation materials that have been validated for the specific purpose for 
which they are used and are administered by trained personnel. 

● Tests and other evaluation materials including those tailored to assess specific areas of 
educational need, and not merely those which are designed to provide a single general 
intelligence quotient. 

● Tests are selected and administered to ensure that when a test is administered to a student 
with impaired sensory, manual or speaking skills, the test results accurately reflect the 
student’s aptitude or achievement level, or whatever factor the test purports to measure, 
rather than 
reflecting the student’s impaired sensory, manual or speaking skills. 

The final determination of whether the student will or will not be identified as a person with a disability 
is made by the 504 team in writing and notice is given in writing to the parent or guardian of the 
student in their primary language along with the procedural safeguards available to them. If during the 
evaluation, the 504 team obtains information indicating possible eligibility of the student for special 
education per the IDEA, a referral for assessment under the IDEA will be made by the 504 team.
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If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be 
responsible for determining what, if any, accommodations or services are needed to ensure that the 
student receives a free and appropriate public education (“FAPE”). In developing the 504 Plan, the 504 
team shall consider all relevant information utilized during the evaluation of the student, drawing upon 
a variety of sources, including, but not limited to, assessments conducted by the Charter School’s 
professional staff. 

The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications or 
services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the student’s 
education, including substitutes and tutors, must have a copy of relevant portions of each student’s 504 
Plan. The site administrator will ensure that teachers include 504 Plans with lesson plans for short-term 
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the 504 Plan shall 
be maintained in the student’s file. Each student’s 504 Plan will be reviewed at least once per year to 
determine the appropriateness of the Plan, needed modifications to the plan, and continued eligibility. 

SERVICES FOR STUDENTS UNDER THE “IDEA” 

The specific manner in which special education and related services are provided and funded is set 
forth in a Memorandum of Understanding (“MOU”) agreed to by both parties, delineating the 
respective responsibilities of the Charter School and SCCOE. The following provisions are meant to 
summarize the Charter School’s understanding of the current manner in which special education 
instruction and related services are provided by the Charter School and SCCOE and aligns with State and 
Federal law which requires that students in charter schools receive special education and related 
services in the same manner as any other student in SCCOE. 

The Charter School shall provide special education instruction and related services in accordance with 
the IDEA, Education Code requirements, and applicable policies and practices of the Special Education 
Local Plan Area (“SELPA”). The Charter School shall remain, by default, a public school of SCCOE for 
purposes of Special Education pursuant to Education Code Section 47641(b). However, the Charter 
School reserves the right to make written verifiable assurances that the Charter School shall become an 
independent LEA and join a SELPA pursuant to Education Code Section 47641(a) either on its own or 
with a grouping of charter school LEAs as a consortium. 

As a public school of SCCOE, solely for purposes of providing special education and related services 
under the IDEA pursuant to Education Code Section 47641(b), in accordance with Education Code 
Section 47646 and 20 U.S.C. 1413, the Charter School seeks services from SCCOE for special education 
students enrolled in the Charter School in the same manner as is provided to students in other SCCOE 
schools. The Charter School follows SCCOE and SELPA policies and procedures, and utilizes SELPA forms 
in seeking out and identifying and serving students who may qualify for special education programs and 
services and for responding to record requests and parent complaints, and maintaining the 
confidentiality of pupil records. The Charter School complies with SCCOE protocol as to the delineation 
of duties between SCCOE central office and the local school site in providing special education 
instruction and related services to identified pupils. An annual meeting between the Charter School and 
SCCOE to review special education policies, procedures, protocols, and forms of SCCOE and the SELPA 
and SCCOE protocol, will ensure that the Charter School and SCCOE have an ongoing mutual 
understanding of SCCOE protocol and will facilitate ongoing compliance.
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As long as the Charter School functions as a public school of SCCOE solely for purposes of providing 
special education and related services under the IDEA pursuant to Education Code Section 47641(b), 
then DCP anticipates that a Memorandum of Understanding (“MOU”) would be renewed between 
SCCOE and the Charter School which spells out in detail the responsibilities for provision of special 
education services and the manner in which special education funding will flow to the students of the 
Charter School. 

The Charter School agrees to adhere to the requirements of the Local Plan for Special Education and 
to SCCOE policies. As a public school of SCCOE, solely for purposes of providing special education and 
related services under the IDEA pursuant to Education Code Section 47641(b), in accordance with 
Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks services from SCCOE for 
special education students enrolled in the Charter School in the same manner as is provided to 
students in other SCCOE schools. 

The Charter School acknowledges the importance of cooperating with SCCOE so that SCCOE can provide 
special education services to Charter School students. The Charter School agrees to promptly respond to 
all SCCOE inquiries, to comply with reasonable SCCOE directives, and to allow SCCOE access to Charter 
School students, staff, facilities, equipment and records as required to fulfill all SCCOE obligations under 
this Agreement or imposed by law. The Charter School believes that the allocation of responsibility for 
the provision of services (including but not limited to referral, identification, assessment, case 
management, Individualized Education Program (“IEP”) development, modification and 
implementation) shall be divided in a manner consistent with their allocation between SCCOE and its 
school sites. 

 

STAFFING 

All special education services at the Charter School will be delivered by individuals or agencies qualified 
to provide special education services as required by California’s Education Code and the IDEA. Charter 
School staff shall participate in all mandatory SCCOE in-service training relating to special education. 

It is the Charter School’s understanding that SCCOE is responsible for the hiring, training, and 
employment of site staff necessary to provide special education services to its students, including, 
without limitation, special education teachers, paraprofessionals, and resource specialists. The Charter 
School shall ensure that its special education personnel or contracted personnel are appropriately 
credentialed, licensed, or on waiver consistent with California laws and regulations. The Charter School 
shall ensure at all times that it directly employs at least one (1) special education teacher with a 
mild/moderate credential to oversee the provision of special education and related services as 
necessary to entitle the Charter School to receive apportionment pursuant to Education Code Section 
47612.5(e). This credentialed employee shall be an employee of the Charter School, not an employee of 
a contract services provider. Should any student who requires moderate/severe services seek 
admittance, Charter School shall immediately hire an employee with a moderate/severe credential or 
seek support from SCCOE and pay any and all additional costs for the student's alternative placement. 
In no event shall any student with a disability be turned away or denied admission to Charter School 
because Charter School does not have an employee(s) with the appropriate credential to provide 
services to the student. SCCOE may review the qualifications of all special education staff hired by the 
Charter School (with the agreement of the SCCOE) and may require pre-approval by SCCOE of all hires 
to ensure consistency with SCCOE and SELPA policies. SCCOE is responsible for the hiring, training, and 
employment of itinerant staff necessary to provide special education services to Charter School 
students, including, without limitation, speech therapists, occupational therapists, behavioral 
therapists, and psychologists. 
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NOTIFICATION AND COORDINATION 
 
The Charter School follows County policies as they apply to all SCCOE schools for responding to 
implementation of special education services. The Charter School adopts and implements SCCOE policies 
relating to notification of SCCOE for all special education issues and referrals. 

The Charter School follows SCCOE policies as they apply to all SCCOE schools for notifying SCCOE 
personnel regarding the discipline of special education students to ensure SCCOE pre-approval prior to 
imposing a suspension or expulsion. The Charter School shall assist in the coordination of any 
communications and immediately act according to SCCOE administrative policies relating to disciplining 
special education students. 

 

IDENTIFICATION AND REFERRAL 

The Charter School has the responsibility to identify, refer, and work cooperatively in locating Charter 
School students who have or may have exceptional needs that qualify them to receive special education 
services. The Charter School implements SCCOE and SELPA policies and procedures to ensure timely 
identification and referral of students who have, or may have, such exceptional needs. A pupil shall be 
referred for special education only after the resources of the regular education program have been 
considered, and where appropriate, utilized. 

It is the Charter School’s understanding that SCCOE shall provide the Charter School with any assistance 
that it generally provides its schools in the identification and referral processes, and will ensure that the 
Charter School is provided with notification and relevant files of all students who have an existing IEP 
and who are transferring to the Charter School from a SCCOE school. SCCOE shall have unfettered 
access to all Charter School student records and information in order to serve all of Charter School’s 
students’ special needs. 

In the event that the Charter School receives a parent written request for assessment, it will work 
collaboratively with SCCOE and the parent to address the request. Unless otherwise appropriate 
pursuant to applicable State and Federal law, the Charter School and SCCOE will provide the parent with 
a written assessment plan within fifteen days of receipt of the written request and shall hold an IEP 
within sixty days of parent’s consent to the assessment plan to consider the results of any assessment. 

The Charter School follows SCCOE child-find procedures to identify all students who may require 
assessment to consider special education eligibility and special education and related services in the 
case that general education interventions do not provide a free appropriate public education to the 
student in question. 

 

STUDENT STUDY TEAM 

The Student Study Team (SST) is often the first step when there is a concern about a student’s progress in 
school. The purpose of the SST is to design a support system for students having difficulty in the regular 
classroom. 

The SST process emphasizes that early intervention for struggling students is a function of the general 
education program and not of special education. The SST is a school-based problem-solving team 
composed to reduce the underachievement of students. The Student Support Team’s primary function 
is routine, structured problem solving in conjunction with teachers requesting assistance, and the 
resolution of student-centered problems. 

The SST process provides an opportunity to share concerns and develop a plan. The interventions agreed 
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upon will vary depending on the child's educational needs. If a student is struggling in school, the SST team 
tries to determine if it is due to a specific learning disability or another cause including, but not limited to: 

● Attendance concerns 
● Social, emotional or behavioral difficulties 

● Physical or psychological issues 

● Medical conditions, including impaired vision or hearing 
● Language barriers 
● Other issues affecting the child’s performance. 

If interventions are implemented and minimal to no progress is made by the student during the SST 
process, the SST may make a recommendation for assessment under IDEA or section 504. 

 

ASSESSMENTS 

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as provided in 
Section 1414, Title 20 of the United States Code. SCCOE will determine what assessments, if any, are 
necessary and arrange for such assessments for referred or eligible students in accordance with SCCOE’s 
general practice and procedure and applicable law. The Charter School shall work in collaboration with 
SCCOE to obtain parent/guardian consent to assess Charter School students. The Charter School shall not 
conduct special education assessments unless directed by SCCOE. 

 

INSTRUCTION 

DCP serves a wide range of needs when it comes to the special education demographic. DCP is 
committed to providing each student with the appropriate instruction to meet the student’s needs in 
the least restrictive environment per IDEA. DCP offers a full inclusion model for our students with 
unique needs; as a result, most students are enrolled in general education classes for all academic 
courses. DCP also serves a small community of students who have moderate to severe needs, for which 
the general education curriculum is not the least restrictive to meet these student’s needs. DCP adheres 
to all mandates under IDEA to ensure students with unique needs are able to access academic benefit. 
Depending on the student need, instruction is delivered through general education, guided studies and 
when necessary a modified curriculum or separated setting. 

 

IEP MEETINGS 

It is the Charter School’s understanding that SCCOE arranges and notices the necessary IEP meetings. IEP 
team membership shall be in compliance with state and federal law. The Charter School is responsible 
for having the following individuals in attendance at the IEP meetings or as otherwise agreed upon by 
SCCOE and Charter School: the Principal and/or the Charter School designated representative with 
appropriate administrative authority as required by the IDEA; the student’s special education teacher; 
the student’s general education teacher if the student is or may be in a regular education classroom; the 
student, if appropriate; and other Charter School representatives who are knowledgeable about the 
regular 
education program at the Charter School and/or about the student. It is the Charter School’s 
understanding that SCCOE arranges for the attendance or participation of all other necessary staff that 
may include, but are not limited to, an appropriate administrator to comply with the requirements of 
the IDEA, a speech therapist, psychologist, resource specialist, and behavior specialist; and shall 
document the IEP meeting and provide of notice of parental rights. 

 

IEP DEVELOPMENT 

The Charter School understands that the decisions regarding eligibility, goals/objectives, program, 
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services, placement, and exit from special education shall be the decision of the IEP team, pursuant to 
SCCOE’s IEP process. Programs, services and placements shall be provided to all eligible Charter School 
students in accordance with the policies, procedures and requirements of SCCOE and of the SELPA and 
State and Federal law. 

The Charter School shall promptly notify SCCOE of all requests it receives for assessment, services, IEP 
meetings, reimbursement, compensatory education, mediation, and/or due process whether these 
requests are verbal or in writing. 

 

IEP IMPLEMENTATION 

Pursuant to SCCOE policy and how SCCOE operates special education at all other public schools in 
SCCOE, SCCOE is responsible for all school site implementation of the IEP. The Charter School shall assist 
SCCOE in implementing IEPs, pursuant to County and SELPA policies in the same manner as any other 
school of SCCOE. SCCOE and Charter School shall be jointly involved in all aspects of the special 
education program, with SCCOE holding ultimate authority over implementation and supervision of 
services. As part of this responsibility, the Charter School shall provide SCCOE and the parents with 
timely reports on the 
student’s progress as provided in the student’s IEP at least as frequently as report cards are provided 
for the Charter School’s non-special education students. The Charter School shall also provide all home- 
school coordination and information exchange unless directed otherwise by SCCOE. The Charter School 
shall also be responsible for providing all curriculum, classroom materials, classroom modifications, 
transportation, and assistive technology unless directed otherwise by SCCOE. The Charter School shall 
comply with any directive of SCCOE as relates to the coordination of the Charter School and County for 
IEP implementation including but not limited to adequate notification of student progress and 
immediate notification of any considered discipline of special education students in such matters, the 
petitioners would notify SCCOE of relevant circumstances and communications immediately and act 
according to County administrative authority. 

 

INTERIM AND INITIAL PLACEMENTS OF NEW CHARTER SCHOOL STUDENTS 

The Charter School shall comply with Education Code Section 56325 with regard to students transferring 
into the Charter School within the academic school year. In accordance with Education Code Section 
56325(a)(1), for students who enroll in the Charter School from another school district within the State, 
but outside of the SELPA with a current IEP within the same academic year, SCCOE and the Charter 
School shall provide the pupil with a free appropriate public education, including services comparable to 
those described in the previously approved IEP, in consultation with the parent, for a period not to 
exceed thirty 
(30) days, by which time SCCOE and Charter School shall adopt the previously approved IEP or shall 
develop, adopt, and implement a new IEP that is consistent with federal and state law. In accordance 
with Education Code Section 56325(a)(2), in the case of an individual with exceptional needs who has an 
IEP and transfers into the Charter School from a district operated program under the same special 
education local plan area of SCCOE within the same academic year, SCCOE and the Charter School shall 
continue, without delay, to provide services comparable to those described in the existing approved IEP, 
unless the parent and SCCOE agree to develop, adopt, and implement a new IEP that is consistent with 
federal and state law. For students transferring to the Charter School with an IEP from outside of 
California during the same academic year, SCCOE and the Charter School shall provide the pupil with a 
free appropriate public education, including services comparable to those described in the previously 
approved IEP in consultation with the parents, until SCCOE conducts and assessment pursuant to 
paragraph (1) of subsection (a) of Section 1414 of Title 20 of the United States Code, if determined to be 
necessary by SCCOE, and develops a new IEP, if appropriate that is consistent with federal and state law. 
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NON-PUBLIC PLACEMENTS/NON-PUBLIC AGENCIES 

SCCOE shall be solely responsible for selecting, contracting with, and overseeing all non-public schools 
and non-public agencies used to serve special education students. The Charter School shall not hire, 
request services from, or pay any non-public school or agency to provide education or services to 
special education students without the prior written approval of SCCOE. The Charter School shall 
immediately notify SCCOE of all parental requests for services from non-public schools or agencies, 
unilateral placements, and/or requests for reimbursement. 

 

NON-DISCRIMINATION 

It is understood and agreed that all children will have access to the Charter School and no student shall 
be denied admission nor counseled out of the Charter School due to the nature, extent, or severity of 
his/her disability or due to the student’s request for, or actual need for, special education services. 

 

PARENT/GUARDIAN CONCERNS AND COMPLAINTS 

The Charter School shall follow County policies as they apply to all County schools for responding to 
parental concerns or complaints related to special education services. The Charter School shall instruct 
parents/guardians to raise concerns regarding special education services, related services and rights to 
SCCOE unless otherwise directed by SCCOE. The Charter School shall immediately notify SCCOE of any 
concerns raised by parents. In addition, the Charter School and SCCOE shall immediately bring to the 
other’s attention any concern or complaint by a parent/guardian that is in writing and/or which involves 
a potential violation of state or federal law. 

SCCOE’s designated representative, in consultation with the Charter School’s designated representative, 
shall investigate as necessary, respond to, and address the parent/guardian concern or complaint. The 
Charter School shall allow SCCOE access to all facilities, equipment, students, personnel, and records to 
conduct such an investigation. 

The Charter School and SCCOE shall timely notify the other of any meetings scheduled with 
parents/guardians or their representatives to address the parent/guardian concerns or complaints so 
that a representative of each entity may attend. SCCOE, as the LEA, shall be ultimately responsible for 
determining how to respond to parent concerns or complaints, and the Charter School shall comply with 
SCCOE’s decision. 

The Charter School and SCCOE shall cooperate in responding to any complaint to or investigation by the 
California Department of Education, the United States Department of Education, or any other agency, and 
shall provide timely notice to the other upon receipt of such a complaint or request for investigation. 

 

DUE PROCESS HEARINGS 

SCCOE may initiate a due process hearing or request for mediation with respect to a student enrolled in 
Charter School if SCCOE determines such action is legally necessary or advisable. The Charter School 
agrees to cooperate fully with SCCOE in such a proceeding. In the event that the parents/guardians file 
for a due process hearing, or request mediation, SCCOE and the Charter School shall work together to 
defend the case. In the event that SCCOE determines that legal representation is needed, the Charter 
School agrees that it shall be jointly represented by legal counsel of SCCOE’s choosing, unless it is
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determined that there is a conflict of interest. If SCCOE's legal counsel represents the parties, the cost of 
said legal cow1sel shall be equally shared by the SCCOE and the Charter School. If the Charter School 
objects to the joint representation and retains its own legal representation for a due process proceeding 
or action, the SCCOE and the Charter School will be respectively responsible for the cost of the 
respective party's legal representation. 

The Charter School understands that SCCOE shall have sole discretion to settle any matter in mediation 
or due process. SCCOE shall also have sole discretion to file an appeal from a due process hearing or 
take other legal action involving any Charter School student necessary to protect its rights. 

 

SELPA REPRESENTATION 

It is the Charter School’s understanding that SCCOE shall represent the Charter School at all SELPA 
meetings and report to the Charter School of SELPA activities in the same manner as is reported to all 
schools within SCCOE. The SCCOE shall communicate to the Charter School relevant special education 
issues, including SELPA decisions and policies, in the same way that it communicates such information 
to all other schools in the SCCOE. SCCOE and/or SELPA information and training opportunities regarding 
special education shall be available to Charter School staff to the same extent that such information and 
opportunities are available to site staff at all other schools in the SCCOE. The Charter School commits to 
attend at least three trainings per year presented by the SCCOE to review special education 
fundamentals, legal requirements, and best practices. The SCCOE shall provide the Charter School staff 
the opportunity to represent their school at committee meetings of the SELPA to the same extent that 
such opportunities are available to the SCCOE site staff. 

 

FUNDING 

The Charter School understands that the MOU with SCCOE governs Special Education funding. For 
purposes of the Charter Petition, the Charter School anticipates, based upon State and Federal law, that 
the fiscal relationship is summarized as follows: 

 

RETENTION OF SPECIAL EDUCATION FUNDS BY SCCOE 

SCCOE retains all state and federal special education funding allocated for Charter School students 
though the SELPA Annual Budget Plan, and is entitled to count Charter School students as its own for all 
such purposes. The SCCOE shall obtain state and federal special education funding allocated for Charter 
School students through the SELPA. Once obtained, the SCCOE will pass on all applicable state and 
federal special education funding to the Charter School, and the Charter School shall submit to the 
SCCOE special education office invoices for special education expenses incurred by the Charter School. 
At the end of the fiscal year, the SCCOE shall obtain from the Charter School any remaining special 
education funds attributable to the Charter School and shall pass on to SELPA those remaining funds 
less any payments due to the SCCOE for services provided to the Charter School. Should there not be 
enough remaining special education funds to cover all costs owed by the Charter School to the SCCOE, 
the Charter School shall remit payment within thirty (30) days of receipt of an invoice from the SCCOE. 

Pursuant to California Education Code Section 47646(c), a charter school shall contribute an equitable 
share of resources to support districtwide special education instruction and services. The Parties 
acknowledge that there are currently no SELPA-wide special education expenditures calculated annually 
by the SELPA and charged by the SELPA to all SELPA members. However, in the event such SELPA-wide 
charges for an equitable share should arise, it is agreed that the Charter School's obligation to fund 
special education services in excess of special education revenues generated by Charter School is 
deemed to be Charter school's "equitable share" under Education Code section 47646(c).
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RETENTION OF ADA FUNDS BY SCCOE FOR NON-PUBLIC PLACEMENTS 

The Parties acknowledge that SCCOE may be required to pay for or provide Charter School students 
with placements at locations other than at the Charter School’s school site in order to provide them 
with a free appropriate public education. Such placements could include, without limitation, programs 
or services in other County schools, in other public school districts within the SELPA, in a County Office 
of Education program, in a non-public school, at home, at a hospital, or in a residential program. When 
such programs or services are provided at County expense, SCCOE shall be entitled to receive from the 
Charter School the pro rata share of all funding received for such student, including, without limitation, 
all ADA funds, based on the number of instructional days or minutes per day that the student is not at 
the Charter School site. 

SERVING YOUTH WHO ARE HOMELESS 
 

The term “homeless children and youth” means individuals who lack a fixed, regular and adequate 
nighttime residence due to economic hardship. It includes children and youths who (42 USC 11434(a)): 

1. Are sharing the housing of other persons due to loss of housing, economic hardship, or a similar 
reason; are living in motels, hotels, trailer parks or camping grounds due to the lack of 
alternative adequate accommodations; are living in emergency or transitional shelters; are 
abandoned in hospitals; 

2. Have a primary nighttime residence that is a public or private place not designed for or 
ordinarily used as regular sleeping accommodations for human beings; 

3. Are living in cars, parks, public spaces, abandoned buildings, substandard housing, bus or 
train stations, or similar settings; 

4. Runaway children or children who are abandoned; and 

5. Migratory children and unaccompanied youth (youth not in the physical custody of a parent or 
guardian) may be considered homeless if they meet the above definition of “homeless.” 

Homeless status is determined in cooperation with the parent or guardian. In the case of unaccompanied 
youth, status is determined by the School Liaison. 

The School Liaison shall ensure that (42 USC 11432(g)): 

1. Homeless students are identified by school personnel and through coordination activities 
with other entities and agencies. 

2. Homeless students enroll in, and have a full and equal opportunity to succeed at Charter School. 
3. Homeless students and families receive educational services for which they are eligible, 

including Head Start (including Early Head Start programs) under the Head Start Act, early 
intervention services under part C of the Individuals with Disabilities Education Act, any other 
preschool programs administered by the Charter School, if any, and referrals to health care 
services, dental services, mental health services and substance abuse services, housing services, 
and other appropriate services. 

4. Parents/guardians are informed of the educational and related opportunities available to their 
children and are provided with meaningful opportunities to participate in the education of 
their children. 

5. Public notice of the educational rights of homeless children is disseminated at places 
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frequented by parents or guardians of such youths, and unaccompanied youths, including 
schools, shelters, public libraries, and soup kitchens, and in a manner and form understandable 
to the parents and guardians of homeless youth and unaccompanied youth. 

6. Enrollment/admissions disputes are mediated in accordance with law, the Charter School 
charter, and Board policy. 

7. Parents/guardians and unaccompanied youth are fully informed of all transportation, services, 
as applicable. 

8. Charter School personnel providing services receive professional development and other support. 
9. The School Liaison collaborates with State coordinators and community and school personnel 

responsible for the provision of education and related services to homeless children and 
youths. 

10. Unaccompanied youth are enrolled in school; have opportunities to meet the same challenging 
State academic standards as the State establishes for other children and youth; and are 
informed of their status as independent students under section 480 of the Higher Education Act 
of 1965 and that the youths may obtain assistance from the School Liaison to receive 
verification of such status for the purposes of the Free Application for Federal Student Aid 
described in section 483 of the Act. 

For any homeless student who enrolls at the School, a copy of the Charter School’s complete policy shall 
be provided at the time of enrollment and at least twice annually. 

 

 

Pursuant to Education Code Section 47605(c)(5)(A)(ii), DCP has identified annual goals to be achieved in 
the state priorities schoolwide and for all pupil subgroups, as described in Education Code Section 
52060(d), and specific annual actions to achieve those goals. These priorities include: 

1. Quality Teachers, Curriculum, and Facilities (Basic Services) 
2. Alignment to and Implementation of the Common Core State Standards, with support for ELs 

and other subgroups 
3. Parental Involvement 

4. Student Achievement 
5. Student Engagement 
6. School Climate 
7. Course Access and Enrollment 
8. Student Outcomes 

 
The complete LCAP table with a reasonably comprehensive description of these annual goals and 
actions as required by Education Code Section 47605(c)(5)(A)(ii), as well as the measurable outcomes as 
required by Education Code Section 47605(c)(5)(B), are fully detailed together in Element B of this 
charter. The complete LCAP itself is included in Appendix 1 – Strategic Plans.. 

.

CHARTER SCHOOL ANNUAL GOALS AND ACTIONS TO ACHIEVE STATE PRIORITIES 
(LOCAL CONTROL AND ACCOUNTABILITY PLAN - LCAP) 
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ELEMENT B | MEASURABLE PUPIL OUTCOMES 

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” 
for purposes of this part, means the extent to which all pupils of the charter school demonstrate that they 
have attained the skills, knowledge, and attitudes specified as goals in the charter school’s educational 
program. Pupil outcomes shall include outcomes that address increases in pupil academic achievement 
both schoolwide and for all pupil subgroups served by the charter school, as that term is defined in 
subdivision (a) of Section 52052. The pupil outcomes shall align with the state priorities, as described in 
subdivision (d) of Section 52060, that apply for the grade levels served by the charter school. Education 
Code Section 47605(c)(5)(B). 

 

 DCP MISSION AND MEASURABLE STUDENT OUTCOMES  

The single most important measure of Downtown College Prep’s overall success is the number of DCP 
alumni who graduate from a four-year college or university. From that broad goal, there are numerous 
intermediate benchmarks and student outcomes that will serve as indicators of the extent to which 
students are on track to meet that goal from 6th through 8th grades. DCP has mapped a set of College 
Success Indicators in the following areas: College Persistence, College Matriculation, College 
Acceptance, College Eligibility, and College Readiness and College Commitment. 

These key metrics are aligned with the DCP definition of What It Means to Be an Educated Person in the 
21st Century, as detailed in Element A and repeated here, the Eight State Priorities, and the DCP 
Strategic Plan. 

What It Means to Be an Educated Person in the 21st Century 

● An educated person possesses academic knowledge, concepts, and skills, demonstrated by 
the ability to: 

o Read and write effectively for a variety of purposes, across a variety of genres, and for 
a variety of audiences. 

o Analyze and think critically about texts. 
o Solve problems, use logic, and reason abstractly and quantitatively. 

o Analyze past and present events through multiple perspectives. 

o Engage in inquiry, analysis, and interpretation of information using scientific methods. 
● An educated person knows how to learn and create, demonstrated by the ability to: 

o Study and process information in order to engage in new learning. 
o Use technology and resources to seek out new information. 
o Demonstrate intellectual curiosity. 
o Engage in creative thinking and innovation 

● An educated person has the character traits that support personal and professional success: 
o Ganas - The desire, grit, and tenacity to persist through challenge and adversity 
o A Growth Mindset - The belief that one’s traits and abilities can be changed 

and developed through effective effort 
o Self-Control - The ability to regulate one’s thoughts, emotions, and behaviors 

● An educated person contributes meaningfully to the community, demonstrated by the ability to: 
o Articulate ideas effectively through various forms of communication. 
o Operate effectively within a partnership or team. 
o Hold a sense of personal responsibility to contribute in a positive, meaningful way to 

the world beyond the self.
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These key metrics are aligned with the eight State Priorities, national and state standards for college 
completion, and the DCP Strategic Plan, which is attached as Appendix 1. Highlights of these priorities 
are as follows: 

EIGHT STATE PRIORITIES: 

1. Quality Teachers, Curriculum, and Facilities (Basic Services) 
2. Alignment to and Implementation of the Common Core State Standards, with support for ELs 

and other subgroups 
3. Parental Involvement 
4. Student Achievement 
5. Student Engagement 
6. School Climate 
7. Course Access and Enrollment 
8. Student Outcomes 

 

During the 2018-19 school year, DCP engaged in a system-wide strategic planning process to identify 
“Key Results” that will shape our improvement efforts over the next five years. The organization 
identified ten total Key Results but prioritized four for focused attention during the 2019-20 school year 
with each directly linking to strategic aims in DCP Alum Rock’s LCAP and SIP. Figure B.1 below provides a 
high-level overview of these critical priority areas. 

Figure B.1- DCP Strategic Plan Objectives 

1. Objective: Completion-DCP students achieve a four-year college degree. 
 

Key Result 1: Academic Progress 100% of students demonstrate progress toward mastery 
of grade-level standards to ensure academic readiness for college 

Key 2019-20 Strategies: 

A. Professional Development- District and site professional development is designed 
to support teachers in implementing the Instructional model 

B. Data Utilization- Analysis of common assessments and student work is used to 
inform instruction and provide feedback to teachers, students, and families 

C. Supporting Student Needs- Instruction is differentiated to engage and meet the 
needs of students 

Key Result 2: 5/6-12 Pathways 80% of middle school students and families matriculate to DCP 
high schools 

      

Key 2019-20 Strategies: 

A. On-trackness- Monitor “on track-ness” and support academic and metacognitive 
growth 

B. Stakeholder Understanding- Build staff, student, and family understanding of 
eligibility requirements 
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C. Competitiveness Resources: Generate resources and support to 
increase competitiveness and access. 

 
 

2. Objective: Persistence-DCP students, families and staff understand the barriers to first-
generation college success and commit to the personal and professional growth necessary to 
achieve the mission. 

 

 

Key Result 4: Minimizing Bias: 100% of staff uncover our unconscious bias and work to mitigate 
its impact in service of first-generation families 

 

Key Result 5: Teacher Effectiveness: 60% of teachers achieve a rating in the top two levels of 
performance (Established Effective and Highly Effective) on DCP T/L Framework 

 

Key Result 6: Teacher Retention: 60% of teachers (by FTE assignment) have 4+ years 
experience at DCP 

Key 2019-20 Strategies: 

A. Data Reviews- 

a. Understand why teachers stay and go in DCP by school 

b. Annual review of salary and benefits 

B. New Teachers- Refine recruitment, hiring, and on-boarding procedures 

C. PD & Evaluation- Support teachers to develop skills so they feel more successful 
in their work 

D. DEI-Implement Diversity, Equity and Inclusion (DEI) efforts to improve 
workplace satisfaction and belonging 

 

Key Result 7: Graduating our Kids 75% of enrolled high school students and families graduate 
from DCP 

 
                               
 

3. Objective: Financial-DCP attracts and stewards financial resources in order to meet its 
obligations and seize opportunities 

 

Key Result 10: Fiscal Sustainability Establish a budget that is financially 
stable 

Key 2019-20 Strategies: 

Budget Management - Identify process, outcomes and oversight 

Enrollment -Attract, retain and promote target student 

Parent Engagement - Engage parents as leaders of mission. 

Philanthropy - Promote donor engagement with mission. 
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 OUTCOMES IN ALIGNMENT WITH LCAP  

Pursuant to Education Code Sections 47605(c)(5)(A)(ii) and 47605(c)(5)(B), Figure B.2 provides a 
reasonably comprehensive description of the Charter School’s annual goals, actions and measurable 
outcomes, both schoolwide and for each subgroup of pupils, in and aligned with the Eight State 
Priorities as described in Education Code Section 52060(d), and consistent with the Charter School’s 
LCAP. The Charter School shall comply with all applicable laws and regulations related to the LCAP and 
LCFF, as they may be amended from time to time, including all requirements pertaining to pupil 
outcomes for students overall and for all numerically significant subgroups. 

Toward this end, five core goal areas have been identified. Within each of these long-term goals the 
following have been identified: anticipated average annual outcomes, metrics for assessing progress, 
and actions and services to support achievement of the goals. These Goals, Outcomes, 
Metrics/Measures, and Actions/Services as listed shall be reviewed and revised, as needed, on an 
annual basis as part of the LCAP process and as dictated by the state-adopted LCAP template. This 
annual update will specifically include “a description of any changes made to this goal, expected 
outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and analysis of 
the LCFF Evaluation Rubrics” in alignment with the LCAP process and state mandated LCAP template. 
Revisions to the goals, outcomes, metrics, or actions and services stated above that are necessary to 
implement the LCAP and to maintain alignment with the California School Dashboard shall not be 
considered a material revision to the charter, shall be submitted to the chartering authority on an 
annual basis in accordance with Education Code Sections 47604.33 and 47606.5, and shall be 
maintained by the Charter School at the school site. 

In accordance with Education Code Section 47605(c)(5)(B), the Charter School’s pupil outcomes are set 
related to increases in pupil academic achievement, both schoolwide and for all groups of pupils served 
by the Charter School, as that term is defined in Education Code Section 52052(a). Toward that end: 

● As detailed in Element A, these subgroups include: Latino (88.9%), Low-income (71.9%), 
English Learners (28.6%), “Ever English Learners” (67.7%) and “unduplicated pupils” (77.1%) 

● The Charter School is a “minority majority” school in terms of serving low-income and 
Latino youth, as well as students who speak English as a second language, meaning that 
these subgroups are in fact the vast majority of the population.
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● Given the student composition, the Charter School’s program in its entirety has been designed 
to serve these populations of students - leveraging their assets and addressing their needs. This 
specifically includes providing differentiated and scaffolded instruction for all students in 
alignment with their learning needs and language levels, including Students with Special Needs 
and English Learners. 

 

Figure B.2 provides the goals, pupil outcomes, and actions in alignment with the eight state priorities 
both schoolwide and for all groups of pupils served by the Charter School. The Charter School holds the 
same bar for students overall as it does for students within each numerically significant subgroup. As 
such: 

● “Overall and for all numerically significant subgroups” specifically means that the goal is held for 
students overall and for each subgroup as detailed above. 

● In the case where a goal is specific to a subgroup, as is the case in developing English fluency 
for English Learners, only the specific subgroup is listed. 

 

The fact that the Charter School holds the same goal for its subgroups as it does for the overall student 
population should in no way be interpreted as not having goals for each subgroup. 

In setting goals for student achievement, DCP has taken into consideration the California School 
Dashboard and its desire to see ever improving results for students. In cases where DCP is meeting or 
exceeding the standard for a particular measure, goals are set that maintain that level of 
accomplishment. In areas where DCP is not yet meeting the standard, for example in mathematics, 
goals are established that replicate the minimum level of progress to be classified as having growth 
each year from the state’s 5 x 5 grids. 

 

Figure B.2 Goals, Outcomes, Actions, and Alignment to State 
Priorities 

Goal 1 - Quality Teachers, Curriculum, and Facilities 

Goals Outcomes 

Goal 1: Students will have access to 
state- adopted standards aligned 
curriculum, materials, and technology, 
and will be enrolled in courses taught by 
appropriately credentialed teachers. 

 
This work is aligned to the following State 
Priorities: 
1. Quality Teachers, Curriculum, 

and Facilities 
 

This work is aligned to the following DCP 
Strategic Priorities: 
1. Completion 
2. Persistence 

100% of teachers have appropriate credentials or permits in 
accordance with State requirements 

School provides standards-aligned materials and technology for all 
courses. 

Teachers participate in professional development with a focus on 
instructional planning and differentiation strategies 

Actions 

The Charter School will engage in actions to support achievement of the goal, as set forth and subject to annual 
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revision as defined in the school LCAP: 
All Students 
1. Provide Common Core State Standards (CCSS) aligned textbooks and instructional materials in English 

and Math; Next Generation Science Standards (NGSS) aligned materials in Science; materials aligned 
with Common Core in Social Studies and Science to support teachers in those content areas. 

2. Purchase computer and technology equipment to ensure a 21st century classroom. 
3. Provide elective course offerings in order to ensure access to a variety of courses. 
4. Support teacher credentialing through new teacher support programs, costs for supplementary 

and/or additional authorizations to ensure that staff are fully qualified. 
5. Complete an annual assessment of curricular scope and sequence, including materials, making 

adjustments as needed to ensure continued innovation and alignment with the CCSS, NGSS, and English 
Language Development Standards (ELDS). 

Students Who Are English Learners 
6. Provide supplementary instructional materials and textbooks to second language learners to enhance 

access to the core curriculum and/or to support English language acquisition. 
Students from Low-income Families 
7. Provide student materials for low-income families to support access to the educational program 

and content. 

Goal 2 - Academic Achievement 

Goals Outcomes 

Goal 2: Students will be on track to 
being academically prepared for college 
success. 

 
This work is aligned to the following 
State Priorities: 
2. Alignment to and Implementation 

of the Common Core State 
Standards (CCSS), with support for 
ELs and other subgroups 

4. Student Achievement 
7. Course Access and Enrollment 

 

This work is aligned to the following DCP 
Strategic Priorities: 
1. Completion 
2. Persistence 

100% of teachers participate in professional development to 
support student achievement 

Student proficiency in ELA as measured by the SBAC will either be 
Met on the California School Dashboard or the Distance From 
Standard will decrease at an annual average of 10 scale points over 
the course of the charter term, overall and for all statistically 
significant subgroups. 

Student proficiency in Math as measured by the SBAC will either be 
Met on the California School Dashboard or the Distance From 
Standard will decrease at an annual average of 10 scale points over 
the course of the charter term, overall and for all statistically 
significant subgroups. 

Student proficiency in Science as measured by the CAST will either 
be Met on the California School Dashboard or the Distance From 
Standard will decrease at an annual average of 10 scale points over 
the course of the charter term, overall and for all statistically 
significant subgroups. 
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The percent of English Learners making annual progress toward 
English fluency will either be at or above 75% or increase at an 
average annual rate 1.5% over the course of the charter term, as 
measured by the English Language Proficiency Assessments for 
California (ELPAC) and California School Dashboard. 

Actions 

The Charter School will engage in actions to support achievement of the goal, as set forth and subject to annual 
revision as defined in the school LCAP: 
All Students 
1. Implement a research-based advisory program to prepare students to successfully enter and 

complete college. 
2. Implement academic interventions during and outside of school in order to support students that 

enter below grade level and/or are making insufficient progress in the regular program. 
3. Provide ongoing observation, feedback, and coaching for all teachers via an individual instructional coach, 

to support quality implementation of academic programs and data-informed instruction. 
4. Develop and implement professional development plans for all faculty and staff, aligned to their 

functional areas of influence, to advance institutional goals 
5. Work collaboratively with teachers and staff to analyze a wide variety of data, including formal 

indicators and surveys as well as observations from classroom and school walk-throughs, to inform the 
development of new goals, actions to achieve goals, measurable outcomes, and methods of 
measurement for these outcomes. 

Students from Low-income families, Foster Youth, and Ever English Learners 
6. Design and implement College Success programming that incorporates research-based strategies to 

support the success of low-income, English Learners, foster youth, and reclassified students. 
7. Develop and implement educational excursion program that support academic programs and 

provides students with enriched experiences that support language development. 
8. Utilize assessments systems (Illuminate & NWEA) to provide data as to the progress of all students 

towards content mastery and academic goals. 
9. Provide intensive workshops for subject area teachers in the use of EL strategies, such as QTEL, to 

support EL students within their classroom instruction. 

Goal 3 - School Culture and 
Climate 

Goals Outcomes 

Goal 3: School environment will be safe 
and welcoming for all students. 

 
This work is aligned to the following 
State Priorities: 
5. Student Engagement 
6. School Climate 
8. Student Outcomes 

 

This work is aligned to the following DCP 

Facilities are rated as Good or better, as measured using the 
Facilities Inspection Tool (FIT). 

The suspension rate as measured by discipline audit will either be at 
or below 6% or decrease at an annual average rate of 0.3% over the 
course of the charter term, overall and for each statistically 
numerically significant subgroups. 

The expulsion rate as measured by discipline audit will either be at 
or below 1% or decrease at an annual average rate of 0.5% over the 
course of the charter term. 
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Strategic Priorities: 
1. Completion 
2. Persistence 

The percent of families who positively rate school climate as 
measured by survey will either be at or above 80% or increase at an 
average annual rate of 1% over the course of the charter term, 
overall and for each statistically numerically significant subgroups. 

The percent of students who positively rate school climate as 
measured by survey will either be at or above 80% or increase at an 
average annual rate of 1% over the course of the charter term, 
overall and for each statistically numerically significant subgroups. 

Actions 

The Charter School will engage in actions to support achievement of the goal, as set forth and subject to annual 
revision as defined in the school LCAP: 
School 
1. Ensure the safety and good condition of the facilities through ongoing maintenance and 

repair. All Students 
2. Implement Restorative Practices and Response to Intervention (RtI) to support students' academic, 

social, emotional, and behavioral growth. 
3. Utilize support staff to ensure a safe and welcoming environment for students and parents. 
4. Provide professional development to teachers in classroom 

management. Students from Low-income families, Foster Youth, and Ever 
English Learners 
5. Provide socio-emotional counseling services to students and families on a referral basis. 
6. Provide ongoing outreach through College Success programs to students and families that are designated 

as one or more of the following categories: low income, foster youth, English learner, or redesignated 
fluent English proficient. 

Goal 4 - Family Engagement 

Goals Outcomes 

Goal 4: Parents and students will be 
engaged in a culture of college success. 

 

This work is aligned to the following 
State Priorities: 
3. Parental Involvement 
5. Student Engagement 
6. School Climate 
8. Student Outcomes 

 
This work is aligned to the following DCP 
Strategic Priorities: 
1. Completion 
2. Persistence 
4. Financial 

The average student attendance rate as measured by attendance 
audit will either be at or above 95% or increase at an annual 
average rate of 0.25% over the course of the charter term, overall 
and for each statistically numerically significant subgroups. 

The chronic absenteeism rate as measured by attendance audit will 
either be at or below 10% or decrease at an average annual rate of 
0.5% over the course of the charter term, overall and for each 
statistically numerically significant subgroups. 

The dropout rate as measured by enrollment audit will either be at 
or below 1% or decrease at an average annual rate of 0.5% over the 
course of the charter term, overall and for each statistically 
numerically significant subgroups. 

The percent of families who report being meaningfully engaged with 
the school as measured by survey will either be at or above 80% or 
increase at an average annual rate of 1% over the course of the 
charter term, overall and for each statistically numerically significant 
subgroups. 
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Actions 

The Charter School will engage in actions to support achievement of the goal, as set forth and subject to annual 
revision as defined in the school LCAP: 
Students from Low-income families, Foster Youth, and Ever English Learners 
1. Implement College Success Programming to support a college going environment and culture 
2. Provide athletics and extra-curricular activities to maximize opportunities for students to be 

meaningfully engaged in the school community. 
3. Utilize technology to facilitate home-school communication and student/parent engagement. 
4. Provide family education and outreach programming so that parents/guardians have opportunities to 

be meaningfully engaged in the school activities and mission. 
Foster Youth and Ever English Learners 
5. Provide staff training on how to meet the needs of foster youth and non-citizen college-goers (AB540 

. Ever English Learners 
6. Provide translation services and staff support to ensure that Spanish speaking parents (and any 

other parents with linguistically significant subgroups) can be meaningfully engaged with the 
school. 

7. Provide workshops to ensure that AB540 students and families are aware of their rights and of 
available resources to support a college-going path. 

Goal 5 - Sound Organization 

Goals Outcomes 

Goal 5: DCP Alum Rock      is an 
operationally-sound organization with 
the capacity to carry out Goals 1-4. 

 

This work supports all eight State 
Priorities. 

 

This work is aligned to the following DCP 
Strategic Priorities: 
3. Beyond 
4. Financial 

Annual LCFF budget revenue and expenses are aligned and 
accounted for on an annual basis, as measured through annual 
submission of the LCAP Annual Update. 

Actions 

The Charter School will engage in actions to support achievement of the goal, as set forth and subject to annual 
revision as defined in the school LCAP: 
School 
1. Hire, develop, and retain a certificated and classified staff to support implementation of the goals 

and actions. 
2. Acquire and maintain books, materials, and supplies necessary to support classroom instruction and 

school operations. 
3. Provide coherent operational services to facilitate smooth operations for the school site, including but 

not limited to business, legal, human resources, janitorial, student safety, transportation, and contract 
support. 

4. Maintain depreciating capital as necessary to support strong school operations. 
5. Fund district oversight, contracted district services, and special education encroachment as required to 
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In addition to the goals stated above, the Charter School will develop additional outcomes to meet state 
and federal accountability requirements as they may be developed in the future, as applicable to the 
Charter School. 

ANNUAL UPDATE 
 

Annually, the Charter School shall review and update the goals and actions identified in the LCAP to 
provide the following, as set forth in Education Code section 47606.5(a): 

 
● A review of the progress towards the goals included in the charter, an assessment of the 

effectiveness of specific actions toward achieving those goals, and a description of the changes to 
the specific actions the charter school will make as a result of the review and assessment. 

● Listing and description of the expenditures for the fiscal year in implementing the specific actions 
included in the charter as a result of the reviews and assessments, classified using the California 
School Accounting Manual. 

 
This annual update will specifically include “a description of any changes made to this goal, expected 
outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and analysis of 
the LCFF Evaluation Rubrics” in alignment with the LCAP process and state mandated LCAP template. 
Revisions to the goals, outcomes, metrics, or actions and services stated above that are necessary to 
implement the LCAP shall not be considered a material revision to the charter, shall be submitted to the 
authorizer on an annual basis, and shall be maintained by the Charter School at the school site. 

 
 

 GRADUATION AND PROMOTION  

For a detailed account of the Promotion and Graduation Requirements at DCP, please see Element A. 
 

 WASC ACCREDITATION  

DCP Alum Rock maintains its WASC Accreditation (Appendix 3- Curriculum and Instruction) by 
participating in the standard review process. To aid in coherence, goals for WASC interest with our LCAP 
goals and reinforce critical attributes for improvement. Current WASC areas for follow up include: 

● Establish and Maintain a Mastery Grading System. 

● Establish and Maintain valid formative assessments across all content areas. 

● Establish effective academic and behavioral intervention structure using the response 
to Intervention model. 

● Establish a Standards Based Summer School. 

● Find more ways to engage parents, students, and the community in the self-study process. 

● Continue to provide professional development that will help teachers meet the educational 
needs of students with varying educational backgrounds and meet the needs of the 
emerging

maintain a sound organization under state law. 
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senior class, for example, find ways to expand the partnerships, resources, time and staff 
needed to fulfill the College Success Framework. 

● Continue to work on establishing Curriculum Maps and vertical articulation in all content areas 
in order to better provide a systematic way for teachers to share best practice, including 
assessing proficiency scales, differentiating instruction, effective use of technology, developing 
robust models of teacher as coach, the use of formative assessment and utilization of 
assessment data to improve instruction, and the training of students to self-monitor, track and 
reflect on their learning outcomes and needs on a regular basis in order to continue to provide 
successful learning experiences for all students. 

 

 CHARTER RENEWAL CRITERIA  

Evidence of Meeting Charter Renewal Criteria Pursuant to Education Code Section 47607.2(b) (middle 
tier) 

 
Pursuant to the amendments made to Education Code Section 47607, and the creation of Education Code 
Section 47607.2, by Assembly Bill 1505 (2019), at the time of charter renewal, a chartering authority shall 
consider the performance of the charter school on the state and local indicators reported the California 
School Dashboard, and, in some circumstances, the performance of the charter school on assessments 
deemed to be verified data. 

 
In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 also created a three-tiered 
system of evaluating charter schools’ performance, plus a separate category for Dashboard Alternative 
School Status schools. Each of the three tiers has unique qualifying criteria. 

 
The Charter School fits into the middle tier, as determined by the California Department of Education, 
and is eligible for charter renewal, as demonstrated below. 

 
Education Code Section 47607.2(b) states: 

 
(1) For all charter schools for which [top tier and bottom tier] do not apply, the chartering 
authority shall consider the schoolwide performance and performance of all subgroups of 
pupils served by the charter school on the state indicators included in the [Dashboard] and 
the performance of the charter school on the local indicators included in the [Dashboard]. 
(2) The chartering authority shall provide greater weight to performance on 
measurements of academic performance in determining whether to grant a charter 
renewal. 

 
“Measurements of academic performance” are defined in statute as “statewide assessments in the 
California Assessment of Student Performance and Progress system, or any successor system, the English 
Language Proficiency Assessments for California, or any successor system, and the college and career 
readiness indicator.” (Education Code Section 47607(c)(3). 

CALIFORNIA DASHBOARD AND ACCOUNTABILITY SYSTEM
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The California Dashboard provides summary evaluations for California’s accountability system whenever 
a school has 30 or more students in each year.4 For student group data, for example Latino or students 
who are English Learners, evaluations are also supplied when there are at least 11 students. Schools 
receive ratings based on their current level of performance and how that performance compares to the 
prior year through a series of 5x5 or 3x5 grids. Color ratings are shown below in Figure B. 3: 

Figure B.3- California Dashboard Color Scale 

 

 

Below Figure B4 shows DCP Alum Rock’s performance on the California Dashboard for the last two 
years. Data for the 2019-20 school year would normally be published in December of 2020, too late to 
be included in a renewal petition submitted in the fall in a regular school year. In this year, many state 
metrics will not be available due to the COVID closure. The full California Dashboard Reports are 
available in Appendix 2- Research and Performance Data. 

 

Figure B4- Summary of DCP-Alum Rock CA Dashboard 
Data 

Criteria 2017-18 2018-19 

Dashboard Color Dashboard Color 

Academic Indicators 

English Language Arts Assessment Orange Yellow 

Mathematics Assessment Red Yellow 

College/Career Readiness Orange Green 

English Learner Progress N/A Low* 

Other Indicators 

Chronic Absenteeism Red Yellow 

Graduation Rate Orange Green 

Suspension Rate Green Red 

Source: https://www.caschooldashboard.org/ 
*The percentage of students meeting the progress criteria would have resulted in a rating of “medium” but the threshold for 
assessing students was missed resulting in a score reduction to low. 

 

 

4 https://www.cde.ca.gov/ta/ac/cm/

https://www.caschooldashboard.org/
https://www.cde.ca.gov/ta/ac/cm/
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As stated above, in accordance with Education Code Section 47607.2(b)), the chartering authority shall 
consider the schoolwide performance and performance of all subgroups of pupils served by the charter 
school on the state indicators and the performance of the charter school on the local indicators, and 
the chartering authority shall provide greater weight to performance on the measurements of 
academic performance in determining whether to grant a charter renewal. In the last two years, DCP-
Alum Rock has shown an increase in student performance on its measurements of academic 
performance. 
Specifially, DCP has demonstrated steady performance improvement in English Language Arts, substantial 
improvement in Mathematics and College and Career Readiness Indicator. DCP-Alum Rock is currently 
performing at average or higher in each of the academic indicators. This is reflected in the change in CA 
Dashboard color in these state indicators between 2017-18 to 2018-19. 

In regard to the non-academic state indicators, DCP-Alum Rock has also shown substantial 
improvement in Chronic Absenteeism and Graduation Rate for all students. 

DCP ALUM ROCK AND COMPARISON DISTRICTS 

While current law does not require comparisons to the state or other local districts for charter school 
renewal, DCP Alum Rock provides a comparison of DCP’s performance on the state indicators in 2018-
19 against the performance at ARUSD, ESUHD, and statewide. In all state indicators, except for 
Suspension Rate, DCP Alum Rock is performing similarly or better for all students than each entity. As 
described below in more detail, DCP is aware of the factors impacting the student suspension rate, and 
DCP has taken measures to improve school culture and implement additional counseling services and 
restorative practices. 

 

 

Figure B.4 2019 California Dashboard Comparison 
Data 

Criteria DCP Alum Rock ARUESD ESUHSD CA 
Academic Indicators 

English Language Arts Assessment Yellow Orange Green Green 
 

Mathematics Assessment 
 

Yellow 
 

Orange 
 

Green 
 

Orange 

College/Career Readiness Green N/A Yellow Yellow 

English Learner Progress Low* Low Low* Medium 
Other Indicators 

Chronic Absenteeism Yellow Orange N/A Orange 

Graduation Rate Green N/A Green Green 
Source: https://www.caschooldashboard.org/ 
*The percentage of students meeting the progress criteria would have resulted in a rating of “medium” but the threshold for 
assessing students was missed resulting in a score reduction to low. 

 
 

ACADEMIC INDICATORS 

While the schoolwide performance in each of the state indicators is an important element in describing 
school performance, it is also important to consider the specific outcomes for student groups served 
by DCP-Alum Rock. Below is a detailed breakdown of subgroup performance in the state indicators.

https://www.caschooldashboard.org/
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ENGLISH LANGUAGE ARTS 

In Figure B. 4, DCP Alum Rock presents data from the California Dashboard for English Language Arts 
performance for the Charter School as a whole and for each reportable student subgroup and 
comparisons to the local districts our students would otherwise attend and the state. In 2017-18, DCP 
performance was significantly lower than the state and our comparison districts for all student groups. 
In 2018-19, while DCP students continue to have a gap between their average score and the standard 
(distance from standard), performance improved for all subgroups except for English Learner who 
performed similarly in both years. The dashboard rating for each group improved for most groups 
except for students with disabilities. DCP students’ performance is on par with the comparison groups. 

To address this critical skill area, DCP has modified our instructional program to provide more time for 
English Language Arts in both middle and high school. This new structure includes additional time for 
teachers to work with small groups of students to reteach, remediate and enrich student understanding 
of core skills and to accelerate their learning. This strategy will be described in greater detail in Element 
A: Instructional Program. 

 

MATHEMATICS 

In Figure B. 5, DCP Alum Rock presents data from the California Dashboard for mathematics 
performance for the school as a whole and for each reportable student subgroup and comparisons to 
the local districts our students would otherwise attend and the state. In both years, DCP Alum Rock 
performed lower for all students compared to others. However, when examining the student 
subgroups, DCP Alum Rock performs similarly or better than East Side Union High School District while 
lower than Alum Rock Union Elementary School District and the state. Over these two years, the size of 
the distance from standard 
increased significantly. For example, DCP Alum Rock’s students with disabilities reduced their gap by 
nearly 38 points and economically disadvantaged students by 23 points. While there is still a need for 
continued improvement, DCP Alum Rock is heading in the right direction. 

To address this critical skill area, DCP has modified our instructional program to provide more time for 
mathematics in both middle and high school. This new structure includes additional time for teachers to 
work with small groups of students to reteach, remediate and enrich student understanding of core 
skills and to accelerate their learning. This strategy is described in greater detail in Element A: 
Instructional Program.
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Figure B. 5 – English Language Arts Ratings and Scores on the CA 

Dashboard 

 

 
Student Group 

 

 
Location 

2017-18 2018-19 

Dashboard 
Color 

Distance 
from 
Standard 

Dashboard 
Color 

Distance 
from 
Standard 

 
 

 
All Students 

DCP Alum Rock Orange -42.3 Yellow -34.8 

ARUESD Orange -29.2 Orange -28.9 

ESUHSD Yellow +27.1 Green +30.8 

California Orange -6.0 Green -2.5 

 
 

 
Latino 

DCP Alum Rock Orange -45.8 Yellow -37.0 

ARUESD Orange -41.8 Orange -41.2 

ESUHSD Orange -26.6 Orange -24.9 

California Yellow -31.3 Yellow -26.6 

 
 

 
English Learners 

DCP Alum Rock Orange -65.1 Orange -67.2 

ARUESD Orange -49.6 Orange -51.5 

ESUHSD Red -79.8 Orange -76.9 

California Yellow -47.1 Yellow -45.1 

 
 
 

Economically 
Disadvantaged 

DCP Alum Rock Orange -50 Yellow -42.8 

ARUESD Orange -36.6 Orange -36.4 

ESUHSD Orange -12.5 Yellow -0.6 

California Yellow -34.7 Yellow -30.1 

 
 
 

Students 
with 
Disabilities 

DCP Alum Rock Orange -110.1 Red -101.9 

ARUESD Orange -120.1 Orange -106.4 

ESUHSD Red -120.8 Orange -99.6 

California Red -95.5 Orange -88.1 

Source: https://www.caschooldashboard.org/

https://www.caschooldashboard.org/
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Figure B. 6 – Mathematics Ratings and Scores on the CA 
Dashboard 

 
Student Group 

 
School 

2017-18 2018-19 

 

Dashboard 
Color 

Distance 
from 

Standar
d 

 

Dashboard 
Color 

Distance 
from 

Standar
d 

All Students DCP Alum Rock Red -101.1 Yellow -76.7 

ARUESD Orange -49.6 Orange -51.7 

ESUHSD Yellow -35.9 Green -28.4 

California Orange -36.4 Orange -33.5 

Latino DCP Alum Rock Red -106.4 Yellow -81.6 

ARUESD Orange -64.8 Orange -66.9 

ESUHSD Orange -115.0 Yellow -109.2 

California Orange -65.8 Yellow -62.2 

English Learners DCP Alum Rock Red -117.8 Orange -100.6 

ARUESD Orange -66.3 Orange -70.0 

ESUHSD Red -125.7 Red -131.3 

California Orange -69.9 Orange -68.6 

Economically 
Disadvantaged 

DCP Alum Rock Red -109.2 Yellow -86.2 

ARUESD Orange -57.6 Orange -60.4 

ESUHSD Orange -80.5 Yellow -69.8 

California Orange -67.4 Yellow -63.7 

Students with 
Disabilities 

DCP Alum Rock Orange -188.0 Orange -150.4 

ARUESD Orange -140.4 Orange -129.4 

ESUHSD Red -198.6 Orange -172.8 

California Red -125.3 Orange -119.4 

Source: https://www.caschooldashboard.org/

https://www.caschooldashboard.org/
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CAREER AND COLLEGE READINESS 

In Figure B.6, DCP Alum Rock presents data from the California Dashboard for the College/Career 
Readiness indicator for the school as a whole and for each reportable student subgroup and 
comparisons to the local districts our students would otherwise attend and the state. In 2017-18, DCP 
Alum Rock performed lower than ESUHSD and the state for all students, but for our reportable student 
subgroups we performed similarly or better. The lower rates in this year was due to fewer students 
meeting the College/Career Readiness standard as a result of performance on state testing. In 2018-19, 
the percentage of students meeting the College/Career Readiness indicator increased substantially so 
that all students and every student group for DCP Alum Rock is outperforming ESUHSD and the state. 

 

Figure B.6 – College and Career Ratings and Scores on the CA 
Dashboard 

 
Student Group 

 
School 

2017-18 2018-19 

Dashboard 
Color 

 

Percent 
Dashboard 

Color 

 

Percent 

All Students DCP Alum Rock Orange 36.6% Green 50% 

ARUESD N/A N/A N/A N/A 

ESUHSD Green 47.9% Yellow 47.9% 

California Yellow 42.2% Yellow 44.1% 

Latino DCP Alum Rock Yellow 36.4% Green 47.5% 

ARUESD N/A N/A N/A N/A 

ESUHSD Yellow 28.8% Orange 28.2% 

California Orange 33.8% Green 36.1% 

English Learners DCP Alum Rock N/R 10.5% N/R 43.5% 

ARUESD N/A N/A N/A N/A 

ESUHSD Yellow 17.7% Orange 14.6% 

California Orange 14.5% Yellow 16.8% 

Economically 
Disadvantaged 

DCP Alum Rock Yellow 38.2% Green 51.7% 

ARUESD N/A N/A N/A N/A 

ESUHSD Green 39.8% Yellow 39.0% 

California Orange 33.7% Green 35.8% 
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Figure B.6 – College and Career Ratings and Scores on the CA Dashboard 

Student Group School 2017-18 2018-19 

Dashboard 
Color 

 

Percent 
Dashboard 

Color 

 

Percent 

Students with Disabilities DCP Alum Rock N/R N/R N/R N/R 

ARUESD N/A N/A N/A N/A 

ESUHSD Red 4.9% Red 4.0% 

California Red 9.2% Orange 10.8% 

Source: https://www.caschooldashboard.org/ 
N/A Measure Does not apply to this grade range 
N/R Not reported because student group is fewer than 11 students 

 

California has a wide variety of ways that students can meet the requirements to be Career/College 
Ready on the Dashboard. Among these methods are meeting measures that are used in conjunction 
with meeting the Early Assessment Program of UC/CSU. Specifically, the four most common ways for 
DCP students to show that they are Career/College Ready is 1) achieving a score of 3 or better on both 
Smarter Balanced assessments; 2) achieving a passing score on an Advanced Placement assessment (3 
or higher); 3) meeting the A-G requirements and at least a 2 or better in one Smarter Balanced 
assessment and a 3 or better on the other; and 4) achieving the California Seal of Biliteracy. DCP Alum 
Rock’s performance on these measures are included below in Figure B.7. Lastly, while meeting their A-G 
requirements for UC/CSU, DCP students also have the opportunity to take Dual Enrollment courses. We 
look forward to seeing this additional pathway to College/Career Readiness open even more doors for 
our students. 

 

 

Figure B.7- DCP Alum Rock Performance on Associated CCI 
Indicators 

 DCP Alum Rock ESUHSD CA 

2018 2019 2018 2019 2018 2019 

Number of Students 71 64 6,053 5,623 518,317 504,059 

Smarter Balanced 14% 17% 35% 34% 26% 25% 

AP 3 or Better 3% 8% 20% 21% 14% 15% 

A-G Completion and Smarter 
Balanced Test Scores 

37% 50% 40% 41% 34% 36% 

Seal of Biliteracy 10% 11% 13% 13% 9% 10% 

Source: https://www6.cde.ca.gov/Californiamodel/ 
 

Last, recent communication with Jessica Shillings, Academic Preparation Initiatives Specialist at San Jose 
State University, confirmed that in 2020, ten Alum Rock students enrolled at San Jose State College. Of

https://www.caschooldashboard.org/
https://www6.cde.ca.gov/californiamodel/
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these students, 9 were assessed as “Ready!” by San Jose State and 1 student was assessed as “Support 
Required.” (email, September 17, 2020). 

 

ENGLISH LANGUAGE PROFICIENCY 

In Figure B.8, DCP Alum Rock presents data from the California School Dashboard for the English Learner 
Progress indicator for the Charter School. In 2017-18, there was no Dashboard rating or color due to the 
change assessments for English Proficiency. Thus, for 2017-18, the table below identifies the percentage 
of students who received scores of “well developed” or “moderately developed” (Levels 4 and 3) on the 
ELPAC, as reported on the Dashboard. In 2018-19, DCP Alum Rock’s achieved the English Learner 
Progress level of “Medium” (45-55%) however, due to fewer students testing than expected this rating 
was reduced to “low” per California accountability procedures. To continue to improve and accurately 
capture EL students’ progress and performance, DCP instituted new assessment protocols to ensure that 
all student ELPAC assessments will be completed appropriately. 

 

FIGURE B.8 – ENGLISH LEARNER PROGRESS 

 
Studen
t Group 

 
School 

2017-18 2018-19 

Dashboard 
Color 

Percent Dashboard 
Rating 

Percent 

English 
Learners 

DCP 
Alum 
Rock 

N/A* 69% Well Developed & 
Moderately 
Developed (Level 4 
and Level 3) 

Low 46.2% making 
progress 

towards English 
language 

proficiency 

ARUES N/A 63.7% Low 41.2% 

ESUHSD N/A 61.6% Low 45.7% 

California N/A 65.2% Medium 48.3% 

Source: https://www.caschooldashboard.org/ 
*N/A: No Dashboard color or level available 

 
 

OTHER INDICATORS 
 

CHRONIC ABSENTEEISM 

In Figure B.9, DCP Alum Rock presents data from the California Dashboard for the Chronic Absenteeism 
indicator schoolwide and for each student subgroup. In 2017-18, DCP Alum Rock received a rating of 
“red.” During 2018-19, the Charter School committed to new procedures and protocols in improving 
attendance at both the middle and high school levels. While the Dashboard captures only the middle 
school data, both campuses saw dramatic improvements and we continue to implement those 
procedures today. In 2018-19, DCP Alum Rock had a better rating than both ARUSD and the state for all 
student subgroups.

https://www.caschooldashboard.org/
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Figure B.9 - Chronic Absenteeism Ratings and Scores on the CA 
Dashboard 

 
Student Group 

 
School 

2017-18 2018-19 

Dashboard 
Color 

Percent Dashboard 
Color 

Percent 

All Students DCP Alum Rock Red 15.5% Yellow 13.3% 

ARUESD Orange 13.5% Orange 14.0% 

ESUHSD N/A N/A N/A N/A 

California Yellow 9.0% Orange 10.1% 

Latino DCP Alum Rock Red 16.7% Yellow 13.9% 

ARUESD Orange 15.0% Orange 15.7% 

ESUHSD N/A N/A N/A N/A 

California Yellow 9.7% Orange 11.0% 

English Learners DCP Alum Rock Orange 14.6% Yellow 12.5% 

ARUESD Orange 13.4% Orange 14.0% 

ESUHSD N/A N/A N/A N/A 

California Orange 8.6% Orange 9.9% 

Economically 
Disadvantaged 

DCP Alum Rock Red 16.4% Yellow 15% 

ARUESD Orange 14.7% Orange 15.4% 

ESUHSD N/A N/A N/A N/A 

California Orange 11.4% Orange 12.9% 

Students with Disabilities DCP Alum Rock Red 20.5% Yellow 18.9% 

ARUESD Red 22.3% Red 23.3% 

ESUHSD N/A N/A N/A N/A 

California Orange 15.1% Orange 16.3% 

Source: https://www.caschooldashboard.org/

https://www.caschooldashboard.org/
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DCP Alum Rock maintains a high average daily attendance rate over the course of the past three years 
as seen in Figure ES.7 and a chronic absenteeismce rate that, while higher than desired, is comparable 
to the rate found across the local landscape as seen in Figure B.10. 

 

Figure B. 10--Average Daily 
Attendance 

 
Average Daily Attendance 

 
2017-18 2018-19 2019-20* 

DCP Alum Rock 97.6% 94.0% 93.9% 

Source: DCP Alum Rock data from P2 Attendance reports. 
 
 
 

GRADUATION RATE 

In Figure B.11, DCP Alum Rock presents data from the California Dashboard for the Graduation Rate 
state indicator schoolwide and for each student subgroup. Between these two years, California has 
changed how they evaluate graduation rates so that in 2018-19, students who completed their diploma 
in 5 years would also be reported. In 2017-18, DCP Alum Rock received a rating of “orange” and 
performance was lower than expected for all student groups. In 2018-19, DCP Alum Rock’s graduation 
rate improved substantially and is on par with East Side Union High School District for all students and 
each reportable student group. 

However, the graduation rate does not fully capture that not only do DCP students graduate at a 
comparable rate to students at ESUHSD and statewide, DCP students graduate more prepared to meet 
college entrance requirements, as reflected by their UC/CSU A-G completion rates. 

DCP Alum Rock remains committed to the principle that in order to increase college-going rates for the 
first-generation, low-income students within Santa Clara County they must first be eligible to apply to 
college by completing A-G requirements. While increases have been made in the A-G requirements 
completion rate for low-income, Latino, or English Learners in Santa Clara County over the past four 
years, still only 2 in 3 students in each of these groups successfully completes this minimum 
requirement. For East Side Union High School District, student rates to complete A-G requirements are 
even lower. As demonstrated in Figure B.12, in 2018-19, 100% of the cohort graduates met the A-G 
requirements and were eligible to apply to UCs and CSUs. 

DCP looks forward to continuing its partnership with SCCOE to improve college preparation rates for its 
students, overall and within these significant subgroups. Over the next charter term, DCP Alum Rock will 
graduate five cohorts of college-ready graduates.
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Figure B.11– Graduation Rate Ratings and Scores on the CA Dashboard 

 
Student Group 

 
School 

2017-18 2018-19 

Dashboard Color Percent Dashboard Color Percent 

All Students DCP Alum Rock Orange 78.9% Green 85.3% 

ARUESD N/A N/A N/A N/A 

ESUHSD Green 86.2% Green 87.8% 

California Yellow 83.5% Green 85.9% 

Latino DCP Alum Rock Orange 77.3% Green 84.1% 

ARUESD N/A N/A N/A N/A 

ESUHSD Yellow 79.3% Green 81.5% 

California Yellow 81.2% Green 83.8% 

English Learners DCP Alum Rock N/R 52.6% N/R 85.2% 

ARUESD N/A N/A N/A N/A 

ESUHSD Yellow 74.2% Yellow 76.7% 

California Orange 70.9% Yellow 72.7% 

Economically Disadvantaged DCP Alum Rock Orange 79.4% Green 85.9% 

ARUESD N/A N/A N/A N/A 

ESUHSD Green 82.4% Green 84.5% 

California Yellow 80.8% Green 83.3% 

Students with Disabilities DCP Alum Rock N/R N/R N/R N/R 

ARUESD N/A N/A N/A N/A 

ESUHSD Red 64.6% Yellow 71.4% 

California Orange 71.4% Orange 70.7% 

Source: https://www.caschooldashboard.org/ 
N/A Measure Does not apply to this grade range 
N/R Schools do not receive a color rating if less than 30 students. The actual percentage is not reported if the student group has 
fewer than 11 students.

https://www.caschooldashboard.org/
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Figure B.12 - 2018-19 Cohort Graduates Meeting UC/CSU Course Requirements (A-G) 

 Overall Low-income Latino EL SPED 

DCP Alum Rock 100% 100% 100% 100% N/R 

ESUHSD 54.4% 48.1% 39% 27% 15.4% 

Santa Clara County 77.6% 66.9% 66.7% 68.9% 37.5% 

California 50.5% 42.7 % 43.6 % 25.7 % 17.7 % 

Source: https://www.ed-data.org 
N/R Not reported because student group is fewer than 11 students 

 
 
 

SUSPENSION RATE 

In Figure B.13, DCP Alum Rock presents data from the Dashboard for the Suspension Rate state indicator 
schoolwide and for each student subgroup. In 2017-18, DCP Alum Rock received a rating of “green” and 
had similar rates of suspension to our comparison districts and the state. During 2018-19, the school 
was rated as “red” due to a substantial increase in the percentage of students suspended for one or 
more days. 

DCP Alum Rock recently earned a rating of “Red” on the Dashboard with a 5.5% suspension rate. In 
2018- 19, DCP applied our suspension policies when students violated school rules that put themselves 
or others in danger or when attempts to correct behaviors that disrupted school events did not result in 
changes to student behavior. In particular, we saw significant increases in cyber-bullying behavior, 
substance use/possession, and vaping. In 2019-20, at the middle school,we re-instituted grade level 
advisory teams to increase student belonging and sense of community and dedicated an enrichment 
block to restorative practices to provide students with learning opportunities to improve school culture. 
We also introduced additional counseling services and programming related to anti-tobacco/vaping and 
anti-bullying.

https://www.ed-data.org/
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Figure B. 13 – Suspension Rate Ratings and Scores on the CA 

Dashboard 

Student Group School 2017-18 2018-19 

Dashboard Color Percent Dashboard Color Percent 

All Students DCP Alum Rock Green 3.4% Red 5.5% 

ARUESD Orange 3.4% Green 2.0% 

ESUHSD Green 3.9% Green 3.4% 

California Yellow 3.5% Yellow 3.4% 

Latino DCP Alum Rock Green 3.3% Orange 5.1% 

ARUESD Orange 3.6% Green 2.2% 

ESUHSD Green 5.9% Green 5.2% 

California Yellow 3.6% Yellow 3.5% 

English Learners DCP Alum Rock Yellow 4.7% Red 7.6% 

ARUESD Orange 3.4% Green 2.0% 

ESUHSD Yellow 6.1% Green 5.0% 

California Yellow 3.0% Yellow 3.1% 

Economically Disadvantaged DCP Alum Rock Green 3.0% Red 6.0% 

ARUESD Orange 3.9% Green 2.2% 

ESUHSD Green 4.9% Green 4.4% 

California Yellow 4.4% Yellow 4.3% 

Students with Disabilities DCP Alum Rock Green 4.3% Green 2.5% 

ARUESD Red 7.4% Yellow 3.8% 

ESUHSD Red 12% Orange 10.1% 

California Yellow 6.8% Yellow 6.2% 

Source: https://www.caschooldashboard.org/

https://www.caschooldashboard.org/
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LOCAL INDICATORS 

In accordance with the charter renewal criteria, SCCOE shall also consider DCP Alum Rock’s performance 
on the local indicators, which are evaluated as either Standard Met, Standard Not Met or Standard Not 
Met for two or more years. 

Over the last two years, DCP Alum Rock has met all local indicators as shown in Figure B. 14 below. 
 

Figure B.14-- DCP Alum Rock Local Indicator Performance 

Category Local Indicator 2018 2019 

Academic 
Performance 

Implementation of Academic Standards Standar
d Met 

Standar
d Met 

Conditions 
and Climate 

Basics: Teachers, Instructional Materials, 
Facilities 

Standar
d Met 

Standar
d Met 

Parents and Family Engagement Standar
d Met 

Standar
d Met 

Local Climate Survey Standar
d Met 

Standar
d Met 

Academic 
Engagement 

Access to a Broad Course of Study Standar
d Met 

Standar
d Met 

Source: https://www.caschooldashboard.org/reports/43104390123257/2019 

 

 

MEASURABLE INCREASES IN ACADEMIC ACHIEVEMENT 

Charter Schools in the middle track must also meet the following requirement: 

 
(3) In addition to the state and local indicators, the chartering authority shall consider 
clear and convincing evidence showing either of the following: 

(A) The school achieved measurable increases in academic achievement, as 
defined by at least one year’s progress for each year in school. 
(B) Strong postsecondary outcomes, as defined by college
 enrollment, persistence, and completion rates equal to similar peers. 

(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data 

 
“Verified data” is defined in statute as “data derived from nationally recognized, valid, peer-reviewed, 
and reliable sources that are externally produced.” (Education Code Section 47607.2(c)(1).) 

 

Ultimately, DCP measures its success based on its ability to support students in going to and completing 
college. The DCP Alum Rock program starts this work in 6th grade, to develop the knowledge, skills, and 
sense of identity necessary to support college success. Through its 6th through 12th grade pipeline, the 
DCP network has demonstrated success in increasing the percent of students from San Jose’s low-
income communities who are prepared to go to and through college.

https://www.caschooldashboard.org/reports/43104390123257/2019
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Students and families come to DCP because they believe in its program and track record of success. They 
see the high level of student engagement and the college-going identity being developed, as well as the 
academic growth as students close gaps and work toward proficiency. And most importantly, they see 
the school’s commitment to post-secondary outcomes. So, while the path to proficiency may have some 
ups and downs, they are crystal clear on the long-term goal - college eligibility and completion. That is 
what DCP offers - and the value it provides to students, their families, and the community. 

INCREASE OF ACADEMIC ACHIEVEMENT 
 

In addressing the academic achievement of students at DCP Alum Rock, we look to two metrics that 
while not yet approved by the Board of Education for assessment are well known tools for 
understanding student performance.5 

SMARTER BALANCED ASSESSMENTS 

In grades 3-8 and 11, students take the Smarter Balanced Assessments in English Language Arts and 
mathematics. Each student receives a score that indicates the distance between their performance and 
that of the standard. 

Soon, the state will be producing actual growth scores to help understand student progress in 
sequential years. For now, DCP uses a modified version of the growth metric proposed by the state to 
capture a picture of student progress. For example, if a student scores -10 in distance from standard is 
10 scale points below standard. If in the next year, the student scored -5 in distance from standard, they 
have made at least a year’s growth from where they started and a bit more because the gap has closed. 
However, if a student scored -15 in distance from standard in the next year, they did not make at least a 

year’s worth of growth and the gap has widened. 

In Figure B. 15 (ELA) and Figure B.16 (Math), we show information depicting the percentage of students 
who have met such an annual growth target. 

ENGLISH LANGUAGE ARTS 

While DCP has not yet met our goals for student achievement in English Language Arts, our students are 
showing gains in their growth for two of three grade levels. For this year’s current 9th and 10th grade 
students, more than 20% more students had one or more year’s worth of growth on the state assessment 
in English Language Arts than the year before. 

Our current 8th grade did not show similar gains. At the time, they were 6th grade students and during 
the testing window our network was hacked by entities outside the United States disrupting testing 
such that we frequently would open the assessment only to have to quit within 5 to 10 minutes. This 
repeated on multiple days, and it is possible that our students performed less well due to this 
disruption during their testing. We were hoping to see test results in 2019-20 to help us understand if 
this was an anomaly or not but with no state testing, we cannot clearly determine if this was indeed a 
factor that impacted student results. 

 
 
 
 
 

5 CDE expects to adopt measures for this use in January 2021.
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Figure B.15- Smarter Balanced Annual Growth, English Language 
Arts 

Type of Growth Academic Years 5th to 6th 6th to 7th 7th to 8th 

Less Than One Year’s Growth 16-17 to 17-18 33%a 63%b 51%c 

17-18 to 18-19 69%d 43%a 27%b 

Change (Goal is a negative number) +36% -20% -24% 

One or More Year’s Growth 16-17 to 17-18 67%a 38%b 49%c 

17-18 to 18-19 31%d 57%a 73%b 

Change (Goal is a positive number) -34% +21% +24% 

Source: Internal analysis of individual student test data from the TOMS data platform, 9/11/2020. 2019-20 data not available due 
to COVID-19 closure. 
a Current 9th Grade Students b Current 10th Grade Students 
c Current 11th Grade Students d Current 8th Grade Students 

 

MATHEMATICS 

DCP has not yet met our goals for student achievement in mathematics, however, our students are 
showing gains in their growth for two of three grade levels. This year’s current 9th (22%) and 10th grade 
(49%) students had one or more year’s worth of growth on the state assessment in mathematics. These 
substantial gains reflect a commitment from our math instructors to a new standards based math 
curriculum and increased instructional coaching to support mathematics achievement. 

Our current 8th grade did not show similar gains. At the time, they were 6th grade students and as stated 
above, due to the unexpected hacking of DCP’s network during the testing window and the disruption 
this caused the testing process, it is possible that our students’ performance was impacted. 

 

Figure B.16 Smarter Balanced Annual Growth, 
Mathematics 

 
Testing Year Comparison 5th to 6th 6th to 7th 7th to 8th 

Less Than One Year’s Growth 16-17 to 17-18 33%a 54%b 84%c 

17-18 to 18-19 65%d 32%a 35%b 

Change (Goal is a negative number) +32% -22% -50%c 

One or More Year’s Growth 16-17 to 17-18 67%a 46%b 16%c 

17-18 to 18-19 35%d 68%a 65%b 

Change (Goal is a positive number) -32% +22% +49% 

Source: Internal analysis of individual student test data from the TOMS data platform, 9/11/2020. 2019-20 data not available due 
to COVID-19 closure. 
a Current 9th Grade Students b Current 10th Grade Students 
c Current 11th Grade Students d Current 8th Grade Students
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NWEA TEST DATA 

As previously mentioned, DCP utilizes the Northwest Evaluation Association (“NWEA”) Measures of 
Academic Progress (“MAP”) to track student proficiency, as well as growth over time. In Figure B. 17 
(Reading) and Figure B. 18 (Math), DCP Alum Rock displays the historical percentage of students meeting 
growth targets on the Fall assessments. 

In reading, the percentage of students meeting their growth targets each year generally increases. In 
mathematics, the percentage of students making gains is not as large as desired. Notably, our students 
seem to have greatly increased the percentage of those making growth targets in reading after the 
COVID closure- for example, in 7th grade 64.4% of students made their target. Conversely, a substantial 
decline in students meeting math growth goals is noted. 

 

Figure B. 19Percentage of Students Meeting Growth Targets, Reading 

Grade Fall 16-17 Fall 17-18 Fall 18-19 Fall 19-20 Fall 20-21 * 

7th Grade 30.4% 18.3% 41.6% 42.2% 64.4% 

8th Grade 26.6% 43.6% 78.6% 53.3% 46.6% 

9th Grade 71.9% 58.0% 57.5% 45.7% N/A 

10th Grade 46.4% 22.0% 54.0% 55.1% N/A 

11th Grade 53.7% 26.3% 72.7% 57.6% N/A 

Source: Internal data NWEA platform 
*The year following COVID-19 Closures. 
N/A= Not administered 

 

Figure B.18 Percentage of Students Meeting Growth Targets, 
Mathematics 

Grade Fall 16-17 Fall 17-18 Fall 18-19 Fall 19-20 Fall 20-21 * 

7th Grade 53.2% 32.1% 37.7% 38.7% 25.3% 

8th Grade 52.3% 45.9% 65.5% 46.4% 40.0% 

9th Grade 44.0% 51.8% 66.7% 63.8% N/A 

10th Grade 38.3% 53.1% 50.9% 51.6% N/A 

11th Grade 45.7% 61.4% 61.2% 53.1% N/A 

Source: Internal data NWEA platform 
*The year following COVID-19 Closures. 
N/A= Not administered 

 

 

POST SECONDARY OUTCOMES 
 

In the recently released California “College-Going Rate” data, DCP Alum Rock continues to demonstrate 
excellence in college attendance as seen in Figure B.19. The new data report describes the college-going 
rate of high school completers using publicly verifiable data which tracks two- and four-year college 
matriculation rates. In 2017-18, DCP Alum Rock had similar or slightly higher college going rates for all 
students compared to Santa Clara County and California. For students who are low-income or Latinx, 
DCP Alum Rock performed substantially better.
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Figure B.19 - 2017-18 College-Going Rate, Overall and by 
Subgroup 

 Overall Low-income Latino EL 

DCP Alum Rock 66.7% 65.2% 65.4% * 

ESUHSD 73.8% 67.9% 62.4% 57.5% 

Santa Clara County 60.3% 46.9% 49.2% 37.5% 

California 64.4% 57.2% 57.6% 42.2% 

Source: http://data1.cde.ca.gov/dataquest/ 
 

As shown in Appendix 2- Research and Performance Data, DCP Alum Rock’s internal data suggests that 
95% of our graduates in 2017-18 enrolled in a 2 or 4 year college. Our internal data is based on live 
interviews with all alumni and their self-reports whereas the state data relies on information obtained 
from the National Student Clearinghouse. It is not unusual for these sources of information to conflict, 
particularly for students who may be Dreamers. In 2018-19, our internal data again shows a 95% college 
enrollment rate and in 2019-20 a 94% enrollment rate. DCP Alum Rock expects to see that we again 
meet or exceed the college enrollment rates in comparison to the larger community. 

DCP is proud of its accomplishments in increasing the rates of college readiness and success for the low- 
income communities of San Jose and their first-generation college-going students. 

 

CONCLUSION 
 

A charter petition renewed pursuant to Section 47607.2(b) (middle tier) may be granted a renewal term 
of 5 years. 

As clearly demonstrated by the evidence above, the Charter School meets the renewal criteria for a 
middle tier school and should be granted a renewal term of five (5) years from July 1, 2021 to June 30, 
2026.  The term was extended by operation of law to June 30, 2027.

http://data1.cde.ca.gov/dataquest/


DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT B | MEASURABLE PUPIL OUTCOMES 
 

116  

(section left blank to allow for double sided copying)



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT C | MEASURES OF ASSESSMENT 
 

117  

ELEMENT C | MEASURES OF ASSESSMENT 

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be measured. 
To the extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent 
with the way information is reported on a school accountability report card. Education Code Section 
47605(c)(5)(C). 

 

 THEORY OF ASSESSMENT  

DCP Alum Rock leverages a diverse set of assessments and data points to inform and evaluate its 
program. With a lens toward using assessments “for” learning, data is used across stakeholder groups 
including students, families, teachers, and the broader community. All assessment at the Charter 
School is carefully aligned with the Charter School’s academic program, the Common Core State 
Standards , and the academic outcomes as identified in Element A and Element B of this charter. 

ASSESSMENT “FOR” LEARNING VS. ASSESSMENT “OF” LEARNING 
 

Given that learning is a highly complex process, a variety of methods of assessment are necessary to 
provide a comprehensive picture of a student’s learning. Students need more than one way to be able 
to demonstrate learning, and teachers need more than one data point to draw conclusions as to what a 
student might need to continue to progress toward summative learning goals. 

In 2009, Stiggins noted the different purposes of assessment. Summative assessments often serve as 
assessments “of” learning. They provide important information as to the overall quality of the learning, 
as well as the extent to which goals were or weren’t met. They are best used by policy makers and 
program planners, and can be helpful in certifying competence or sorting and ranking students (and/or 
schools) by achievement. In contrast, assessments “for” learning serve the purpose of enhancing the 
learning process itself. These assessments serve as an integral part of the learning process that involves 
students in assessing their own achievement. These types of ongoing, formative assessments are used 
to inform instruction and target whole class, small group, and individual student needs. 

At DCP, the goal, even with summative assessments (e.g. SBAC, end-of-unit assessments), is to use them 
as much as possible as assessments “for” learning. When students can understand and interpret all 
assessment results simply as feedback designed to help them reach important long-term outcomes, 
then they can develop a sense of control over their own academic path. 

DATA-DRIVEN DECISION MAKING 
 

At the core of DCP is the belief that the effective use of data provides a powerful lever to achieve 
strategic goals and inform decisions to continually improve outcomes at all levels. 

When teachers have timely, valid, and useful data regarding the academic performance of their students, 
they can more effectively: 

● Create individualized learning pathways for students, 
● Group students for maximized learning outcomes, 
● Adjust pacing and instructional delivery, and 

● Collaborate with their colleagues to share best practices. 
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When students receive timely, clear data regarding their own learning, they can: 
 

● Gauge their own progress towards learning goals, 
● Develop intrinsic motivation that comes with this agency and empowerment, and 
● Reflect on their own learning processes, identifying where they need help, and what help 

they might need. 
Finally, parents are similarly empowered by being included in the data cycle—they can better understand 

their child’s needs, and how the school and home can support the student in meeting learning goals. 
 

 FORMS OF ASSESSMENT  

STATE ASSESSMENT MEASURES 

As mandated by Education Code 47605(d)(1), DCP will annually administer and/or report each of the 
following assessment measures under the CAASPP, or any equivalent statewide assessment system to all 
applicable students: 

● Attendance and Discipline Data 
● ELPAC 
● CAST, or CAA as appropriate 
● PFT 
● SBAC, or CAA as appropriate 

 
DCP will adjust this list, in accordance with any applicable legal updates, to ensure continued 
compliance with State Accountability as set forth in Education Code and Federal Accountability as 
authorized in the ESSA. Any changes in the assessments administered at DCP to comply with legal 
updates shall not be considered a material revision of the charter. 

Test results for the prior year, if not provided directly to SCCOE by the State, will be provided by the 
Charter School to SCCOE no later than September 1 of each year. 

INTERNAL ASSESSMENT MEASURES 
 

As the State Assessments are primarily summative assessments, or assessments “of” learning, DCP 
complements the use of these tools with a variety of formative assessments, or assessments “for” 
learning. These tools assess student development across both academic and college-readiness 
indicators, and currently include the following: 

● NWEA MAP and Skills for ELA and Mathematics 
● Writing Performance Assessments (WPAs) 
● MAC/MARS Assessments in Mathematics 
● Interim Assessments from SBAC 
● Common Formative Assessments 
● Grades 

● Student/Family Interview for incoming students 

● Student Survey (e.g. Youth Truth or California Healthy Kids Survey) 
● Family Survey 
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 SCOPE AND SEQUENCE OF ASSESSMENT  
To ensure that all students at DCP become college-ready, assessment at DCP will be consistent, formative, 
and based on the external and internal measures of evaluation shown below. Data for both state and 
internal assessment measures will be analyzed by teachers and administration, then used to guide 
curriculum design, determine intervention and enrichment groups, and support individualized learning. 
Figure C.1 provides a matrix of the state and internal assessment tools used across grade levels and 
content areas, as well as their purposes, analysis and use, and target performance levels. 

 

Figure C.1 Scope and Sequence of Assessment 
Measures 

  State Assessments  

Data Tool & 
Purpose 

Grade, 
Subject, 
& 
Timeline 

Analysis & 

Use 

Target Performance 
Level 

Attendance and 
Discipline Data 
Indicators of 
requisites for a 
healthy, 
positive 
learning 
environment. 

6-8      

College- 
readiness 
Ongoing 

Determine behavioral interventions for 
students. 
Determine professional development and 
coaching needs of staff. 
Determine family-level and/or group level 
interventions needed to maintain excellent 
attendance. 

95% Attendance 

ELPAC 

Provide data on 
level of 
proficiency in 
English for 
English Learners. 

6-8      

ELD 
Across 
Subject 
Area 
Settings 
Upon 
enrollment
, then 
annually 
until exited 

Determine ELD needs of English language 
learners. 
Determine instructional needs and level of 
scaffolding required for Designated and 
Integrated ELD to enable students to access 
and express understanding of core content. 

Level 3 or 4, 

 
Or meeting threshold 
for annual growth in 
English fluency 

CAST (or CAA, as 
applicable) 
Provide data on 
mastery of grade 
level standards. 

8      

Science 
Annually 

Data is disaggregated by subgroup, including 
but not limited to: Ethnicity, Socioeconomic 
Status, Language Status, Disability Status, 
Gender, and Grade. Analysis by teachers and 
administrative team is conducted. 
Data is used to guide curriculum design, 
determine intervention and enrichment 
groups, and support individualized learning. 

Meets Standard 
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PFT 

Provide data on 
level of physical 
fitness. 

7      

Physical 
Fitness 
Annually 

Data is disaggregated by subgroup, including 
but not limited to: Ethnicity, Socioeconomic 
Status, Language Status, Disability Status, 
Gender, and Grade. Analysis by teachers and 
administrative team is conducted. 
Data is used to guide curriculum design, 
determine intervention and enrichment 
groups, and support individualized learning. 

Physically fit in at 
least 4 of 6 areas 

SBAC (or CAA, as 

applicable) Provide 

criterion- based 

data on mastery of 
grade level 

standards and 

growth over time. 

6-8  

ELA 

Math 

Annually 

(may 

include 
baseline & 

Interim in 

future, 
when 

available & 

feasible) 

Data is disaggregated by subgroup, including 
but not limited to: Ethnicity, Socioeconomic 
Status, Language Status, Disability Status, 
Gender, and Grade. Analysis by teachers and 
administrative team is conducted. 
Data is used to guide curriculum design, 

determine intervention and enrichment 

groups, and support individualized learning. 

Meets Standard 

 

Internal Assessments 

Data Tool 
& 
Purpose 

Grade, 

Subject, 
& 
Timeline 

Analysis & 

Use 

Target Performance 
Level 

Formative 
Assessments (e.g. 
exit tickets) 
Provide data as 
to the extent that 
each student 
reached the 
lesson objective. 

All 
subjects 
and all 
grades 
Ongoing 

Provide input for Analysis of Student Work. 
Determine instructional needs and the types 
of supports students will require to meet or 
exceed learning targets connected to CCSS. 
Guide curriculum design, including 
adjustment of pacing and instructional 
delivery as appropriate. 
Inform flexible student grouping, as well as 
focus for small group work and plan for 
differentiated instruction including both 
remediation and acceleration. Identify 
teacher coaching and professional 
development needs and foster 
department/grade collaboration. 

Meeting grade level 
standard for subject 
areas, as 
demonstrated 
through GPA 
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Local 
Benchmarks 
Provide data as 
to student 
progress towards 
mastery of grade 
level standards. 

6-8      

Humanities 
STEM 
Enrichment 
ELA 
Math 
Science 
Social 
Studies 
Art 
Spanish 
Physical 
Education 
Ongoing, 
and at 
the end 
of each 
unit 
of study 

Provide input for Analysis of Student Work. 
Determine instructional needs and the types 
of supports students will require to meet or 
exceed learning targets connected to CCSS. 
Guide curriculum design, including 
adjustment of pacing and instructional 
delivery as appropriate. 
Inform flexible student grouping, as well as 
focus for small group work and plan for 
differentiated instruction including both 
remediation and acceleration, including 
Differentiated Learning Groups (DLGs). 
Identify teacher coaching and professional 
development needs and foster departmental 
collaboration. 

Meeting grade level 
standard, as 
demonstrated 
through GPA 

 

NWEA 

Provide 
beginning of year 
snapshot of 
student academic 
levels. Monitor 
student growth 
over time in math 
and reading. 

6-8 

ELA 
Math 
Annually, 
in fall, 
winter, and 
spring 

NWEA is vertically calibrated (SBAC is not), so 

student academic levels in math and reading 

can be identified and then growth can be 

tracked as they progress across grade levels. 
Data is disaggregated by subgroups and data is 

used to guide curriculum design, determine 

intervention and enrichment groups, and 

support individualized learning to ensure each 
student is college ready          . 

High Growth and/or 
High Proficiency 

SBAC ICA and IABs 

Provide 
beginning of year 
snapshot of 
student academic 
levels. Monitor 
student growth 
over time in math 
and literacy. 

6-8      

ELA/ 
Humanitie
s Math/ 
STEM 

The SBAC ICAs (Interim Comprehensive 
Assessment) and IABs (Interim Assessment 
Blocks) are standards-based and use the same 
platform as the CAASPP Assessments. 
Teachers engage in data analysis at class and 
student levels, and use the formative data to 
inform lesson design and delivery. Data 
helps Math and English teachers identify 
students who needs support through 
Differentiated Learning Groups, and helps 
teachers analyze 
the effectiveness of their interventions. 

High Growth; 
meeting grade level 
proficiency 
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WPA 

(Writing/Reading 
Performance 
Assessments) 
Locally designed 
performance 
assessments 
aligned to 
particular 
Common Core 
State Standards 
in reading and 
writing that 
engage students 
in authentic, high- 
level work. 

6-8      

ELA 
Annually 

Analytic scoring completed by teachers, 
using locally designed rubrics that clearly 
define mastery of standards. 
Provide data that supports teachers in 
carefully planning instruction that meets 
students where they are and moves them 
forward, including both whole class and 
small group instruction. 

Meeting grade level 
standard and CCSS 
mastery 

Performance 
Based 
Assessment 
(projects, 
products, MARS 
tasks, etc.) 
Provide students 
with authentic, 
interdisciplinary 
opportunities to 
demonstrate 
mastery of grade 

6-8      

Math 
Social 
Studies 
Science 
At the end 
of each 
semester 
or major 
unit of 
study 

Analysis based on teacher-designed rubrics 
that clearly define mastery of standards. 
Students are involved in the reflection 
process following the task, to provide 
feedback on the quality of the rubrics. 
Community members are involved in 
assessing student work with the 
rubrics. Staff engage in analysis 
following performance-based 
assessments to determine ongoing 
program needs. 

Meeting grade level 
standard 

 

level content.    

                                                 

Student Survey 
(e.g. Youth Truth 
or California 
Healthy Kids 
Survey) 

6-8      Determine the degree to which students feel 
safe, supported, and engaged in their learning 
and the school community. 

4.0 – 

On a scale of 1-5 

Family Survey 6-8      Determine the degree to which families feel 
their child is safe, supported, and engaged in 
their learning and the school community. 
Determine the degree to which families feel 
welcomed and engaged in the school 
community. 

4.0 – 

On a scale of 1-5 
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 USES OF ASSESSMENT  

As discussed above under “Theory of Assessment,” the DCP assessment practices and data will be used 
to guide curriculum design, determine intervention and enrichment groups, and support individualized 
learning. To achieve this goal, DCP collects, analyzes and disseminates data to students, teachers, 
parents, and its community so that all stakeholders may work together to achieve its mission. 

STUDENT, TEACHER, AND SCHOOL USE OF DATA 
 

The Charter School utilizes data in multiple ways, including but not limited to the following: 

● Determine goals, actions, and measures at a school and grade level. 
● Identify areas of strength and their underlying practice, in order to leverage these 

practices across the school as applicable. 
● Identify areas of challenge and their possible causes, in order to develop action steps 

for remediation and provide the professional development that may be required. 
● Identify small groups and individual students who require further enrichment or remediation, 

to maximize their development. 
● Analyze student development toward college-readiness, then develop individual goals for 

each child in collaboration with students and parents during Student-Parent-Teacher 
Conferences. 

DCP utilizes a Student Information System (SIS), currently Pearson’s PowerSchool, to create reports that 
allow performance data to be disaggregated, analyzed, and disseminated to staff, parents, students, and 
the charter authority. DCP continues to research the rapidly changing offerings in this area and may 
adopt alternate SISs in the next charter term, which shall not be considered a material revision of this 
charter. In addition to PowerSchool, DCP has invested significant resources in building teacher and 
administrator skills in using data to inform instruction. DCP works in partnership with Schoolzilla to 
create a series of reports that assess performance on key metrics such as attendance, discipline, student 
performance on benchmark and summative assessments, and current grade performance. These 
metrics are collected in real time and updated each night. The data visualization tools and flexibility of 
filters allows school leaders to make strategic use of resources at the student, teacher and school level. 

DCP has also implemented two streams of work to improve teacher’s skills in analyzing student 
performance and applying the results of that analysis to instructional decisions. Using tools such as the 
NWEA dashboard, the Analysis of Student Work Tracker (DCP created) and Illuminate, DCP is leveraging 
several platforms to aid teachers in identifying trends in student performance and for identifying the 
specific needs of individual students. For example, during the 2020-21 school year, teachers will work in 
collaborative professional development sessions to analyze the results of the NWEA two times, local 
assessments two other times, and within their coaching sessions at least three additional times. Student 
performance data is a central lever in our improvement strategy. 

Additionally, DCP has engaged in a strategic planning initiative with our Board of Directors to identify 
the most important interim benchmarks to track our collective achievement relative to our Key Results. 
This data will eventually form a local dashboard that shows our performance against these important 
goals. This effort is just launching in the Fall of 2019 as our charter is due, so its impact is not yet 
realized. 
However, DCP believes that by focusing closely on monthly and quarterly benchmarks we can 
concentrate personnel and financial resources to addressing our greatest needs. 



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT C | MEASURES OF ASSESSMENT 
 

124  

SCHOOL AND FAMILY USE OF DATA-REPORTING TO CAREGIVERS 
 

DCP is committed to empowering students and families by maintaining a continuous information stream 
on each student’s progress through both formal and informal reporting structures. Informal reporting to 
parents may include face-to-face conversations, phone calls, text messages, emails, and written notes. 
Formal reporting to families includes Report Cards, Assessment Results, and Student-Parent-Teacher 
Conferences as detailed in Figure C.2. Reports are provided in both English and Spanish and designed to 
be easily accessible by families. In addition, parents have access to all internal assessments listed in 
Figure 
C.1 upon request and at Student-Parent-Teacher conferences. 

 

Figure C.2 Formal Reporting to Caretakers 

TYPE PURPOSE FREQUENCY 

Progress Reports & 
Report Cards 

● Assessment Data 

● Attendance Data 

● College-readiness 
● Grades in Subject Areas & Guiding Principles 
● Progress toward promotion 

Report cards,      every 
8 weeks at the middle 
school level 
Progress Reports, at 
midpoint and end of 
each semester 

Mailings & 
Information 
Sessions 

● Share key assessment data with families as 
collected to ensure families have access to 
data on their children (i.e., SBAC, ELPAC). 

Ongoing 

 

 
● Provide information sessions to support families 

in understanding assessment results. 

 

Student, 
Parent, and 
Teacher 
Conferences 

● Develop and revisit academic and 
college- readiness goals 

● Review student work and measure 
progress toward mastery of learning 
targets, and ultimately, college-readiness. 

● Share student performance and progress on 
state and internal assessment measures 

● Develop agency and ownership of learning, 
for both the student and family 

● Clearly articulate student progress toward 
grade- level promotion and graduation, 
alongside requisite steps and support to be 
college-ready 

Biannual       

Graduation 
Progress 
Check 

Clearly delineate student progress toward graduation, 
alongside requisite steps and support to be college-ready 

Annual 
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 ACCOUNTABILITY  

LOCAL CONTROL ACCOUNTABILITY PLAN (LCAP) 

DCP will use multiple forms of data collected to assess progress toward the goals outlined in Element A 
of this charter. Pursuant to Education Code Section 47606.5, DCP will engage stakeholders and annually 
update and develop the LCAP to achieve the goals identified in Element A of this charter regarding the 
State Priorities, using the LCAP template adopted by the State Board of Education. DCP shall submit the 
LCAP to SCCOE annually on or before July 1, as required by Education Code Section 47604.33.  The 
Charter School shall present a report on the annual update to the LCAP and the local control funding 
formula budget overview for parents on or before February 28 of each year at a regularly scheduled 
Board meeting. 

SCHOOL ACCOUNTABILITY REPORT CARD (SARC) 

DCP will compile data each academic year to produce a School Accountability Report Card . Student 
achievement data will be disaggregated annually to clearly identify the academic performance of 
students by subgroups (e.g., by ethnicity, gender, English Learners, socioeconomically disadvantaged 
students, and students with disabilities). This report will include required school data for the chartering 
authority, parents, Board of Directors, and community at large.
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ELEMENT D | GOVERNANCE STRUCTURE 

Governing Law: The governance structure of the charter school, including, but not limited to, the process 
to be followed by the charter school to ensure parental involvement. Education Code Section 
47605(c)(5)(D) 

 

 OVERVIEW  

The governance structure of the Charter School will have the following components: 

● California Non-Profit Public Benefit Corporation, Across the Bridge Foundation (“ABF”) 
● Board of Directors, ABF 
● Executive Director 
● Principal 
● School Site Council 
● English Learner Advisory Committee 

 
Board Members, Charter School Administration, faculty, families, and students will be involved in the 
decision-making process at the Charter School. ABF, as the nonprofit public benefit corporation 
operating the Charter School, is responsible for overseeing the operations of the Charter School. The 
ABF Board of Directors makes corporate and policy-level decisions and works with the Executive 
Director. In accordance with the corporate Bylaws, the Executive Director serves as the chief executive 
officer of the corporation and, subject to the control of the Board of Directors, supervises and controls 
the affairs of the corporation and the activities of the staff. In addition to the Executive Officer, the DCP 
Central Office has several positions designed to support the Principal in the management and operation 
of the Charter School. 

The Principal reports to the Managing Director of Schools for day-to-day management issues at the site 
level. The Principal coordinates all campus-level planning and decision making that involves the Charter 
School’s professional staff, parents/guardians, and community members. The School Site Council and 
the English Learner Advisory Committee each communicate the positions of the Charter School 
community directly to the Principal. 

Organizational Charts for the DCP Central Office are provided in full-page format in Appendix 10 - 
Organizational Roles & Responsibilities. 

 

 CALIFORNIA NON-PROFIT PUBLIC BENEFIT CORPORATION  

In accordance with Education Code Section 47604(a), DCP Alum Rock shall be operated by the Across 
the Bridge Foundation, a California non-profit public benefit corporation, doing business as Downtown 
College Preparatory. The purpose of ABF is to manage, operate, guide, direct and promote one or more 
California public charter schools. ABF currently manages 3 charter schools located in San Jose: 
Downtown College Preparatory (DCP El Primero) and Downtown College Preparatory Middle School 
(DCP El Camino)—both authorized by San Jose Unified School District—and Downtown College 
Preparatory Alum Rock—authorized by SCCOE. 

The Charter School will be governed by the ABF Board of Directors pursuant to its adopted corporate 
bylaws, which may be subsequently amended from time to time, but which shall remain consistent with 
this charter. Please see the Articles of Incorporation, Bylaws, and Conflict of Interest Code for the Across 
the Bridge Foundation in Appendix 7 - Corporate Documents. The Conflict of Interest Code complies 
with
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the Political Reform Act, Government Code Section 87100, Government Code Section 1090, as set forth 
in Education Code Section 47604.1, and applicable conflicts of interest restrictions required by the 
Corporations Code, and shall be updated with any charter school-specific conflict of interest laws or 
regulations applicable in the future. 

The Charter School will operate autonomously from SCCOE, with the exception of statutorily required 
supervisory oversight and other contracted services as negotiated between SCCOE and the Charter 
School. Pursuant to Education Code Section 47604(d), SCCOE shall not be liable for the debts and 
obligations of DCP, operated by a California non-profit public benefit corporation or for claims arising 
from the performance of acts, errors, or omissions by the Charter School, as long as SCCOE has 
complied with all oversight responsibilities required by law. 

All duties herein applying to DCP or the Charter School shall ultimately rest with ABF as its operating and 
governing entity. 

 

 BOARD OF DIRECTORS  

The Charter School will be governed by the Board of Directors of the ABF, a policy-making board that 
oversees the fundamental aspects of the Charter School. The ABF Board will consist of directors from a 
variety of professional and academic backgrounds to ensure that the Charter School has the necessary 
expertise to maintain a high-quality program. This includes but is not limited to experience in one or 
more of the following areas: education, government, law, business, finance/accounting, fundraising, 
facilities, public relations, or other qualifications. 

The ABF Board of Directors has added parent representation to the Board. In 2018-19, DCP added the 
role of Family Engagement Manager with the goal to increase and formalize parent engagement and 
leadership across DCP schools. Today, DCP has very active parent committees at all DCP schools. The 
COVID-19 pandemic has delayed DCP’s efforts to onboard a parent leader to the ABF Board from the 
school-based parent committees. In Fall 2020, DCP will resume the process of working with parents to 
nominate and approve parent representation to the ABF Board of Directors based on the following 
timeline: 

September 2020 

At the September meeting of the Across the Bridge Foundation Board of Directors (ABF BOD): 

● ABF Board President discusses a timeline for adding a parent representative to the ABF BOD 
● Board President directs the Executive Director to develop a process for adding a parent 

member to the ABF BOD for consideration at the October meeting of the ABF BOD 

October 2020 

● Process for adding board a member is presented for approval at ABF BOD meeting 
● Two or three ABF board members agree to serve on a staff committee led by the DCP Family 

Engagement Manager to review parent applications and recommend parent representatives 
to the ABF BOD 

October-November 2020 

● Applications are socialized among existing DCP parent leadership committees 

● Applications are accepted 
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● Prospective candidates are encouraged to attend November ABF BOD  meeting November 2020 

● Applications are reviewed by staff committee 
● Candidates are interviewed 
● Board members identify three candidates to recommend to ABF BOD, preferred candidate 

and two alternates 

December 2020 

● ABF board member nominates parent representative and alternate to ABF BOD for approval 
● Parent board member installed on ABF 

BOD COMPOSITION, TERM, SELECTION, AND 

ELECTION 

The Board will consist of at least three and no more than twenty-one (21) members in accordance with 
the Corporate Bylaws, which are included as Appendix 7-Corporate Documents. Each Director shall hold 
office unless otherwise removed from office in accordance with these bylaws for a three (3) year term. 
Board members are eligible to serve for three consecutive terms, then may be re-appointed after 
leaving the Board for one (1) full year. Board terms are staggered to ensure continuity of leadership. No 
persons serving on the Board of Directors may be interested persons, as defined by the corporate 
Bylaws. In addition, in accordance with Education Code Section 47604(c), the chartering authority shall 
be entitled to a single representative on the Board of Directors of the nonprofit public benefit 
corporation. If the chartering authority designates a representative to serve on the Board of Directors, 
the Board of Directors may appoint an additional director to ensure an odd number of Board members. 
All directors shall be appointed by the Board, except for the chartering authority’s representative, if 
any. A list of current Board Members, along with their professional experience, are included in the 
Executive Summary and in Appendix 7 - Corporate Documents. The DCP Executive Director will update 
SCCOE on changes to the ABF Board of Directors membership. 

DCP’s Executive Director or designee(s), will attend all monthly Board Meetings, and will be the conduit 
between the Board and the Charter School administration. The Board may form such other committees 
or advisory boards, as may from time to time be designated by resolution of the Board of Directors, 
which collaborate with Charter School staff and community members around particular mission-critical 
initiatives. As detailed in the Corporate Bylaws, committees or advisory boards shall act in an advisory 
capacity only to the board unless otherwise designated by the Board of Directors to have the ability to 
exercise specifically delegated powers. Meetings and actions of committees with decision-making 
authority shall be governed by, noticed, held and taken in accordance with the provisions of the Bylaws 
concerning meetings of the Board of Directors and in accordance with the Brown Act and Education 
Code Section 47604.1(c). 

PROFESSIONAL DEVELOPMENT 
 

The Board of Directors will conduct an annual in-service for the purposes of training individual board 
members on their responsibilities with topics to include, at minimum, conflicts of interest and the 
Brown Act. In addition, the Board of Directors will collaborate with Downtown College Prep Central 
Office staff and outside support organizations on an on-going basis to seek out and provide additional 
opportunities for training, reflection, and program assessment for Board Members. Additional topics 
may includeacademic achievement measures, school finance, facilities planning, administrative 
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oversight, charter school law, and other trainings as needed or requested by Board Members. 

DUTIES 
 

The Board of Directors will be responsible for the operational and fiscal affairs of the Charter School, 
including but not limited to: 

● Setting the enrollment and grade-level configuration for the Charter School 
● Approving annual school budget, calendar, salary schedules, and major fundraising events 
● Negotiating and approving a Memorandum of Understanding (“MOU”) with SCCOE, and/or 

other contracts 
● Approving Board bylaws, resolutions, and policies and procedures for Charter School operation 

● Approving and monitoring the implementation of general policies of Downtown College 
Prep— including effective human resources policies for career growth and compensation for 
staff 

● Approving the schedule of Board meetings 
● Reviewing requests for out of state or overnight field trips 
● Long-term strategic planning for Downtown College Prep 
● Participating as necessary in dispute resolution 
● Monitoring overall student performance 
● Hiring, supervising, evaluating, disciplining and dismissing the Executive Director 
● Monitoring the performance of the Charter School and taking necessary action to ensure that 

the Charter School remains true to its mission and charter 
● Approving charter amendments as necessary and submitting material revisions as necessary 

for District consideration 
● Monitoring the fiscal solvency of the Charter School 
● Participating in Across the Bridge Foundation independent fiscal audits 
● Participating in and approving Charter School programmatic audits, including annual 

independent fiscal audit, performance report, and Local Control and Accountability Plan (LCAP) 
● Appointing an administrative panel or act as a hearing body and take action on 

recommended student expulsions 
● Increasing public awareness of Downtown College Prep 

 

The Board may execute any powers delegated by law to it and shall discharge any duty imposed by law 
upon it and may delegate to an employee of DCP any of those duties with the exception of budget 
approval or revision, approval of the fiscal and performance audits, and the adoption of Board policies. 

The Board, however, retains ultimate responsibility over the performance of those powers or duties so 
delegated. Such delegation will: 

● Be in writing 
● Specify the entity designated 
● Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates of the 
delegation 

● Require an affirmative vote of a majority of Board members 

BOARD MEMBERS’ ROLES AND RESPONSIBILITIES 
 

BOARD MEMBER 
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● Attend meetings, participate and show commitment to Board activities 
● Be well-informed and prepared for meetings 
● Contribute skills, knowledge and experience when appropriate 
● Listen respectfully to other viewpoints 

● Employ a constructive approach to problem solving 

● Accept majority decisions of the Board 
● Assume leadership roles in Board activities, including fundraising 
● Represent Downtown College Prep to the public, businesses and the community 
● Be knowledgeable about the needs of the students Downtown College Prep serves 
● Demonstrate enthusiasm and commitment for Downtown College Prep and its mission 
● Be a team player 

BOARD PRESIDENT 

● Provide leadership and structure for the Board’s activities, including committees 

● Promote full participation by all Board members 

● Maintain, update and monitor strategic and tactical plans 

● Provide regular committee updates to the Board through written meeting minutes and/or 
verbal updates at Board meetings 

● Be well informed and prepared for meetings 
● Listen respectfully to other viewpoints 
● Employ a constructive approach to problem solving 
● Accept majority decisions of the Board 

MEETINGS 

The Board of Directors will meet regularly to review and act on its responsibilities. Meetings will be held 
at the principal office of the corporation unless the Board of Directors designates another location in 
accordance with its Corporate Bylaws. The Board of Directors may also designate that a meeting be 
held within the physical boundaries of Santa Clara County. All meetings shall be called, held, and 
conducted in accordance with the ABF Corporate Bylaws and Ralph M. Brown Act (“Brown Act”), 
California Government Code Sections 54950, et seq., as said chapter may be modified by subsequent 
legislation, and Education Code Section 47604.1(c) This includes, but is not limited to, the following: 

● Regular meeting agendas will be publicly posted 72 hours prior to each meeting, to 
encourage community and family attendance. 

● A two-way teleconference location shall be established at each school site. 
● Meetings will be open to the public and held at a place accessible to the public. 
● Meeting agendas will include time for community input with regard to Downtown College Prep. 

 
However, the Board reserves the right to meet in closed session and discuss items for which closed 
sessions are permitted under the Brown Act. Actions taken in closed session will be reported in open 
session at the conclusion of the closed session. 

The Board President will lead the meetings of the Board of Directors. 
 

 EXECUTIVE DIRECTOR  

The Executive Director (ED) is the chief executive officer of ABF and is responsible for organizational 
leadership and strategy, resource development and financial management, community outreach and
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collaboration, and meeting the mission. The ED provides leadership and operational expertise in 
promoting and enhancing DCP’s vision and mission. This includes creation and implementation of 
strategic plans, fundraising, program scaling, and board and staff development. 

The ED’s duties relating to the governance and operations of the school shall include but are not limited 
to: 

● Engage with stakeholders to implement DCP’s vision, and build consensus among the board, 
staff, key stakeholders, and the community to achieve it 

● Lead the organization through development, implementation and monitoring of 
strategic roadmaps, along with policies and procedures, that translate the vision into 
action 

● Deepen and expand relationships with diverse funding sources, including foundation, corporate 
and individual donors to secure additional resources to grow DCP’s operating budget and impact 

● Understand current and emerging climate in charter schools and K-12 education reform, and be 

able to respond creatively and effectively through DCP’s programs 
● Perform as effective spokesperson and ambassador for the organization, increasing DCP’s 

visibility and effectiveness 
● Develop, manage, and monitor organizational budgets, understanding that the funding 

of programs and initiatives reflects organizational priorities 
● Enable the Board to carry out its governance duties by collaborating with the Board President 

and senior staff on the board meeting agendas in compliance with the Brown act, providing 
comments and recommendations regarding policies presented to the Board for consideration, 
ensuring the presentation of financial, audit, academic and other reports to the Board 

● Hiring, supervising, evaluating, disciplining, and dismissing executive management employees 
in consultation with the Board of Directors and/or HR. 

Additional information pertaining to the job description and responsibilities for the Executive Director 
position can be found in Appendix 10 – Organizational Roles and Responsibilities . 

 

 PRINCIPAL  

The Principal oversees the Charter School’s academic program and the overall day-to-day operations of 
the Charter School. 

The Principal’s duties relating to governance and operations shall include, but are not limited to: 

● Articulate and create buy-in around decision-making processes and responsibilities for 
all stakeholders 

● Ensure all stakeholders have avenues to give input through creation and management of 
effective governance structures such as School Site Council, English Learner Advisory 
Committee, and Associated Student Body groups and a Leadership Team 

● Lead the site administrative team in fostering a culture of transparency, 
openness, responsiveness, and engagement as it relates to school leadership 

● Hire, supervise, evaluate, discipline, and dismiss all Charter School employees (non-executive 
management employees) in consultation with the Human Resources Department and 
Executive Director 

● Implement a discipline system that is consistent, transparent, accountable, and that seeks to 
encourage students and families to aspire to DCP’s values and achieve its mission
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● Articulate clear goals and outcomes for direct reports; provide consistent feedback and 
support to achieve goals 

● Monitor and modify overall school operational calendars and provide support to direct reports 
in meeting reporting and other deadlines 

● Work closely with support and Central Office staff to ensure operational compliance 
with processes and procedures 

● Convene safety committees to review and update the School Safety Plan annually, ensuring 
the execution of safety drills as required by law, and providing for a safe learning 
environment in compliance with monthly DCP School Site Safety requirements 

● Administer the Charter School budget in accordance with organizational policies and 
legal requirements 

● Participate in the Leadership Team responsible for school oversight including student 
supervision, student activities, and parent outreach. 

● Attend and supervise schoolwide events on a rotating basis 

● Be accountable for school site attendance reporting and all the attendance policy requirements 

● Work with support and Central Office staff to manage the National School Breakfast & 
Lunch Program in accordance with applicable requirements. 

 
Additional specific information pertaining to the job description and responsibilities for the Principal 
position can be found in Appendix 10 – Organizational Roles and Responsibilities. 

 

 PARENT & FAMILY INVOLVEMENT  

Parent and family engagement is critical to the Charter School’s ability to meet its mission. Parent and 
family engagement help to ensure student academic success, create and sustain a college-going culture, 
and provide vital governance and accountability for the Charter School. 

As indicated in the Family Engagement Policy included in the Appendix 6- Family Engagement, DCP 
views family engagement as a shared responsibility where DCP actively engages families in meaningful 
ways while focusing on student learning, development, and community. However, DCP recognizes that 
parents/guardians may need to be involved at different levels due to unique circumstances. Regardless 
of each family’s particular needs, we encourage every parent/guardian to play a role in supporting their 
child’s education and as such, DCP offers different ways for parents/guardians to be involved in the 
Charter School’s governance. These include, but are not limited to, providing input on the 
development of school policies, reviewing current school performance data and providing input during 
the development of our Local Control Accountability Plan and Title I, III programs, and more. 

Parent and family involvement, among other things, creates a culture of community, demonstrates to 
students that their parents care about their education, and enables parents to be a part of the 
movement to get every student to and through college. DCP staff actively create an environment where 
parents feel comfortable being on DCP’s campus and participating in school activities. Specifically, 
parents can participate in DCP advisory committees; attend classes related to high school transition and 
college readiness; and participate in academic events, school assemblies and community field trips. 

Parent feedback is discussed with staff in an effort to maintain a high level of parent engagement. 
Opportunities to capture this feedback include surveys, regular parent meetings for all grade levels, on- 
campus volunteer opportunities, parent field trips, seminars and open houses.
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DCP employs a Family Engagement Manager to engage with and involve parents in the school 
community by working with the principal, school staff, school leadership team, parent associations, 
community groups, and parent advisory councils. 

While the Charter School may encourage parental involvement and provide various opportunities for 
parents to be involved, in accordance with Education Code Section 47605(n), the Charter school shall 
notify the parents and guardians of applicant pupils and currently enrolled pupils that parental 
involvement is not a requirement for acceptance to, or continued enrollment at, the Charter School 

Please see Appendix 6 – Family Engagement for the DCP Family Engagement Policy and job description 
for the Family Engagement Manager. 

SCHOOL SITE COUNCIL 
 

PURPOSE 

The DCP Alum Rock School Site Council (“SSC”) is an advisory committee that works together to support 
DCP Alum Rock’s growth as a united and innovative school community. The membership of the SSC 
represents all major stakeholders in order to provide a forum for stakeholder voice and input on school 
development as it relates to building community, accomplishing school goals, and reaching the mission. 

FUNCTION 

● Membership: SSC members will be elected by their respective constituents and will consist of 3      
parents from the Parent Leadership Committee (“PLC”),      2 teachers, 1 non-teaching staff and 
the Principal.” 

● School Site Council Attributes: Fixed group of members; each member has one vote; 1-
year commitment 

● Capacity and Scope: Advisory 
● Sample Responsibilities: 

○ Reports and updates about various school programs from school staff and 
leadership communities 

○ Monitors various school programs: e.g., lunch program 
○ Reviews, provides input on, and evaluates: 

■ Student and campus safety proposals 
■ Student and parent proposals as submitted by the Associated Student Body 

and the Parent Leadership Committee 
■ Staff proposals as prepared by Leadership Team 

○ Reviews, provides input on, and tracks progress toward school level goals in Single 
Plan for Student Achievement (“SPSA”), Local Control and Accountability Plan, and 
WASC commitments 

○ Provides input on school calendar 
● Procedures: Monthly meetings, part of each meeting will be open to students, staff, and 

parents  

ENGLISH LEARNER ADVISORY COMMITTEE 

PURPOSE 

If there are 21 or more ELs enrolled at the Charter School DCP Alum Rock will maintain an English Learner 
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Advisory Committee (“ELAC”) 

FUNCTION 

● Membership: Open to all families. Parents of ELs shall comprise at least the same percentage of 
the ELAC membership as ELs constitute of the Charter School’s total student population. 
Elections take place during the second meeting of the year, after all parents are informed of the 
meetings and information is sent home. 

● Capacity and Scope: Advisory 

● Sample Responsibilities: 

○ Be informed stakeholders, through regular Principal Reports on Enrollment, Budget, 
and Strategic Priorities (Academics, Culture, College Success). 

○ Advise the Principal and staff on programs and services for English learners. 
○ Advise the School Leadership on the development of the Local Control and 

Accountability Plan as it relates to English Learners. 
○ Help make parents aware of the importance of regular school attendance. 

● Procedures: Monthly meetings; part of each meeting will be open to students, staff and parents. 
Agendas are built based on feedback from families and the ELAC President, with the approval of 
the Principal. ELAC agendas are posted online, on the website, 72 hours prior to the meeting
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ELEMENT E | EMPLOYEE QUALIFICATIONS 

Governing Law: The qualifications to be met by individuals to be employed by the charter school. 
Education Code Section 47605(c)(5)(E). 

 

 PHILOSOPHY AND WORK CULTURE  

DCP employees share a common vision and a passion for the mission of DCP Alum Rock. This passion is 
evidenced by their stated reasons for joining the Charter School, which can be summarized as a desire 
to help students change the course of their future. This desire stems from a belief that through 
education, students can change their lives and those of their families and communities. As a result, 
employees share a sense of ownership of the organization’s mission and engage in ongoing dialogue 
with one another to determine the best practices to advance DCP’s mission and core values, and in 
turn, serve its students. In addition, employees care for the “whole person”—colleagues and their 
families, students and their families—and the organization supports efforts to maintain personal and 
professional life balance. 

Finally, employees value authenticity—doing what they say, saying what they mean, admitting and 
learning from missteps, clarifying what they do not understand, and communicating directly. They 
remain open to new ideas, give constructive feedback to managers, colleagues, students and parents, 
and support each other in taking action. They dedicate themselves to constant improvement and to 
working effectively. 

Working at DCP demands intelligence, compassion, flexibility, and the ability to reframe issues and 
information in ways that are meaningful for students and other stakeholders. Employees need to be 
competent, mission-driven, and committed to their own continuous personal and professional growth. 
Employees must also hold high ethical standards, respect the dignity of every individual, and honor the 
value of every DCP position. 

 

 SELECTION PROCESS  

DCP provides equal employment opportunity for all qualified applicants and staff. Employment decisions 
are based on qualifications, abilities, and work performance. DCP does not discriminate against any 
applicant on the basis of his/her race, color, religion, sex (including pregnancy, childbirth or related 
medical conditions), national origin, ancestry, age, physical or mental disability, legally-protected 
medical condition, family care status, veteran status, marital status, sexual orientation, gender, gender 
identity, gender expression, or any other basis protected by federal, state, or local laws or prohibited by 
Education Code Section 220. 

Selection and appointment of employees at DCP will be the exclusive prerogative of DCP. As such, the ABF 
Board of Directors shall set the terms and conditions of employment by establishing personnel policies. 
Decisions relative to the selection, employment, and release of the Executive Director rest with the 
Board of Directors. Decisions relative to the selection, employment, and release of the executive 
management employees rest with the Executive Director in consultation with the Board of Directors as 
needed, and decisions relative to the selection, employment, and release of all remaining employees 
rest with the Principal or the Director/Manager of the functional area, in consultation with the Human 
Resources (HR) Department and Executive Director. 

 

 EMPLOYMENT QUALIFICATIONS 
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All teachers and staff must meet the legal requirements for employment, including relevant credentialing 
requirements, background checks, tuberculosis (“TB”) risk assessment and examination (if needed), 
immunizations, and any additional position-specific requirements. This includes a fingerprint background 
check for all employee candidates who have been offered a position in compliance with Education Code 
Sections 45125.1 and 44237. 

The HR department maintains on file current copies of: 

● Teacher credentials, as required by position 
● Documentation of TB clearance 
● Verification of state and federal criminal background check clearance 
● Criminal background summaries, which will be maintained by the HR Department in 

a confidential secured file separated from personnel files, as required by law 
● Documentation of legal employment status, most commonly in the form of an I-9 

Employment Eligibility Verification form and acceptable forms of identification 
● All other relevant employment documentation 

For further details on employee qualifications as they relate to the health and safety of students and staff, 
please see Element F. 

Following are the qualifications for the key academic positions within the Charter School to be 
employed at the specific site. For full Job Descriptions of these Charter School staff, as well as the DCP 
Central Office leadership, please see Appendix 10 – Organizational Roles and Responsibilities. 

PRINCIPAL 
 

The Principal is a strong, innovative leader who sees opportunities and challenges and aligns people and 
resources to realize a vision. The Principal is also a team player, collaborating with staff at other DCP 
school sites and the Central Office as a part of his/her learning and as a way to contribute to the 
success of the entire organization. 

Qualifications for the Principal position include: 

●  Experience as a Principal or school administrator; or equivalent leadership experience 
managing programs and staff 

● At minimum a valid California Teaching Credential, however a valid California administrative 
credential is preferred 

● Background in a coaching or similar school leadership role 
● Experience working with DCP’s target student population 

● Ability to lead teachers in a demanding work environment 

● Deep familiarity with the Common Core Standards 
● Bachelor’s Degree Required; Master's Degree in Education or a related field preferred 
● Strong analytical and communication skills 
● Administrative Credential preferred 
● Fluent in written and spoken Spanish highly preferred 

 
More specifically, DCP Alum Rock seeks a leader who has: 

● Unwavering commitment to the mission of DCP, its students, families, and staff 
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● Demonstrated success developing and cultivating productive relationships with students 

● An energetic, innovative style that combines intellectual curiosity with strong analytical 

skills 

● Demonstrated skill in communicating with a wide variety of stakeholders both in public 

and individual settings 

● Proven ability to mobilize and sustain people behind a clear set of priorities and long-range goals 
● Background and experience in the development and implementation of effective programs 

with strong vision and well-defined outcomes 
● Proven ability to grow excellent organizations through metrics such as attracting and 

retaining talent and achievement of programmatic goals 
● Demonstrated ability to function effectively in a team-oriented environment 
● An ability to engage the natural conflict that arises in organizational settings and use that 

conflict to move the organization forward 
● Proven ability to coach teachers to excellence through the use of various 

pedagogical, motivational, and classroom management strategies 
● Commitment to build a Professional Learning Community characterized by cross-discipline 

collaboration, standards-based, data-driven instruction, and a relentless focus on 
increasing student learning 

TEACHER QUALIFICATIONS 
 

In a DCP research study that looked at the factors necessary for students to thrive in college, one of the 
key findings was that every teacher is a college counselor. This was particularly a factor for first 
generation students who typically do not have access to college-educated professionals. Thus, their 
interactions with teachers “shape their ambitions and vision for their education and lives.” As a result, 
“lack of faith in students can have a lifelong detrimental impact on their educational and life 
ambitions.” Therefore, it takes a particular kind of teacher to succeed in this environment, one who is 
constantly working to maintain the balance between unwaveringly high expectations and the personal, 
supportive connection that students need with their teachers. DCP teachers have the skills and 
knowledge to reach students far below grade level and do the slow, painstaking work of building their 
core skills and content knowledge to the point where graduates go off to college confident and 
prepared to thrive. 

Due to DCP’s commitment to social justice, it recognizes that there are certain traits that a DCP teacher 
must possess in order to have the greatest impact on its students and the community at large. These 
traits include: 

● The ability to connect to others 
● Being reflective, flexible and responsive 
● Being driven and eager to take charge 
● Not being afraid of conflict 

 
There are also skills and knowledge that come from technical qualifications. As such, teachers must hold 
the Commission on Teacher Credentialing certificate, permit, or other documents required for the 
teacher’s certificated assignment. The Charter School may use local assignment options authorized in 
statute and regulations for the purpose of legally assigning certificated teachers, in the same manner as a 
governing board of a school district. Teachers employed by charter schools during the 2019–20 school year 
shall 
have until July 1, 2025, to obtain the certificate required for the teacher’s certificated assignment. All 
teachers will be required to hold a CLAD or BCLAD certification, or an equivalent recognized by the 
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California Commission on Teacher Credentialing. These documents shall be maintained on file at DCP 
and shall be subject to periodic inspection by SCCOE. 

Additional qualifications include: 
● At least a Bachelor’s Degree from an accredited institution of higher education 
● Commitment to working in a fast-paced environment 
● Demonstrated commitment to the mission and vision of DCP 
● Professional, flexible and committed work ethic 

● Ability to manage multiple tasks 

● Passionate about working with DCP students and families 
● Experience working in an urban school setting 

 
OTHER INSTRUCTIONAL STAFF 

 

Pursuant to Education Code Section 47605(l), as amended, charter schools have flexibility in teacher 
credentialing with regard to non-core, non-college preparatory classes for teachers employed by charter 
schools during the 2019-20 school year. Any teachers employed by charter schools, including DCP, 
during the 2019-20 school year have until July 1, 2025 to obtain the certificate required for their 
certificated assignment. In accordance with this requirement, DCP may continue the employment of 
non-certificated instructional staff (who were employed by a charter school during the 2019-20 school 
year) in any case where a prospective staff member has an appropriate mix of subject matter expertise, 
professional experience, and the demonstrated capacity to work successfully in an instructional capacity 
in non-core, non-college preparatory courses and activities. DCP determines qualifications for these 
types of positions based on the needs of each unique position, and qualifications include, at a minimum, 
demonstrated subject matter-competence. DCP will ensure that these teachers achieve the required 
credentialing on the timeline established by the state. In addition, DCP may use local assignment 
options authorized in law for the purpose of assigning teachers in the same manner as the school 
district. DCP shall ensure that such instructional staff obtain the certificate required for their certificated 
assignment by July 1, 2025. 
                                         

STUDENT SERVICES STAFF 

DCP also now operates a Student Services Team that works to integrate efforts to support our students 
in their academic, behavioral and social-emotional development. This includes, but is not necessarily 
limited to Assistant Principals and School Mental Health Counselors/Social Workers (who differ in their 
role from counselors assigned to the college success team). 

Toward this end: 

The Student Services Team collaborates with teachers to ensure that staff are supported in 
implementing our Restorative Practices, lifting up counseling needs and attending to 504, SST and 
intervention endeavors. 

The Director of Student Services provides coaching and technical assistance to the Student Services 
Team. The director works      to ensure the 6-8     th grade student services programming is properly 
aligned to DCP’s mission. The Director of Student Services meets with each team member on an 
individual basis approximately 2-4 times per month and as a team 1-2 times per month. 

ASSISTANT PRINCIPAL 
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The Assistant Principal is viewed as a future principal leader. As such, the Assistant Principal role is 
intended to provide a wide range of experiences that will successfully prepare individuals to eventually 
serve as principal. The Assistant Principal is an instructional leader of the school with three broad areas 
of responsibility: supporting a rigorous college preparatory program with the appropriate interventions, 
coaching and evaluating teachers, and promoting a school culture that reflects DCP’s mission 

Qualifications for the Assistant Principal position include : 

● Experience in coaching or a similar school leadership role 

● At minimum a valid California Teaching Credential, however a valid California administrative 
credential is preferred 

● Classroom teaching experience in secondary grades (6-12), especially in urban high schools 
and with experience in teaching reading, writing, and/or math 

● Deep familiarity with the Common Core Standards 
● Experience working with the DCP target student: underserved, first-generation college-

bound students of color 
● Fluent in written and spoken Spanish highly preferred 
● At least a Bachelor’s Degree from an accredited institution of higher education 

More specifically, DCP Alum Rock seeks a leader who has: 

● Demonstrated success developing and cultivating productive relationships with students 
● Demonstrated ability to facilitate analysis of student data and development and monitoring 

of intervention plans to support the development of all students 
● Demonstrated ability to coach and support teachers toward achievement of individual 

and institutional goals through the use of various pedagogical, motivational, and 
classroom management strategies 

● A style that leads by example to shape the culture of the school, amongst students and adults, 
in support of the mission. 

SCHOOL SITE NON-INSTRUCTIONAL STAFF 
 

Other staff member qualifications depend on the open position but at a minimum, candidates must 
demonstrate experience or a strong desire of working with first-generation low-income students and 
most positions require a bachelor’s degree or higher. 

Also, all employees should possess the personal characteristics, knowledge base and/or relevant 
experiences in the responsibilities and qualifications identified in the posted job description. 

OPERATIONS STAFF 

DCP employs a school operations staffing model designed to ensure that school has strong operations 
and functions, while also ensuring Principals and Assistant Principals are able to focus on the 
academic, socio-emotional, and behavioral program. Toward this end, DCP employs: 

● A School Operations Manager (“SOM”) at each school site. The SOM acts as a third 
administrator who specifically oversees non-academic portions of school programming, 
allowing Principals and Assistant Principals to focus on supporting teachers and students in the 
classroom. The SOM oversees school operations, finances, assessment logistics, and other 
critical aspects of school compliance. 

● The school may also have an Office Manager and/or a Bilingual Clerk. The Office Manager & 
Bilingual Clerk work closely with the SOM to support Charter School operations. In addition, 
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the Office Manager runs a welcoming and efficient front office and supports the site 
administrators on a variety of tasks. The Office Manager focuses on attendance and truancy 
and also serves as the translator for IEP and other meetings. 

For required qualifications for the Operations Staff, please the job descriptions attached as Appendix 
10 - DCP Roles & Responsibilities. 

 

 PROCESS FOR STAFF SELECTION  

DCP has broad visibility in San Jose and throughout Santa Clara County among educators and non-profit 
professionals, which aids in DCP’s recruitment efforts. Furthermore, DCP has established relationships 
with local Universities and Teacher Preparation Programs such as San Jose State University‘s Connie L. 
Lurie Department of Education, Sanford College of Education at National University, and University of 
Santa Clara’s School of Education and Counseling Psychology. DCP has also established relationships 
with organizations including, but not limited to, Teach for America, The Santa Cruz/Silicon Valley New 
Teacher 
Project, and Innovate Public Schools’ Start-up Schools Fellowship in order to ensure a pipeline of qualified 
candidates for open positions. Principals and other instructional leaders also attend teacher fairs at the 
Santa Clara County Office of Education, National University, Stanford and other universities in the San 
Francisco Bay Area. DCP accepts applications for employment throughout the year. Open positions are 
posted on the organization’s website, www.DCP.org, Edjoin, LinkedIn and other relevant job posting 
sites. They are also posted internally via email to all staff to ensure that existing staff are aware of 
opportunities. The organization recruits both externally as well as from within. Teachers or staff 
currently employed at another DCP campus may apply for, but are not guaranteed, positions at other 
DCP campuses. 

DCP seeks to hire and retain talented, energetic, and committed staff members. The organization 
values staff and community involvement in the hiring process. To ensure the selection of the highest 
quality staff, DCP implements the following selection process: 

1. Request resumes, cover letters and written responses to prompts that include mission-
specific topics. 

2. Review submitted materials in order to filter quality candidates. 
3. Conduct a preliminary interview, generally following a site visit during which the candidate 

has the opportunity to interact with students and staff. 
4. Conduct a final interview, often with a panel, including a sample teaching lesson with DCP 

students or other demonstration of job-related abilities. For school site positions, panel 
members include teachers, students, parents and site administrators. 

5. Verification of credentials, past employment, employment eligibility requirements, 
and professional and personal reference checks. 

6. Make selection and provide verbal offer. 
7. Finalize agreement and extend offers of employment, contingent on passing state and 

federal background checks. 
 

During the hiring process, the Human Resources (HR) department checks teaching candidate credentials 
before an offer is made. If a teacher is subsequently assigned to teach a subject in an area in which he or 
she is not credentialed or which was not an area of a major or minor preparation in college, the HR 
department works with SCCOE and the teacher to apply for a general limited assignment permit for that 
subject. The HR department then works with the teacher (and their principal) to ensure they are are 
aware and on track to acquire the competency required either by exam or through additional 
coursework within one year of the issuance of the permit. The HR department also monitors credentials 

http://www.dcp.org/
http://www.dcp.org/
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compliance and tracks expiration and renewal dates. Finally, the HR department assists teachers in 
updating credentials, for example from preliminary to clear, after the completion of the required 
qualifications. 

Written job descriptions are created for each position. The job descriptions are reviewed and modified 
as needed to ensure they reflect the appropriate scope and responsibilities for each position. In 
addition, job descriptions are used in recruitment, and to help employees set their annual performance 
objectives. They are also an important part of the performance review process. Please see Appendix 10 
- DCP Roles and Responsibilities for samples of job descriptions for certificated and classified positions. 

The staffing at DCP is based on enrollment. Consequently, as DCP grows the staffing levels change and the 
Organizational Chart evolves to reflect those changes. For the current Organizational Chart, please see 
Appendix 10 - DCP Roles and Responsibilities . 

 

 COMPENSATION AND BENEFITS
 T
he DCP Board of Directors recognizes that fair employee compensation is critical to hiring and retaining 
quality staff. The salary for the Executive Director is established by the Board of Directors and is reviewed 
annually during the Executive Director’s performance evaluation. 

The Executive Director, or a designee, works with the organization’s Chief Operating Officer and the 
Finance Committee of the Board, to establish compensation and benefits standards for all employees 
within the organization. Compensation benchmarks are established and modified routinely with the 
assistance of external consultants who specialize in compensation and benefits in both the public and 
private sectors. 

All full-time employees may elect to participate in the medical and dental benefit plans as outlined in the 
Employee Handbook. All other benefits are granted to employees according to the policies outlined in the 
Employee Handbook. The Employee Handbook shall be distributed annually and read and signed by all 
employees and is included as Appendix 11 - Handbooks. 

 

 PROFESSIONAL EXPECTATIONS  

MANAGEMENT 

Each staff member has a manager who is responsible for coaching, directing, and evaluating his or her 
performance. Managers are identified at the beginning of the fiscal year and work with the staff 
member throughout the year. At school sites, staff members are typically managed by the Principal or 
another member of the school leadership team. 

DCP managers can best be described as advocates for teachers, staff and students. To this end, they 
encourage creativity, support innovation, provide useful feedback, follow through on commitments, 
celebrate successes and encourage professional development. They also provide ongoing performance 
feedback and communicate clearly when performance is not up to par. They guide and coach teachers 
and staff in preparing significant proposals to the leadership team. Managers are also expected to 
graciously accept and act on constructive feedback on their own performance from all DCP community 
members. 

In addition, managers play a critical role in maintaining everyone’s focus on the mission and goals. 
Managers use their leadership role to help create a culture of respect, professionalism, collegiality, and 
openness to ideas and opinions. Managers also provide opportunities and channels for all DCP 
constituents to express ideas and opinions. Managers must be exceptionally mindful of how their 
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individual actions impact others, including students, staff, and external constituents. They should also be 
able to articulate the general principles on which their decisions are based and, if a decision is based on 
information that must remain confidential, they need to communicate that to the relevant constituents. 
If managers’ responses to teachers or staff members will be delayed because they want to consult with 
others, managers should keep everyone informed as to the status of their decision-making process. 

Furthermore, since managers work for the good of students and employees, managers’ styles should be 
characterized by openness, honesty, integrity, transparency, and good judgment. They are expected to 
solicit ideas and input from all DCP constituents. They are also expected to acknowledge and support 
teachers’ and staffs’ roles as models, mentors, coaches, and guides. Managers’ constituents look to 
them to model timely, honest, and direct communication. As a result, managers are expected to be 
exemplary and shoulder the heaviest leadership responsibility both within and outside the school. 

ALL STAFF 

DCP employees are expected to contribute specific skills and expertise and have the ability to listen, 
reflect, and innovate. They are also expected to maintain equilibrium while juggling multiple competing 
priorities and projects. They are expected to plan what needs to be done, anticipate roadblocks, and solve 
problems before they become bigger issues. Although they are not expected to do so, employees often 
become confidants for members of the DCP community who experience frustration or face trying 
circumstances. Employees exercise discretion in deciding when to maintain confidentiality, when to refer 
individuals to others who can more appropriately solve their problems, when to draw attention to serious 
concerns, and to recognize when someone just needs to blow off steam. 

 

 PROFESSIONAL DEVELOPMENT  

DCP cannot meet its mission without qualified personnel. It is the organization’s goal to attract, recruit, 
support, and retain excellent teachers and staff who possess the knowledge base, skills, experience, and 
dedication necessary to work toward its mission. 

In addition, the organization is dedicated to creating new and challenging opportunities so staff can fully 
employ their talents and improve their skills. Leadership—at all levels of the organization—is valued, 
encouraged, and supported. The professional development efforts target three major subgroups: school 
leaders, teachers, and non-teaching staff. 

DEVELOPING SCHOOL LEADERS 
 

Site administrators play a vital role in setting the direction for successful schools and the organization as 
a whole. Principals and Assistant Principals derive substantial benefit from meeting with their peers in 
learning communities structured to enhance their knowledge about effective instruction, school 
operations and culture/climate. DCP therefore devotes quality time to the crucial work of developing its 
site administrators through: 

● 1:1 coaching and supervision meetings for Principals by the Managing Director of Schools 
and coaching for Assistant Principals by the Director of Student Services 

● Principal Team meetings, for network-wide professional development and strategic planning 
with the Managing Director of Schools. As needed other Directors may join these meetings. 

● Regular DCP Leadership Meetings, which are attended by site administrators and generally 
facilitated by the Central Office staff with a focus on instruction, operations, and 
culture/climate. 
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● Two annual Leadership Retreats, which include Site Administrators, Site Leaders, and 
Central Office Staff 

 
During these times together, site administrators have the chance to deepen their understanding and 
practice in areas such as: 

● Instructional Leadership 

● Effective coaching and evaluation of teachers 
● Supporting the implementation of DCP’s Instructional model 
● Calibrating expectations and use of the DCP Framework for Teaching and Learning 

● Calibrating expectations around student engagement and restorative practices 

● Using data to inform instruction and practice 

● Understanding the DCP College Success framework 

● Engaging in data-driven strategic planning 

Throughout the year, input from site administrators is solicited in order to inform the design of meeting 
agendas. 

DEVELOPING TEACHERS 

 

Teacher professional development at DCP happens on an ongoing basis and through a variety of grouping 
structures, in which teachers meet as a whole staff, in content teams, in grade level teams, by experience 
level, or by interest. This is described in detail in Element A. 

 

 PERFORMANCE EVALUATION  

NON-TEACHING STAFF 

The first step in DCP’s evaluation process is goal development whereby managers meet with individual 
employees to set goals for the year. Thereafter, managers have regular check-in meetings with 
individual employees to discuss progress toward goals, provide feedback and make changes as 
necessary. All DCP staff receive at least one summative evaluation each year, which encompasses the 
following: 

● Goal/key results attainment, as articulated either in specific goals plan or in their job description. 
● Behavior Competencies that lead to success at DCP and which consist of what employees do 

(applying technical knowledge, skills, and abilities) and how they do it (the consistent 
behaviors they demonstrate and choose to use). 

● The Manager Competencies, behavior competencies that lead to success as DCP 
Managers/Leaders and which consist of what employees do (applying technical knowledge, 
skills, and abilities) and how they do it (the consistent behaviors they demonstrate and choose 
to use. 

 

Additionally, staff members may also complete 360o feedback surveys on managers, site leaders and 
other administrative personnel. 
 
TEACHERS 

 

At the beginning of the year, the site administrator works with all teachers to develop a growth focus for 
the year based on the DCP Framework for Teaching & Learning. It is the role of the site administrator to 
ensure that each teacher receives observation and coaching support on a one-on-one basis by the 
Principal, Assistant Principal, Induction Mentor, and/or Instructional Coach. Most teachers will 
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participate in “deep coaching” cycles at least twice during the school year, which will enable them to 
work with a coach as they engage in a cycle of inquiry. As part of these deep coaching cycles, teachers 
identify an inquiry question based on their goal(s) for the year; over a four to six-week period, the 
teacher and coach co-plan, co-teach, and debrief a series of lessons, plus engage in an analysis of 
student work. 

Teachers and staff are encouraged to collaborate with their manager or other managers regarding 
interested areas of individual growth and leadership. That said, it is the responsibility of managers to 
support and encourage growth and development, identify new opportunities to learn, and set 
reasonable expectations for staff regarding development. 

During the formal evaluation process for the year, teachers engage with their administrators/managers 
in the following sessions: 

● Pre-Observation Conference - This highly collaborative session provides the opportunity for the 
teacher to review the current unit and a sample lesson with the administrator, who can offer 
extra guidance if needed. 

● Formal Classroom Observation - Formal observations are a minimum of 45 minutes in length. 
The administrator is responsible for collecting verbal and nonverbal evidence of teacher and 
student actions and interactions. The evidence is tagged to DCP Framework for Teaching & 
Learning components for Domain 2 (The Classroom Environment) and Domain 3 (Instruction) in 
preparation for the debrief that takes place during the post-observation conference. 

● Post-Observation Conference - This session focuses on debriefing the observed lesson by 
reflecting on both evidence collected by the administrator and additional data that the 
teacher shares. The post-observation conference ends with suggestions for improving 
teacher practice and a revised professional learning plan. 

● End-of-Year Summative Evaluation Conference - The EOY Evaluation Summary provides the 
perfect opportunity for a teacher and administrator to reflect on his/her practice for the 
year and the impact it has had on students. It allows a teacher and evaluator to determine 
final ratings based on all the evidence gathered for the year (including artifacts provided by 
the teacher) and gives them a chance to make decisions about goals for the following school 
year. The EOY Evaluation Summary includes data for teacher performance and student 
performance Student Performance data is collected throughout the year during the coaching 
sessions that target the analysis of student work, which allows the administrator/coach to 
learn about a teacher’s ability to reflect and make instructional decisions based on the 
student data before them. 

 
Goals become the foundation for formative evaluations through regular and ongoing observations, 
meetings and professional development that occur throughout the school year. Classroom observations 
lead to coaching opportunities, modeling, evidence and reflection. Data gathered in the process helps 
inform coaching support to teachers and is also used to gather evidence for the summative evaluation 
process. Teachers also have the opportunity to observe each other as part of peer observation with the 
goal of providing mutual positive feedback and opportunities for reflection on individual teaching 
practice. During formal evaluation cycles and summative evaluations, teachers receive evidence-based 
ratings on the DCP Framework for Teaching and Learning. Please see Element A for detail on the DCP 
Framework. Please see Appendix 5 – Professional Development and Evaluation for further detail on the 
professional development and evaluation practices at DCP. 

For other employment policies including termination, please see the Employee Handbook in Appendix 11.
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ELEMENT F | HEALTH AND SAFETY PROCEDURES 

Governing Law: The procedures that the charter school will follow to ensure the health and safety of pupils 
and staff. These procedures shall require all of the following: 

(i) That each employee of the charter school furnish the charter school with a criminal record summary 
as described in Section 44237. 

(ii) For all schools,      the development of a school safety plan, which shall include the safety topics listed in 
subparagraphs 

(A) to (K     ), inclusive, of paragraph (2) of subdivision (a) of Section 32282. For schools serving pupils in any 
of grades 7 to 12, inclusive, the development of a school safety plan shall also include the safety topic listed 
in subparagraph (L) of paragraph (2) of subdivision (a) of Section 32282. 

 

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter 
school. Education Code Section 47605(c)(5)(F). 

 

 OVERVIEW  

DCP aims to provide a safe learning and working place for its students and staff. Toward this end, the 
DCP Board of Directors has adopted and implements full health and safety procedures and risk 
management policies at the Charter School facilities in consultation with its insurance carriers and risk 
management expert which include: 

Health and Wellness Policies, addressing immunizations, pandemic response, health screenings, 
administration of medication, emergency epinephrine auto-injectors, blood-borne pathogens, a drug free 
and tobacco free campus, and the role of staff as mandated child abuse reporters 

A Comprehensive School Safety Plan, including procedures for background checks, anti-discrimination 
and harassment policies, facility safety, and a disaster preparedness plan providing emergency 
procedures in case of a pandemic, fire, bomb threat, earthquake, flooding, crash, intrusion, or any 
other disaster 

These policies and procedures govern the behavior of both students and staff to ensure the safety of 
both. They are reviewed and updated as required in response to any change in conditions or operations 
that may affect the health and safety of students and staff. The policies are maintained at the Charter 
School facilities, available for County review on an ongoing basis, and incorporated into the 
Student/Parent and the Employee Handbooks, which are included in Appendix 11 - Handbooks. The 
Charter School shall ensure that staff are trained annually on the health, wellness, and safety policies 
and procedures. 

The following is a summary of the health, wellness, and safety policies and procedures of the Charter 
School. In addition, please see Appendix 8 - Health, Wellness, and Safety Plans for the Comprehensive 
School Safety Plan. 

 

 HEALTH AND WELNESS  

IMMUNIZATIONS 

All enrolled students who receive classroom-based instruction will be required to provide records 
documenting immunizations as is required at public schools pursuant to Health and Safety Code 
Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-6075. All rising 7th 
grade students must be immunized with a pertussis (whooping cough) vaccine booster. 
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Upon a student’s admission or advancement to 6th grade, the Charter School shall submit to the 
student and their parent or guardian a notification that advises students to adhere to current 
immunization guidelines regarding human papillomavirus (“HPV”) before admission or advancement to 
8th grade, consistent with the requirements of Education Code Section 48980.4 and Health and Safety 
Code Section 120336. 

TUBERCULOSIS RISK ASSESSMENT AND EXAMINATION 

DCP shall require all employees, and any volunteer contractor who may have frequent or prolonged 
contact with students, to undergo a risk assessment and be examination (if necessary), and be determined 
to be free of active tuberculosis within the period of 60 days prior to commencing employment/service 
and working with students, or otherwise meet the requirements of Education Code section 49406. 
Employees shall be required to undergo the risk assessment and examination (if necessary) at least once 
each four years thereafter. DCP shall maintain TB clearance records and certificates on file. 

VISION, HEARING, AND SCOLIOSIS 
 

DCP shall comply with all federal and state legal requirements, including but not limited to the 
requirements of Education Code Section 49450 et seq. and SB 277 (2015), related to student 
immunization, health examination, and health screening, including but not limited to screening for 
vision, hearing, and scoliosis to the same extent as would be required if the students were attending a 
non- charter public school as applicable to the grade levels served by the Charter School. DCP shall 
maintain student immunization, health examination, and health screening records on file. 

DIABETES 
 

DCP will provide an information sheet regarding type 2 diabetes to the parent or guardian of incoming 
7th grade students, pursuant to Education Code Section 49452.7. The information sheet shall include, 
but shall not be limited to, all of the following: 

1. A description of type 2 diabetes. 
2. A description of the risk factors and warning signs associated with type 2 diabetes. 
3. A recommendation that students displaying or possibly suffering from risk factors or 

warning signs associated with type 2 diabetes should be screened for type 2 diabetes. 
4. A description of treatments and prevention methods of type 2 diabetes. 
5. A description of the different types of diabetes screening tests 

available.  

MEDICATION IN SCHOOL 

DCP shall adhere to Education Code Section 49423 regarding administration of medication in school. 

EMERGENCY EPINEPHRINE AUTO-INJECTORS 

DCP shall stock and maintain the required number and type of emergency epinephrine auto-injectors 
onsite, to be stored in an accessible location upon need for emergency use and will include that location 
in annual notices required by law, and provide training to office staff and volunteers in the storage and 
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use of the epinephrine auto- injector as required by Education Code section 49414 and Business and 
Professions Code section 4119.2, as they may be amended from time to time. 

 

EMERGENCY STOCK ALBUTEROL INHALERS 

 

To the extent DCP maintains a stock of albuterol inhalers to respond to respiratory distress in students, 
DCP shall comply with the requirements of Education Code Section 49414.7, including with respect to 
training, notices, and the stocking of albuterol inhalers. 

BLOOD BORNE PATHOGENS 
 

DCP meets state and federal standards for dealing with blood-borne pathogens and other potentially 
infectious materials in the workplace. DCP has a written infectious control plan designed to protect 
employees and students from possible infection due to contact with blood borne viruses, including 
human immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”). 

Whenever exposed to blood or other bodily fluids through injury or accident, staff and students shall 
follow the latest medical protocol for disinfecting procedures. The Blood Borne Pathogen Exposure Plan 
is included in Appendix 8 - Health, Wellness, and Safety Plans. 

NUTRITIONALLY ADEQUATE FREE OR REDUCED-PRICE MEAL 
 

DCP is dedicated to promoting the health and wellness of its students.            

DCP shall provide breakfast and lunch free of charge during each school day to any student who 
requests a meal without consideration of the student’s eligibility for a federally funded free or reduced-
price meal, with a maximum of one free meal for each meal service period. The meals provided under 
this paragraph shall be nutritionally adequate meals that qualify for federal reimbursement. 

DCP shall provide each student adequate time to eat as determined by DCP in consideration of 
available guidance. 

ATHLETICS 
 

DCP shall comply with the requirements of Education Code section 49475, with respect to any athletic 
program (as defined in Education Code § 49475) offered by or on behalf of Charter School. 

DCP will comply with all applicable laws related to health and safety policies and procedures surrounding 
athletic programs at charter schools, including, but not limited to, providing information to athletes 
regarding sudden cardiac arrest and annually providing each athlete an Opioid Factsheet for Patients. 

In the event DCP participates in any interscholastic athletic programs, it shall comply with all applicable 
requirements, including, but not limited to, adopting a written emergency action plan for sudden cardiac 
arrest or other medical emergencies related to athletic programs, and acquiring at least one automated 
defibrillator. Additionally, it shall, on or before April 1, 2025, post on its website a standardized incident 
form as developed by the CDE to receive complaints of racial discrimination, harassment, or hazing alleged 
to occur at high school sporting games or sporting events and shall include instructions on how to submit a 
completed incident form consistent with Education Code Section 33353. 

Further, DCP’s emergency action plan shall describe the location of emergency medical equipment and 
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include a description of the manner and frequency at which the procedures to be followed in the event of 
sudden cardiac arrest and other medical emergencies, including concussion and heat illness will be 
rehearsed. By July 1, 2024, coach training shall include recognition of the signs and symptoms of and 
responding to concussions, heat illness, and cardiac arrest. 

DRUG, ALCOHOL, AND SMOKE-FREE ENVIRONMENT 
 

DCP maintains a drug-, alcohol-, and smoke-free environment. 

ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS 

All employees shall be mandated child abuse reporters and follow all applicable reporting laws. DCP shall 
provide mandated reporter training to all employees annually in accordance with Education Code Section 
44691. 

 

SAFE PLACE TO LEARN ACT 
 

DCP shall comply with all applicable requirements of the Safe Place to Learn Act, Education Code section 
234 et seq. 

FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA) 
 

DCP, including its employees and officers, shall comply with the Family Educational Rights and Privacy Act 
(FERPA) and Education Code section 49060 et seq. at all times. 

SUICIDE PREVENTION POLICY 
 

The Charter School shall maintain a policy on student suicide prevention in accordance with Education 
Code Section 215. The Charter School shall review, at minimum every fifth year, its policy on pupil 
suicide prevention and, if necessary, update its policy. Pursuant to AB 58 (2021-22), DCP will also review 
and update its suicide prevention policy by January 1, 2025, to incorporate best practices identified by 
the California Department of Education’s model policy, as revised. 

MENSTRUAL      PRODUCTS 
 

The Charter School shall      stock the school’s restrooms at all times with an adequate supply of menstrual 
products, available and accessible, free of cost, in all women’s restrooms and all-gender restrooms, and in 
at least one men’s restroom.      DCP shall post a notice regarding the requirements of Education Code 
Section 35292.6 in a prominent and conspicuous location in every restroom required to stock menstrual 
products, available and accessible, free of cost. This notice shall include the text of Section 35292.6 and 
contact information, including an email address and telephone number, for a designated individual 
responsible for maintaining the requisite supply of menstrual products. 
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CALIFORNIA HEALTHY YOUTH ACT 
 

The Charter School shall teach sexual health education and human immunodeficiency virus (“HIV”) 
prevention education to students in grades 7-8     , at least once     , pursuant to the California Healthy 
Youth Act (Education Code Section 51930, et seq.). 

 

ALL GENDER RESTROOMS 

On or before July 1, 2026, DCP shall provide and maintain at least one all-gender restroom for voluntary 
student use at each of its schoolsites that has more than one female restroom and more than one male 
restroom designated exclusively for student use. The restroom shall have signage identifying the bathroom 
as being open to all genders, it shall remain unlocked, unobstructed, and easily accessible by any student, 
and be available during school hours and school functions when students are present. DCP shall designate 
a staff member to serve as a point of contact and to post a notice regarding these requirements. 

 

RECESS 

As of the 2024-25 school year and except where a field trip or other educational program is taking place, if 
the Charter School provides recess, to the extent required by Education Code Section 49056, DCP shall 
provide supervised and unstructured recess, distinct from physical education courses and mealtimes, of at 
least 30 minutes on regular instructional days and at least 15 minutes on early release days. DCP shall not 
restrict a student’s recess unless there is an immediate threat to the physical safety of the student or one 
or more of their peers. 

 

MENTAL HEALTH EDUCATION 

If DCP offers one or more courses in health education to students in middle school, DCP shall include in 
those courses instruction in mental health that meets the requirements of Education Code Section 51925, 
et seq. 

 

MENTAL HEALTH INFORMATION 

DCP shall create and post a poster at the schoolsite identifying approaches and resources addressing 
student mental health in compliance with Education Code Section 49428.5. The poster shall be displayed in 
English and the primary language(s) spoken by 15 percent or more of students enrolled at the schoolsite. 
The poster shall be prominently and conspicuously displayed in appropriate public areas that are 
accessible to, and commonly frequented by, students at the schoolsite. The poster shall also be digitized 
and distributed online to students through social media, internet websites, portals, and learning platforms 
at the beginning of each school year. DCP will notify parents and students at least two times per school 
year about how to access student mental health services on campus or in the community or both per the 
requirement of Assembly Bill 2022 (Education Code Section 49428). 

 

SUPPORTING LGBTQ STUDENTS 

Commencing with the 2025-26 school year and ending with completion of the 2029-30 school year, DCP 
shall use an online training delivery platform and curriculum to provide at least 1 hour of required LGBTQ 
cultural competency training annually to teachers and other certificated employees and maintain records 
of such training as required by Education Code Section 218. 

 

 SAFETY  

PROCEDURES FOR BACKGROUND CHECKS 
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Employees and contractors of DCP will be required to submit to a criminal background check and to 
furnish a criminal record summary as required by Education Code Sections 44237 and 45125.1. 
Applicants for employment must submit two sets of fingerprints to the California Department of Justice 
for the purpose of obtaining a criminal record summary. DCP shall not hire any person, in either a 
certificated or classified position, who has been convicted of a violent or serious felony except as 
otherwise provided by law, pursuant to Education Code Sections 44830.1 and 45122.1. The Chief 
Operating Officer shall monitor compliance with this policy and report to the DCP Board of Directors at 
least once per year. The Executive Director shall monitor the fingerprinting and background clearance of 
the Chief Operating Officer. The President of the Board shall monitor the fingerprinting and background 
clearance of the Executive Director. 

Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall be 
fingerprinted and receive background clearance prior to volunteering without the direct supervision of a 
credentialed employee. Registered sex offenders under Penal Code Section 290 may not serve as 
volunteers on campus at any time students are present. 

SCHOOL SAFETY PLAN 
 

The Charter School shall adopt a School Safety Plan, to be reviewed and updated by March 1 of every year, 
which shall include identification of appropriate strategies and programs that will provide or maintain a 
high level of school safety and address the Charter School’s procedures for complying with applicable laws 
related to school safety, including the development of all of the following pursuant to Education Code 
Section 32282(a)(2)(A)-(L     ): 

● child abuse reporting procedures 
● routine and emergency disaster procedures 
● policies for students who committed an act under Education Code Section 48915 and other 

Charter School-designated serious acts leading to suspension, expulsion, or mandatory expulsion 
recommendations 

● procedures to notify teachers of dangerous students pursuant to Education Code Section 49079 
● a discrimination and harassment policy consistent with Education Code Section 200 
● provisions of any schoolwide dress code that prohibits students from wearing “gang-related 

apparel,” if applicable 
● procedures for safe ingress and egress of pupils, parents, and employees to and from the 

Charter School 
● a safe and orderly environment conducive to learning 
● the rules and procedures on school discipline adopted pursuant to Education Code Sections 

35291, 35291.5, 47605, and 47605.6 
● procedures to assess and respond to reports of any dangerous, violent, or unlawful activity that 

is being conducted or threatened to be conducted at the school, at an activity sponsored by the 
school, or on a schoolbus serving the school 

● procedures for conducting tactical responses to criminal incidents 
● a protocol in the event a student is suffering or is reasonably believed to be suffering from an 

opioid overdose 
 
The School Safety Plan shall be drafted specifically to the needs of the facility in conjunction with law 
enforcement and the Fire Marshal. Staff shall receive training in emergency response, including 
appropriate “first responder” training or its equivalent. 
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Disaster procedures included in the School Safety Plan shall address and include adaptations for students 
with disabilities. To the extent an employee, parent/guardian, educational rights holder, or student brings 
concerns regarding the procedures to the principal and, if there is merit to the concern, the principal shall 
direct the School Safety Plan to be modified accordingly. 

PREVENTION OF HUMAN TRAFFICKING 
 

The Charter School shall identify and implement the most appropriate methods of informing parents and 
guardians of students in grades 6 through      8 of human trafficking prevention resources. 

COMPREHENSIVE ANTI-DISCRIMINATION AND HARRASSMENT POLICIES AND PROCEDURES 
 

The Charter School is committed to providing a school that is free from discrimination and sexual 
harassment, as well as any harassment based upon the actual or perceived characteristics of race, religion, 
creed, color, gender, gender identity, gender expression, nationality, national origin, ancestry, ethnic group 
identification, genetic information, age, medical condition, marital status, sexual orientation, sex and 
pregnancy, physical or mental disability, childbirth or related medical conditions, military and veteran 
status, denial of family and medical care leave, or on the basis of a person’s association with a person or 
group with one or more of these actual or perceived characteristics, or any other basis protected by 
federal, state, local law, ordinance or regulation. Misconduct of this nature is very serious and will be 
addressed in accordance with DCP policy and procedures. 

DCP has established a comprehensive complaint and investigation procedure to centralize all complaints 
and concerns coming into the school, in order to prevent and immediately remediate any concerns 
about discrimination or harassment at DCP (including employee to employee, employee to student, and 
student to employee misconduct). Under the direction of the DCP Board of Directors, the Executive 
Director and/or the Chief Operating Officer or designee shall be responsible for investigation, 
remediation, and follow-up on matters submitted to DCP through this procedure. The DCP Policy 
Prohibiting Unlawful Harassment, Discrimination, and Retaliation and Complaint Forms is included in 
the Employee Handbook and the Student and Family Handbook, which are available in Appendix 11 - 
Handbooks. 

A copy of the policy shall be provided as part of any orientation program conducted for new and 
continuing pupils at the beginning of each quarter, semester, or summer session, as applicable, and to 
each faculty member, all members of the administrative staff, and all members of the support staff at 
the beginning of the first quarter or semester of the school year, or at the time that there is a new 
employee hired. The Charter School shall create a poster that notifies students of the applicable policy 
on sexual harassment in accordance with Education Code Section 231.6, and shall prominently and 
conspicuously display the poster in each bathroom and locker room at the schoolsite and in public areas 
at the schoolsite that are accessible to, and commonly frequented by, pupils. A sample of the poster is 
available in Appendix 8- Health, Wellness and Safety Plans. 

BULLYING PREVENTION 
 

The Charter School shall adopt procedures for preventing acts of bullying, including cyberbullying. The 
Charter School shall annually make available the online training module developed by the CDE 
pursuant to Education Code Section 32283.5(a) to certificated school site employees and all other 
school site employees who have regular interaction with children. 
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FACILITY SAFETY 
 

DCP shall comply with Education Code Section 47610 by utilizing facilities that are either compliant with 
the Field Act or facilities that are compliant with the California Building Standards Code. Pursuant to the 
California Building Standards Code, the facilities will be deemed seismically safe. 

DCP agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure 
that they are maintained in an operable condition at all times. DCP shall conduct fire drills as required 
under Education Code Section 32001 and in conjunction with the respective school districts (if at district 
facilities). 

DCP affirms that it will comply with the federal Americans with Disabilities Act access requirements and 
other applicable fire, health and structural safety requirements; will maintain on file readily accessible 
records documenting such compliance and facility inspection records; and that the site will be secured 
with an appropriate Certificate of Occupancy. 

EMERGENCY PREPAREDNESS 
 

DCP maintains an emergency plan in its School Safety Plan appropriate for each site (on file for review), 
which specifies responses to varied emergency situations including, but not limited to, a pandemic, 
assault and fighting, blood borne pathogens, bomb threats, campus unrest, chemical spills, shooter on 
campus, earthquake, explosions, utilities failure, fallen aircraft, fire, hostage situation, medical, severe 
weather et cetera. Emergency team roles and responsibilities are described in the plan and are 
reviewed annually. Roles include the school site responsible official, the school site safety coordinator 
and the Central Office responsible officials. Other roles include team leaders for the site 
communications, assembly area, first aid, food and water, search and assessment, student release, 
traffic and security, utilities and hazards teams. 

Emergency plans are maintained on file and available for inspection. DCP adheres to these plans to 
address the needs of each school site. Emergency drills are held periodically and as required for fire, 
earthquake and code red/lockdown scenarios. Staff shall be provided training on emergency and first 
aid response. The training shall be conducted by a certified instructor and provided during a regularly 
scheduled staff development meeting. The training will occur at least bi‐annually. The DCP Alum Rock      
School Safety Plan is included in Appendix 8 - Health, Wellness, and Safety Plans. 

 
 

WORKPLACE VIOLENCE PREVENTION PLAN 
 

As of July 1, 2024, DCP shall establish, implement, and maintain, at all times in all work areas, an 
effective workplace violence prevention plan consistent with the requirements of Labor Code Section 
6401.9. 

 

HOMICIDE THREATS 

 

DCP shall comply with all requirements under Education Code Sections 49390-49395 regarding 
mandatory reporting in response to homicidal threats. All employees and Board members who are 
alerted to or who observe any threat or perceived threat in writing or through an action of a student 
that creates a reasonable suspicion that the student is preparing to commit a homicidal act related to 
school or a school activity shall make a report to law enforcement. 
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GUN SAFETY NOTICE 

 

At the beginning of the first semester, DCP shall distribute a notice to the parents/guardians of each 
student addressing California’s child gun access prevention laws and laws related to firearm safety 
utilizing the most updated model language published by the CDE. 

 

TRANSPORTATION SERVICES 

 

Effective July 1, 2025, DCP shall comply with the requirements of Education Code Section 39875(c), if 
applicable, relating to background checks and testing for individuals providing transportation services 
for students.
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ELEMENT G | STUDENT POPULATION BALANCE 

Governing Law: The means by which the charter school will achieve a balance of racial and ethnic pupils, 
special education pupils, and English learner pupils, including redesignated fluent English proficient pupils, 
as defined by the evaluation rubrics in Section 52064.5, that is reflective of the general population residing 
within the territorial jurisdiction of the school district to which the charter petition is submitted. Upon 
renewal, for a charter school not deemed to be a local educational agency for purposes of special 
education pursuant to Section 47641, the chartering authority may consider the effect of school 
placements made by the chartering authority in providing a free and appropriate public education as 
required by the federal Individuals with Disabilities Education Act (Public Law 101-476), on the balance of 
pupils with disabilities at the charter school. Education Code Section 47605(c)(5)(G) 

 

 ASSURANCES  

DCP Alum Rock shall not discriminate on the basis of the characteristics listed in Education Code Section 
220 (actual or perceived disability, gender, gender expression, gender identity, nationality, race or 
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of 
hate crimes set forth in Section 422.55 of the Penal Code, including immigration status, or any other 
characteristic protected by law, or association with an individual who has any of the aforementioned 
characteristics). 

 

 RECRUITMENT EFFORTS  

DCP seeks to recruit first-generation college-bound students, while also striving to achieve a balance of 
racial and ethnic students, special education students, and English Learners that is representative of the 
general population residing within the territorial jurisdiction of ESUHSD. Because of the Charter 
School’s specific target student and location, however, the Charter School’s racial and ethnic balance 
may vary somewhat from ESUSHD as a whole in that it may serve higher concentrations of traditionally 
underserved youth. This is a similar pattern as found in ESUHSD, with higher concentrations of 
traditionally underserved youths located in neighborhoods within ESUHSD. 

As such, DCP recruitment efforts factor in a number of variables including, but not limited to, the 
following (Any such strategies will comply with all federal and state laws and DCP policies prohibiting 
discrimination in admissions). 

● ESUHSD Boundaries - DCP focuses its community outreach strategy on neighborhoods residing 
within ESUHSD boundaries, with a focus on the Alum Rock Unified School District and Eastside 
Union High School Districts in which the DCP Alum Rock campus           is located (see heat 
maps in Element A). 

○ DCP participates in middle school fairs, informational sessions, and education forums 
at both district and charter schools serving our target population as opportunities 
arise (these vary year by year). 

○ DCP hosts presentations on elementary and middle school district and charter school 
campuses serving our target population, with the priority of presenting to the entire 
5th grade class (rather than a predetermined subgroup). 

○ To address the Districts’ large Latino population, DCP translates all printed 
materials, website, communication, and meetings in Spanish. 

○ DCP also conducts outreach to the Vietnamese community in partnership 
with Vietnamese speaking families of current DCP students.
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● Geographic Proximity - To support families for whom transportation is a factor, DCP recruits in 
the neighborhoods surrounding the campus and with convenient access via public 
transportation. 

● 1st Generation College-Bound Students - As this is its mission, DCP works collaboratively with 
ARUSD and ESUSHD school and district office staff, staff of charter schools in ARUSD and 
ESUHSD serving our target population, and parent groups to identify and recruit first-
generation college- bound students from throughout the district boundaries. 

In order to achieve enrollment targets, DCP: 

● Utilizes an enrollment process that allows sufficient time for families throughout ESUHSD to 
learn about the DCP program and make an informed decision. 

● Publicizes enrollment events, key dates, and application procedures on the DCP website. 
● Translates all printed materials, website, communication, and meetings in Spanish. 
● Works collaboratively with ARUSD      school and district office staff as well as the staff of charter 

schools operating in those districts serving our target population, as discussed above, to share 
information on DCP with prospective students and families. Then, DCP, follows up with each 
family that expresses interest to share more about DCP and its mission. 

● Works with local churches, community centers, and other community organizations to 
hold informational meetings intended to reach out to all sectors of the population. 

● Distributes bilingual informational brochures, publicizes, and schedules bilingual public 
information meetings for parents, and coordinates home visits with families unable to attend 
an information meeting. 

● Offers centralized enrollment processing, which enables DCP to inform families of their 
choices within the DCP family of schools. One of the top priorities for DCP is encouraging 
families to enroll in their district school - to that end DCP offers priority enrollment to in-
district families. 

● Provides families opportunities to meet the campus by participating in either Shadow Day (for the 

student), Principal’s Coffee Chat (parents), or Open House (family). 

In order to strive to achieve/maintain student population balance DCP will: 

● Develop and distribute any additional promotional and informational materials needed to reach 
out to all of the various racial and ethnic groups represented in the territorial jurisdiction of the 
District. 

● Develop and distribute informational materials that describe DCP’s programs for students with 
special needs. 

● Annually reassess the school’s demographics to determine if recruitment processes need to be 

adjusted to address imbalances.
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ELEMENT H | ADMISSION POLICIES AND PROCEDURES 

Governing Law: Admission policies and procedures, consistent with [Education Code Section 47605] 
subdivision (e). Education Code Section 47605(c)(5)(H) 

 

 ASSURANCES  

DCP schools are open to all students and we encourage all students to apply. Specifically, the Charter 
School shall: 

● Be open to any students wishing to attend the Charter School, subject only to capacity. 
● Be nonsectarian in its programs, admission policies, and all other operations, and will not 

charge tuition. 
● Not discriminate against any student on the basis of the characteristics listed in Education Code 

Section 220 (actual or perceived disability, gender, gender expression, gender identity, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is 
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, 
including immigration status, or any other characteristic protected by law, or association with 
an individual who has any of the aforementioned characteristics). 

● Have no specific requirements for admission (e.g., minimum grade point average, test scores, 
discipline records, etc.) aside from residence in California. No test, interview, or assessment 
shall be administered to students prior to acceptance and enrollment into the Charter School. 

● Not require mandatory parental volunteer hours as a criterion for admission or 
continued enrollment, in accordance with Education Code Sections 49011 and 
47605(e)(2)(B)(iv). 

● Comply with all laws establishing minimum and maximum age for public school attendance 
in charter schools. 

● Not determine admission according to the place of residence of the pupil, or of his or her 
parent or guardian, within the state, except in the case of a public random drawing. 

● Not require a parent/legal guardian/student to provide information regarding a student’s 
disability, gender, gender identity, gender expression, nationality, legal or economic status, 
primary language or English Learner status, race or ethnicity, religion, sexual orientation, or any 
other characteristic that is contained in the definition of hate crimes set forth in section 422.55 
of the Penal Code, including immigration status, or any other information that would violate 
federal or state law, prior to admission, participation in any admissions or attendance lottery, or 
pre- enrollment event or process, or as a condition of admission or enrollment. The Charter 
School may request, at the time of, and as part of, conducting its lottery process, the provision 
of information necessary to verify admission preferences set forth in this Charter. 

● Not request or require submission of a student’s IEP, 504 Plan, or any other record or related 
information prior to admission, participation in any admissions or attendance lottery, or pre- 
enrollment event or process, or as a condition of admission or enrollment. 

● Adhere to the provisions of the federal McKinney-Vento Homeless Assistance Act and ensure 
that each child of a homeless individual and each homeless youth has equal access to the same 
free, appropriate public education as provided to other children and youths. The Charter School 
shall provide specific information, in its outreach materials, websites, at community meetings, 
open forums, and regional center meetings, that notifies parents that Charter School is open to 
enroll and provide services for all students, and provides a standard contact number for access 
to additional information regarding enrollment.
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● Comply with all applicable state law regarding homeless and foster youth, including but not 
limited to the provisions of AB 379 (2015) and Chapter 5.5 (commencing with Section 48850) of 
Part 27 of Division 4 of Title 2 of the Education Code, as amended from time to time. The 
Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the 
applicable provisions of AB 379. 

● Accept and provide full or partial credit for coursework satisfactorily completed by a foster 
youth, homeless student, former juvenile court school student, child of a military family, migrant 
student, or a student participating in a newcomer program while attending another school in 
accordance with Education Code Section 51225.2.  

● Allow a student who is enrolled in the Charter School but receiving individual instruction at 
home or a hospital due to a temporary disability to return to the Charter School when well 
enough to do so, provided the student returns during the school year in which the individual 
instruction was initiated, in accordance with Education Code Section 48207.3.  

● Ensure that all application materials provide complete information regarding application 
procedures, key dates, and admissions preferences and requirements consistent with the 
charter. 

● Maintain complete and accurate records of its annual admissions and enrollment processes, 
including but not limited to documentation of implementation of lottery and waitlist criteria 
and procedures in accordance with the terms of the Charter. These records shall be made 
available to SCCOE upon request. 

In accordance with Education Code Section 47605(e)(4)(A), the Charter School shall not discourage a pupil 
from enrolling or seeking to enroll in the charter school for any reason, including, but not limited to, 
academic performance of the pupil or because the pupil exhibits any of the characteristics described in 
Education Code Section 47605(e)(2)(B)(iii), including pupils with disabilities, academically low-achieving 
pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically 
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or 
pupils based on nationality, race, ethnicity, or sexual orientation. Similarly, in accordance with Section 
47605(e)(4)(C), the Charter School shall not encourage a pupil currently attending the Charter School to 
disenroll from the Charter School or transfer to another school for any reason, including, but not limited 
to the academic performance of the pupil or because the pupil exhibits any of the characteristics described 
in Education Code Section 47605(e)(2)(B)(iii), as listed above. 

Pursuant to Education Code Section 47605(e)(4)(D), the Charter School shall post a notice developed by 
the CDE on the Charter School website, outlining the requirements of Section 47605(e)(4), and make 
this notice available to parents. 

The only circumstance under which a student may not be admitted is if he/she is currently under an 
expulsion order from another school district or charter school or recently completed the term of 
expulsion. The Charter School will review the offense listed in the expulsion order to make a 
determination and may either deny admission or schedule a meeting with the Principal or designee to 
consider admission, consistent with the Readmission process in the Suspension and Expulsion Policy and 
Procedures. 

 

 APPLICATION REQUIREMENTS  

Charter School shall require students who wish to attend the Charter School to complete an application 
form. Applications are available online or in hard copy form in both English and Spanish. The application 
is comprised of the following: 

● Basic contact information 
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● Grade level 
● Eligibility for preferences, as detailed below (sibling, current DCP student) 

 
 

 RECRUITMENT AND APPLICATION PROCESS  

Applications will be accepted during a publicly advertised open application period each year for 
enrollment in the following school year. As discussed in Element G, DCP implements a recruitment 
process designed to target first-generation college-bound students residing within the Alum Rock 
Unified School District and East Side Unified High School District. In order to achieve enrollment targets, 
DCP typically works collaboratively with local middle schools, high schools and community centers, as 
well as hosts events on campus, including but not limited to: Open House, Enrollment Night, New 
Family Night, Summer Program Orientation, Shadow Day, Campus Tours, and Coffee Chats with the 
Principal. DCP has a number of community-based recruitment efforts, including but not limited to: 
participating in community events, seeking out opportunities for tabling/visibility in the community, 
establishing relationships with community entities and managing parent recruitment volunteers. 

Also, beginning in November, applications for the Charter School are available and will be distributed to 
target students and interested families. Bilingual parent meetings are organized to answer questions 
and provide information. Applications are due no later than in late February or early March of each year. 
The exact deadline shall be published on the applications and the Charter School website. If the number 
of applicants exceeds the number of available spaces, we hold a public random drawing in accordance 
with Education Code Section 47605(e)(2)(B). All applicants are informed of the date and location of the 
public random drawing, as detailed below. See Appendix 9- Student Recruitment, Admissions and 
Enrollment for the application form, which specifies all information to be requested on any application. 

 

 PUBLIC RANDOM DRAWING  

Following the open enrollment period each year, applications shall be counted to determine whether 
any grade level has received more applications than availability. In the event that this happens, the 
Charter School will hold a public random drawing to determine admission for the impacted grade level, 
with the exception of existing students, who are guaranteed admission in the following school year. All 
applicants will be notified via letter and phone call, and the date and time are posted publicly on the 
Charter School website. This notification will also include information about the rules to be followed 
during the lottery. Families will be invited to attend the lottery, but are not required to do so in order to 
secure their spot. Unless families are notified otherwise in writing, the lottery will be held at the Charter 
School’s facilities and by remote meeting. 

Admission preferences in the case of a public random drawing shall be given to the following students in 
the following order: 

1. Students who attend, or reside in the attendance area of, the public elementary school where 
the Charter School site is located.6 

2. Siblings of students admitted to or attending the Charter School, who reside within the District 

3. Siblings of students admitted to or attending the Charter School, who reside outside of 

the District 

4. Students currently attending other DCP charter schools 
5. Students residing within the district boundaries 
6. All other applicants 

The Board of Directors will take all necessary efforts to ensure lottery procedures are fairly executed. 
Lottery spaces are pulled in order of grade level by the designated lottery official (appointed by the 
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6 This preference shall only be utilized if the Charter School seeks rent reimbursement through the Charter School 
Facility Grant Program, and does not qualify for the Program based on its own enrolled student population 

Executive Director). Separate lotteries shall be conducted for each grade in which there are fewer 
vacancies than pupils interested in attending. All lotteries shall take place on the same day in a single 
location. Lotteries will be conducted in ascending order beginning with the lowest applicable grade 
level. 

There is no weighted priority assigned to the preference categories; rather, within each grade level, 
students will be drawn from pools beginning with all applicants who qualify for the first preference 
category, and shall continue with that preference category until all vacancies within that grade level 
have been filled. If there are more students in a preference category than there are spaces available, a 
random drawing will be held from within that preference category until all available spaces are filled. If 
all students from the preference category have been selected and there are remaining spaces available 
in that grade level, students from the second preference category will be drawn in the lottery, and the 
drawing shall continue until all spaces are filled and preference categories are exhausted in the order 
provided above. 

At the conclusion of the public random drawing, all students who were not granted admission due to 
capacity shall be given the option to put their name on a wait list according to their draw in the lottery. 
This wait list will allow students the option of enrollment in the case of an opening during the current 
school year. In no circumstance will the wait list carry over to the following school year. Complete and 
accurate records of the annual admissions and enrollment processes, including but not limited to 
documentation of implementation of lottery and waitlist criteria and procedures in accordance with the 
terms of the Charter, will be maintained by the Charter School and made available to SCCOE upon 
request. 

 

 ENROLLMENT PROCESS  

After admission, students are required to submit an enrollment packet, which shall include the following: 

● Student Registration Form 
● Proof of Immunization 

● Proof of withdrawal from previous school (if applicable) 

● Home Language Survey 
● Completion of Emergency Medical Information Form 
● Proof of minimum age requirements 
● Release of records7 
● Participation in designated student services 

With regard to immunizations, California law requires that parents/guardians of all children must submit 
completed immunization records, or exemption materials, prior to admittance of their children to 
school. School verification of immunizations is to be by written medical records from a physician or 
immunization clinic. All new and transfer students must present a current immunization record at the 
time of enrollment. There is no grace period. Pupils who fail to submit records of all legally required 
immunizations will be denied enrollment until the such records are provided. Exceptions are allowed 
under the conditions provided in SB 277 (2015). 

Please see Appendix 9 – Student Recruitment, Admissions, & Enrollment for sample recruitment 
timelines, outreach flyers, recruitment presentations, application forms, and enrollment forms. 
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7 The Charter School shall not request a pupil’s records or require a parent, guardian, or pupil to submit 
the pupil’s records to the Charter School before enrollment.
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ELEMENT I | FINANCIAL AUDITS 

Governing Law: The manner in which an annual, independent financial audit shall be conducted, which 
shall employ generally accepted accounting principles, and the manner in which audit exceptions and 
deficiencies shall be resolved to the satisfaction of the chartering authority. Education Code Section 
47605(c)(5)(I) 

An annual independent fiscal audit of the books and records of DCP will be conducted as required by 
Education Code Sections 47605(c)(5)(I) and 47605(m). The books and records of DCP will be kept in 
accordance with generally accepted accounting principles, and as required by applicable law, the audit 
will employ generally accepted auditing procedures. The audit shall be conducted in accordance with 
applicable provisions within the California Code of Regulations governing audits of charter schools as 
published in the State Controller’s K-12 Audit Guide. To the extent required under applicable federal 
law, the audit scope will be expanded to include items and processes specified in applicable Office of 
Management and Budget Circulars. 

An audit committee will select an independent auditor through a request for proposal format. The 
auditor will have, at a minimum, a CPA and educational institution audit experience and will have been 
approved by the State Controller on its published list as an educational audit provider. 

The annual audit will be completed and forwarded to the SCCOE Superintendent of Schools, the State 
Controller, and to the CDE by the 15th of December of each year. The DCP Executive Director, along with 
the audit committee, will review any audit exceptions or deficiencies and report to the DCP Board of 
Directors with recommendations on how to resolve them. The Board will submit a report to SCCOE 
describing how the exceptions and deficiencies have been or will be resolved to the satisfaction of 
SCCOE along with an anticipated timeline for the same. 

Audit appeals or requests for summary review shall be submitted to the Education Audit Appeals Panel 
(“EAAP”) in accordance with applicable law. 

The independent fiscal audit of DCP will be a public record to be provided to the public upon request. 
The last Fiscal Audit is included in Appendix 12 - Financial Documents
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ELEMENT J | PUPIL SUSPENSION AND EXPULSION 

Governing Law: The procedures by which pupils can be suspended or expelled from the charter school for 
disciplinary reasons or otherwise involuntarily removed from the charter school for any reason. These 
procedures, at a minimum, shall include an explanation of how the charter school will comply with federal 
and state constitutional procedural and substantive due process requirements that is consistent with all of 
the following: 

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the 
pupil and, if the pupil denies the charges, an explanation of the evidence that supports the charges 
and an opportunity for the pupil to present the pupil’s side of the story. 

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of 
the following: 

(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic 
rights. 

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the 
pupil has a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine 
adverse witnesses, and at which the pupil has the right to bring legal counsel or an advocate. 
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any 
reason unless the parent or guardian of the pupil has been provided written notice of intent to remove 
the pupil no less than five school days before the effective date of the action. The written notice shall be 
in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is a homeless child or 
youth, or a foster child     , in the native language of the homeless or foster child’s educational rights 
holder. In the case of a foster child or youth, the written notice shall be provided to the foster child’s 
attorney and county social worker. If the pupil is an Indian child, as defined in Section 224.1 of the 
Welfare and Institutions Code, the written notice shall also be provided to the Indian child’s tribal social 
worker, and if applicable, county social worker. The written notice shall inform the pupil, the pupil’s 
parent or guardian, the homeless child’s      educational rights holder, the foster child’s      educational 
rights holder, attorney, and county social worker, or the Indian child’s tribal social worker and, if 
applicable, county social worker of the right to initiate the procedures specified in clause (ii) before the 
effective date of the action. If the pupil’s parent      or guardian, the homeless child’s      educational 
rights holder, the foster child’s educational rights holder, attorney, or county social worker, or the Indian 
child’s tribal social worker or, if applicable, county social worker initiates the procedures specified in 
clause (ii), the pupil shall remain enrolled and shall not be removed until the charter school issues a final 
decision. For purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, 
transferred, or terminated, but does not include suspensions specified in clauses (i) and (ii).  
(iv) A foster child’s educational rights holder, attorney, and county social worker and an Indian child’s 
tribal social worker and, if applicable, county social worker shall have the same rights a parent or 
guardian of a child has to receive a suspension notice, expulsion notice, manifestation determination 
notice, involuntary transfer notice, and other documents and related information.  Education Code 
Section 47605(c)(5)(J) 

 

 THEORY OF ACTION  

DCP is committed to developing college-ready behaviors in all of its students. As such, DCP employs a 
proactive and restorative approach to discipline, supporting students in examining the impact of their 
actions on self and others in order to promote reflection, remediation, and in turn, agency. Student 
discipline at DCP includes, but is not limited to, the following: 
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● Ongoing monitoring and analysis of student behavior in the DCP school database 
● Family involvement and engagement, to address areas of concern and leverage areas of strength 
● Action plans in the form of behavior contracts, which clearly delineate goals, actions, 

supports, and scaffolds. 
● Ongoing collaboration, with students, parents, advisors, teachers, administrators, counselors, 

and law enforcement (as needed). 
 

Through this approach, DCP supports students in developing ownership of their actions while also 
leveraging supports for the student from a wide range of constituencies. Recognizing that, at times, 
infractions may result in suspension or expulsion, DCP has developed a Suspension and Expulsion Policy 
that details these infractions and the corresponding procedures. 

 

ALTERNATE RESPONSES TO STUDENT BEHAVIOR 
 

A student may be suspended, expelled, or involuntarily removed for the enumerated offenses listed in 
the Suspension and Expulsion Policy and Procedures described below. However, the Charter School 
reserves the right to engage in alternate responses and means to correct student behavior for incidents 
that do not rise to the level of any of the enumerated offenses for suspension and expulsion, and/or any 
of the enumerated offenses for discretionary suspension or expulsion. Such alternate responses may 
include, but are not limited to, the following: 

a. A conference between school personnel, the pupil’s parent or guardian, and the pupil. 
b. Referrals to the school counselor, psychologist, social worker, child welfare attendance 

personnel, or other school support service personnel for case management and 
counseling. 

c. Study teams, guidance teams, resource panel teams, or other intervention-related teams that 
assess the behavior, and develop and implement individualized plans to address the behavior 
in partnership with the pupil and his or her parents. 

d. Referral for a comprehensive psychosocial or psychoeducational assessment, including for 
purposes of creating an individualized education program, or a plan adopted pursuant to 
Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794(a)). 

e. Enrollment and/or participation in a program for teaching prosocial behavior or 
anger management. 

f. Participation in a restorative justice intervention and/or program. 
g. A positive behavior support approach with tiered interventions that occur during the school 

day on campus, such as but not limited to a behavior contract. 
h. After-school programs that address specific behavioral issues or expose pupils to positive 

activities and behaviors, including, but not limited to, those operated in collaboration with 
local parent and community groups. 

i. Community service on school grounds or, with written permission of the parent or guardian of 
the pupil, off school grounds, during the pupil’s non-school hours. For the purposes of this 
section, “community service” may include, but is not limited to, work performed in the 
community or on school grounds in the areas of outdoor beautification, community or campus 
betterment, and teacher, peer, or youth assistance programs. 

 

 POLICY OVERVIEW  

The Pupil Suspension and Expulsion Policy and Procedures have been established in order to promote 
learning and protect the safety and well-being of all students at the Charter School. In creating this 
policy, the Charter School has reviewed Education Code Section 48900 et seq. which describes the       
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offenses for which students at non-charter schools may be suspended or expelled and the procedures 
governing those suspensions and expulsions in order to establish its list of offenses and procedures for 
suspensions, expulsions, and involuntary removal. As such, the language that follows closely mirrors the 
language of Education Code Section 48900 et seq. The Charter School is committed to annual review of 
policies and procedures surrounding suspensions,      expulsions, and involuntary removals, and, as 
necessary, modification of the lists of offenses for which students are subject to suspension,      
expulsion, or involuntary removal. 

When the Policy is violated, it may be necessary to suspend or expel a student from regular classroom 
instruction. This policy shall serve as the Charter School’s policy and procedures for student suspension,      
expulsion, and involuntary removal, and it may be amended from time to time without the need to 
amend the charter so long as the amendments comport with legal requirements. Charter School staff 
shall enforce disciplinary rules and procedures fairly and consistently among all students. This Policy and 
its Procedures will be printed and distributed as part of the Student Handbook and will clearly describe 
discipline expectations. 

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student. For purposes of this      Policy, corporal punishment does not include an employee’s use of force 
that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent 
damage to school property. 

The Charter School administration shall ensure that students and their parents/guardians1 are notified 
in writing upon enrollment of all discipline and involuntary removal policies and procedures. The notice 
shall state that this Policy and its Procedures are available on request at the Principal’s office. 

Suspended or expelled students shall be excluded from all school and school-related activities unless 
otherwise agreed during the period of suspension or expulsion. 

A student identified as an individual with disabilities or for whom the Charter School has a basis of 
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education 
Improvement Act of 2004 (“IDEA”) or who is qualified for services under Section 504 of the 
Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and expulsion 
and is accorded the same due process procedures applicable to general education students except 
when federal and state law mandates additional or different procedures. The Charter School will follow 
all applicable federal and state laws including but not limited to the applicable provisions of the 
Education Code, when imposing any form of discipline on a student identified as an individual with 
disabilities,      for whom the Charter School has a basis of knowledge of a suspected disability, or who is 
otherwise qualified for such services or protections in according due process to such students. 

No student shall be involuntarily removed by the Charter School for any reason unless the 
parent/guardian of the student has been provided written notice of intent to remove the student no 
less than five (5) school days before the effective date of the action. The written notice shall be in the 
native language of the student or the student’s parent/guardian      and shall inform the student, and the 
student’s parent/guardian,      of the basis for which the student is being involuntarily removed, and the 
student’s parent/guardian     ’s right to request a hearing to challenge the involuntary removal. If a 

 
1 DCP shall ensure that a homeless child or youth’s educational rights holder; a foster child or youth’s educational rights 
holder, attorney, and county social worker; and an Indian child’s tribal social worker and, if applicable, county social 
worker have the same rights as a parent or guardian to receive a suspension notice, expulsion notice, manifestation 
determination notice, involuntary transfer notice, involuntary removal notice, and other documents and related 
information. For purposes of this Policy and its Procedures, the term “parent/guardian” shall include these parties. 
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student’s parent/     guardian      requests a hearing, the Charter School shall utilize the same hearing 
procedures specified below for 
expulsions, before the effective date of the action to involuntarily remove the student. If the student’s 
parent/     guardian      requests a hearing, the student shall remain enrolled and shall not be removed 
until the Charter School issues a final decision. As used herein, “involuntarily 
removed” includes disenrolled, dismissed, transferred, or terminated, but does not include removals for 

misconduct which may be grounds for suspension or expulsion as enumerated below. 

PROCEDURES 

A. GROUNDS FOR SUSPENSION AND EXPULSION OF STUDENTS 

A student may be suspended or expelled for prohibited misconduct if the act is related to school activity 
or school attendance occurring at any time including but not limited to: a) while on school grounds; b) 
while going to or coming from school; c) during the lunch period, whether on or off the school campus; 
or d) during, going to, or coming from a school-sponsored activity. 

ENUMERATED OFFENSES 

A pupil shall not be suspended from school or recommended for expulsion, unless the principal or the 
principal’s designee of the school in which the pupil is enrolled determines that the pupil has committed 
an act as defined pursuant to any of the enumerated offenses listed below 

1. Discretionary Suspension Offenses: 

a. Caused, attempted to cause, or threatened to cause physical injury to another person. 
b. Willfully used force of violence upon the person of another, except self-defense. 
c. Unlawfully possessed, used, or otherwise furnished, or was under the influence of 

any controlled substance, as defined in Health and Safety Code 11053-11058, 
alcoholic beverage, or intoxicant of any kind. 

d. Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined 
in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of 
any kind, and then sold, delivered or otherwise furnished to any person another liquid 
substance or material and represented same as controlled substance, alcoholic 
beverage or intoxicant. 

e. Committed or a     ttempted to commit robbery or extortion. 

f. Caused or attempted to cause damage to school property or private property, 
which includes but is not limited to, electronic files and databases. 

g. Stole or attempted to steal school property or private property, which includes but is 
not limited to, electronic files and databases. 

h. Possessed or used tobacco or products containing tobacco or nicotine products, 
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use 
of his or her own prescription products by a pupil. 

i. Committed an obscene act or engaged in habitual profanity or vulgarity. 

j. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any 
drug paraphernalia, as defined in Health and Safety Code Section 11014.5. 

k.      Knowingly received stolen school property or private property, which includes but is 
not limited to electronic files and databases. 

l. Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar 
in physical properties to an existing firearm as to lead a reasonable person to conclude 
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that the replica is a firearm. 
m. Harassed, threatened, or intimidated a student who is a complaining witness or witness 

in a school disciplinary proceeding for the purpose of preventing that student from 
being a witness and/or retaliating against that student for being a witness. 

n. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 
drug Soma. 

o. Engaged in or attempted to engage in hazing. For the purposes of this subdivision, 
“hazing” means a method of initiation or pre-initiation into a pupil organization or body, 
whether or not the organization or body is officially recognized by an educational 
institution, which is likely to cause serious bodily injury or personal degradation or 
disgrace resulting in physical or mental harm to a former, current, or prospective pupil. 
For purposes of this section, “hazing” does not include athletic events or school- 
sanctioned events. 

p. Engaged in an act of bullying, including, but not limited to, bullying committed by 
means of an electronic act. 

i. “Bullying” means any severe or pervasive physical or verbal act or conduct, 
including communications made in writing or by means of an electronic act, 
and including acts one or more acts committed by a student or group of 
students, as defined in Education Code sections 48900.2 [sexual harassment], 
48900.3 [hate violence], or 48900.4 [harassment and intimidation], which are 
directed toward one or more students that has or can be reasonably predicted 
to have the effect of one or more of the following: 

● Placing a reasonable student or students in fear of harm to that 
student’s or those students’ person or property. 

● Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

● Causing a reasonable student to experience substantial interference 
with his or her academic performance. 

● Causing a reasonable student to experience substantial interference 
with his or her ability to participate in or benefit from the services, 
activities, or privileges provided by the Charter School. 

ii. “Electronic Act” means the transmission by means of an electronic device, 
including, but not limited to, a telephone, wireless telephone, or other 
wireless communication device, computer, or pager, of a communication, 
including, but not limited to, any of the following: 

● A message, text, sound, or image. 

● A post on a social network Internet Web site including, but not 
limited to: 

a. Posting to or creating a burn page. A “burn page” means an 
Internet Web site created for the purpose of having one or 
more of the effects as listed in subparagraph (1) above. 

b. Creating a credible impersonation of another actual pupil for 
the purpose of having one or more of the effects listed in 
subparagraph (1) above. “Credible impersonation” means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil 
would reasonably believe, or has reasonably believed, that the 
pupil was or is the pupil who was impersonated. 

c. Creating a false profile for the purpose of having one or more 
of the effects listed in subparagraph (1) above. “False profile” 
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means a profile of a fictitious pupil or a profile using the 
likeness or attributes of an actual pupil other than the pupil 
who created the false profile. 

● An act of cyber sexual bullying. 

a. For purposes of this clause, “cyber sexual bullying” means the 
dissemination of, or the solicitation or incitement to 
disseminate, a photograph or other visual recording by a pupil 
to another pupil or to school personnel by means of an 
electronic act that has or can be reasonably predicted to have 
one or more of the effects described in subparagraphs (A) to 
(D), inclusive, of paragraph (1). A photograph or other visual 
recording, as described above, shall include the depiction of a 
nude, semi- nude, or sexually explicit photograph or other visual 
recording of a minor where the minor is identifiable from the 
photograph, visual recording, or other electronic act. 

b. For purposes of this clause, “cyber sexual bullying” does not 
include a depiction, portrayal, or image that has any serious 
literary, artistic, educational, political, or scientific value or 
that involves athletic events or school-sanctioned activities. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not 
constitute pervasive conduct solely on the basis that it has been transmitted on 
the Internet or is currently posted on the Internet. 

iv. “Reasonable pupil” means a pupil, including, but not limited to, an 
exceptional needs pupil, who exercises average care, skill, and judgment in 
conduct for a person of the pupil’s age, or for a person of the pupil’s age with 
the pupil’s exceptional needs. 

q. Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or 
attempted infliction of physical injury to another person may be subject to suspension, 
but not expulsion, except that a pupil who has been adjudged by a juvenile court to 
have committed, as an aider and abettor, a crime of physical violence in which the 
victim suffered great bodily injury or serious bodily injury shall be subject to discipline 
pursuant to subdivision 1(b). 

r. Made terroristic threats against school officials and/or school property, which 
includes, but is not limited to, electronic files and databases. For purposes of this 
section, 
“terroristic threat” shall include any statement, whether written or oral, by a person 
who willfully threatens to commit a crime which will result in death, great bodily injury 
to another person, or property damage in excess of one thousand dollars ($1,000), with 
the specific intent that the statement is to be taken as a threat, even if there is no 
intent of actually carrying it out, which, on its face and under the circumstances in 
which it is made, is so unequivocal, unconditional, immediate, and specific as to convey 
to the person threatened, a gravity of purpose and an immediate prospect of execution 
of the threat, and thereby causes the person threatened reasonably to be in sustained 
fear for their own safety or for their immediate family’s safety, or for the protection of 
school property, which includes but is not limited to, electronic files and databases, or 
the personal property of the person threatened or his or her immediate family 

s. Committed sexual harassment, as defined in Education Code Section 212.5. For the 
purposes of this section, the conduct described in Section 212.5 must be considered by 
a reasonable person of the same gender as the victim to be sufficiently severe or 
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pervasive to have a negative impact upon the individual’s academic performance or to 
create an intimidating, hostile, or offensive educational environment. This section shall 
apply to pupils in any of grades 6      to 8     , inclusive. 

t. Caused, attempted to cause, threaten to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code. This section 
shall apply to pupils in any of grades 6      to 8     , inclusive. 

u. Intentionally harassed, threatened or intimidated school personnel, school 
volunteers, and/or a student or group of students, in a sufficiently severe and 
pervasive manner to have the actual and reasonably expected effect of materially 
disrupting class work, creating substantial disorder and invading the rights of school 
personnel, volunteers, and/or students by creating an intimidating or hostile 
educational environment. This section shall apply to pupils in any of grades 6      to 8     
, inclusive. 

2. Non-Discretionary Suspension Offenses 

a. Unless the principal or designee determines that expulsion should not be recommended 
under the circumstances or that an alternative means of correction would address the 
conduct, the principal or designee shall suspend and recommend the expulsion of a pupil for 
any of the following acts committed at school or at a school activity off school grounds: 

● Causing serious physical injury to another person, except in self-defense. 
● Possession of any knife or other dangerous object of no reasonable use to the pupil. 
● Unlawful possession of any controlled substance listed in Chapter 2 (commencing with 

Section 11053) of Division 10 of the Health and Safety Code, except for either of the 
following: (A) The first offense for the possession of not more than one avoirdupois 
ounce of marijuana, other than concentrated cannabis; or (B) The possession of over-
the- counter medication for use by the pupil for medical purposes or medication 
prescribed for the pupil by a physician. 

● Robbery or extortion. 

● Assault or battery, as defined in Sections 240 and 242 of the Penal Code, upon any 
school employee. 

If the principal or designee makes a determination not to recommend expulsion, as described 
in paragraph 2(a), above, he or she is encouraged to do so as quickly as possible to ensure that 
the pupil does not lose instructional time. 

b. The principal or designee shall suspend and recommend for expulsion a student when it 
is determined the student: 

● Possessed, sold, or otherwise furnished a firearm. This subdivision does not apply to an 
act of possessing a firearm if the pupil had obtained prior written permission to possess 
the firearm from a certificated school employee, which is concurred in by the principal 
or the designee of the principal. This subdivision applies to an act of possessing a 
firearm 
only if the possession is verified by an employee of a school. The term “firearm” has the 
same meaning as described in Section 921 of Title 18 of the United States Code. 

● Brandishing a knife at another person. 
● Unlawfully selling a controlled substance listed in Chapter 2 (commencing with 

Section 11053) of Division 10 of the Health and Safety Code. 
● Committing or attempting to commit a sexual assault as defined in subdivision (n) of 

Section 48900 or committing a sexual battery as defined in subdivision (n) of Section 
48900. 

● Possession of an explosive. The term “explosive” means “destructive device” as described 
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in Section 921 of Title 18 of the United States Code. 
If it is determined by the Administrative Panel and/or Board of Directors during an 
expulsion hearing that a student has broughta firearm or destructive device, as defined in 
Section 921 of Title 18 of the United States Code, on to campus or to have possessed a 
firearm or destructive device on campus, the student shall be expelled for one year, 
pursuant to the Federal Gun Free Schools Act of 1994. In such instances, the student shall 
be provided due process rights of notice and a hearing as required in this policy. 

c. Discretionary Expulsion Offenses 

• Caused, attempted to cause, or threatened to cause physical injury to another person. 

• Willfully used force of violence upon the person of another, except self-defense. 

• Unlawfully possessed, used, or otherwise furnished, or was under the influence of 
any controlled substance, as defined in Health and Safety Code 11053-11058, 
alcoholic beverage, or intoxicant of any kind. 

• Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined 
in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of 
any kind, and then sold, delivered or otherwise furnished to any person another liquid 
substance or material and represented same as controlled substance, alcoholic 
beverage or intoxicant. 

• Committed or attempted to commit robbery or extortion. 

• Caused or attempted to cause damage to school property or private property, 
which includes but is not limited to, electronic files and databases. 

• Stole or attempted to steal school property or private property, which includes but is 
not limited to, electronic files and databases. 

• Possessed or used tobacco or products containing tobacco or nicotine products, 
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use 
of his or her own prescription products by a pupil. 

• Committed an obscene act or engaged in habitual profanity or vulgarity. 

• Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any 
drug paraphernalia, as defined in Health and Safety Code Section 11014.5. 

• Knowingly received stolen school property or private property, which includes but is 
not limited to electronic files and databases. 

• Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar 
in physical properties to an existing firearm as to lead a reasonable person to conclude 
that the replica is a firearm. 

• Harassed, threatened, or intimidated a student who is a complaining witness or witness 
in a school disciplinary proceeding for the purpose of preventing that student from 
being a witness and/or retaliating against that student for being a witness. 

• Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 
drug Soma. 

• Engaged in or attempted to engage in hazing. For the purposes of this subdivision, 
“hazing” means a method of initiation or pre-initiation into a pupil organization or body, 
whether or not the organization or body is officially recognized by an educational 
institution, which is likely to cause serious bodily injury or personal degradation or 
disgrace resulting in physical or mental harm to a former, current, or prospective pupil. 
For purposes of this section, “hazing” does not include athletic events or school- 
sanctioned events. 

• Engaged in an act of bullying, including, but not limited to, bullying committed by 
means of an electronic act. 
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● “Bullying” means any severe or pervasive physical or verbal act or 
conduct, including communications made in writing or by means of an 
electronic act, and including acts one or more acts committed by a 
student or group of students, as defined in Education Code sections 
48900.2 [sexual harassment], 48900.3 [hate violence], or 48900.4 
[harassment and intimidation], which are directed toward one or more 
students that has or can be reasonably predicted to have the effect of 
one or more of the following: 

● Placing a reasonable student or students in fear of harm to that 
student’s or those students’ person or property. 

● Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

● Causing a reasonable student to experience substantial interference 
with his or her academic performance. 

● Causing a reasonable student to experience substantial interference 
with his or her ability to participate in or benefit from the services, 
activities, or privileges provided by the Charter School. 

ii. “Electronic Act” means the transmission by means of an electronic device, 
including, but not limited to, a telephone, wireless telephone, or other 
wireless communication device, computer, or pager, of a communication, 
including, but not limited to, any of the following: 

● A message, text, sound, or image. 

● A post on a social network Internet Web site including, but not 
limited to: 

a. Posting to or creating a burn page. A “burn page” means an 
Internet Web site created for the purpose of having one or 
more of the effects as listed in subparagraph (1) above. 

b. Creating a credible impersonation of another actual pupil for 
the purpose of having one or more of the effects listed in 
subparagraph (1) above. “Credible impersonation” means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil 
would reasonably believe, or has reasonably believed, that the 
pupil was or is the pupil who was impersonated. 

c. Creating a false profile for the purpose of having one or more 
of the effects listed in subparagraph (1) above. “False profile” 
means a profile of a fictitious pupil or a profile using the 
likeness or attributes of an actual pupil other than the pupil 
who created the false profile. 

● An act of cyber sexual bullying. 
a. For purposes of this clause, “cyber sexual bullying” means the 

dissemination of, or the solicitation or incitement to 
disseminate, a photograph or other visual recording by a pupil 
to another pupil or to school personnel by means of an 
electronic act that has or can be reasonably predicted to have 
one or more of the effects described in subparagraphs (A) to 
(D), inclusive, of paragraph (1). A photograph or other visual 
recording, as described above, shall include the depiction of a 
nude, semi- nude, or sexually explicit photograph or other 
visual recording of a minor where the minor is identifiable from 
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the photograph, visual recording, or other electronic act. 
● For purposes of this clause, “cyber sexual bullying” does not include a 

depiction, portrayal, or image that has any serious literary, artistic, 
educational, political, or scientific value or that involves athletic events or 
school-sanctioned activities. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not 
constitute pervasive conduct solely on the basis that it has been transmitted on 
the Internet or is currently posted on the Internet. 

iv. “Reasonable pupil” means a pupil, including, but not limited to, an 
exceptional needs pupil, who exercises average care, skill, and judgment in 
conduct for a person of his or her age, or for a person of his or her age with 
his or her exceptional needs. 

• Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or 
attempted infliction of physical injury to another person may be subject to suspension, 
but not expulsion, except that a pupil who has been adjudged by a juvenile court to 
have committed, as an aider and abettor, a crime of physical violence in which the 
victim suffered great bodily injury or serious bodily injury shall be subject to discipline 
pursuant to subdivision 3(b). 

• Made terroristic threats against school officials and/or school property, which 
includes, but is not limited to, electronic files and databases. For purposes of this 
section, 
“terroristic threat” shall include any statement, whether written or oral, by a person 
who willfully threatens to commit a crime which will result in death, great bodily injury 
to another person, or property damage in excess of one thousand dollars ($1,000), with 
the specific intent that the statement is to be taken as a threat, even if there is no 
intent of actually carrying it out, which, on its face and under the circumstances in 
which it is made, is so unequivocal, unconditional, immediate, and specific as to convey 
to the person threatened, a gravity of purpose and an immediate prospect of execution 
of the threat, and thereby causes that person reasonably to be in sustained fear for his 
or her 
own safety or for his or her immediate family’s safety, or for the protection of school 
property, which includes but is not limited to, electronic files and databases, or the 
personal property of the person threatened or his or her immediate family 

• Committed sexual harassment, as defined in Education Code Section 212.5. For the 
purposes of this section, the conduct described in Section 212.5 must be considered by 
a reasonable person of the same gender as the victim to be sufficiently severe or 
pervasive to have a negative impact upon the individual’s academic performance or to 
create an intimidating, hostile, or offensive educational environment. This section shall 
apply to pupils in any of grades 6      to 8     , inclusive. 

• Caused, attempted to cause, threaten to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code. This section 
shall apply to pupils in any of grades 6      to      8, inclusive. 

• Intentionally harassed, threatened or intimidated school personnel, school 
volunteers, and/or a student or group of students, in a sufficiently severe and 
pervasive manner to have the actual and reasonably expected effect of materially 
disrupting class work, creating substantial disorder and invading the rights of school 
personnel, volunteers, and/or students by creating an intimidating or hostile 
educational environment. This section shall apply to pupils in any of grades 6      to      
8, inclusive. 
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As stated above, unless the principal or designee determines that expulsion should not be 
recommended under the circumstances or that an alternative means of correction would 
address the conduct, the principal or designee shall suspend and recommend the expulsion of a 
pupil for any of the following acts committed at school or at a school activity off school grounds: 

● Causing serious physical injury to another person, except in self-defense. 
● Possession of any knife or other dangerous object of no reasonable use to the pupil. 
● Unlawful possession of any controlled substance listed in Chapter 2 (commencing with 

Section 11053) of Division 10 of the Health and Safety Code, except for either of the 
following: (A) The first offense for the possession of not more than one avoirdupois 
ounce of marijuana, other than concentrated cannabis; or (B) The possession of over-
the- counter medication for use by the pupil for medical purposes or medication 
prescribed for the pupil by a physician. 

● Robbery or extortion. 

● Assault or battery, as defined in Sections 240 and 242 of the Penal Code, upon any 
school employee. 

If the principal or designee makes a determination not to recommend expulsion, as described 
in paragraph 2(a), above, they are encouraged to do so as quickly as possible to ensure that the 
pupil does not lose instructional time. 

 

2. Required Expulsion Offenses 

The principal or designee shall suspend and recommend for expulsion a student when it is 
determined the student: 

● Possessed, sold, or otherwise furnished a firearm. This subdivision does not apply to an 
act of possessing a firearm if the pupil had obtained prior written permission to possess 
the firearm from a certificated school employee, which is concurred in by the principal 
or the designee of the principal. This subdivision applies to an act of possessing a 
firearm 
only if the possession is verified by an employee of a school. The term “firearm” has the 
same meaning as described in Section 921 of Title 18 of the United States Code. 

● Brandishing a knife at another person. 

● Unlawfully selling a controlled substance listed in Chapter 2 (commencing with 
Section 11053) of Division 10 of the Health and Safety Code. 

● Committing or attempting to commit a sexual assault as defined in subdivision (n) of 
Section 48900 or committing a sexual battery as defined in subdivision (n) of Section 
48900. 

● Possession of an explosive. The term “explosive” means “destructive device” as described 
in Section 921 of Title 18 of the United States Code. 

If it is determined by the Administrative Panel and/or Board of Directors during an 
expulsion hearing that a student has brought a firearm or destructive device, as defined in 
Section 921 of Title 18 of the United States Code, on to campus or to have possessed a 
firearm or destructive deviceon campus, the student shall be expelled for one year, 
pursuant to the Federal Gun Free Schools Act of 1994. In such instances, the student shall 
be provided due process rights of notice and a hearing as required in this policy. 

The Charter School will use the following definitions: 
● The term “knife” means (A) any dirk, dagger, or other weapon with a fixed, sharpened blade fitted 
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primarily for stabbing; (B) a weapon with a blade fitted primarily for stabbing; (C) a weapon with 
a blade longer than 3½ inches; (D) a folding knife with a blade that locks into place; or (E) a razor 
with an unguarded blade. 

● The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to or 
may readily be converted to expel a projectile by the action of an explosive; (B) the frame or 
receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive 
device. Such term does not include an antique firearm. 

● The term “destructive device” means (A) any explosive, incendiary, or poison gas, including but 
not limited to: (iA) bomb,; (iiB) grenade,; (iiiC) rocket having a propellant charge of more than four 
ounces,; (ivD) missile having an explosive or incendiary charge of more than one-quarter ounce,; 
(vE) mine,; or (Fvi) device similar to any of the devices described in the preceding clauses. 

B. SUSPENSION PROCEDURES 

Suspensions shall be initiated according to the following procedures: 

1. Conference 

Suspension shall be preceded by a conference conducted by the Principal or the Principal’s designee 
with the student and the pupil’s parent/guardian and, whenever practical, the teacher, supervisor or 
Charter School employee who referred the student to the Principal or designee. 

The conference may be omitted if the Principal or designee determines that an emergency situation 
exists. An “emergency situation” involves a clear and present danger to the lives, safety or health of 
students or Charter School personnel. If a student is suspended without this conference, both the 
parent/guardian and student shall be notified of the student’s right to return to school for the purpose of 
a conference. 

At the conference, the pupil shall be informed of the reason for the disciplinary action and the evidence 
against the pupil and shall be given the opportunity to present their version and evidence in their 
defense in accordance with Education Code Section 47605(c)(5)(J)(i). This conference shall be held 
within two (2) school days, unless the pupil waives this right or is physically unable to attend for any 
reason including, but not limited to, incarceration or hospitalization. No penalties may be imposed on a 
pupil for failure of the pupil’s parent/guardian to attend a conference with Charter School officials. 
Reinstatement of the suspended pupil shall not be contingent upon attendance by the pupil’s 
parent/guardian at the conference. 

2. Notice to Parents/Guardians 

At the time of the suspension, an administrator or designee shall make a reasonable effort to contact 
the parent/guardian by telephone or in person. Whenever a student is suspended, the parent/guardian 
shall be notified in writing of the suspension and the date of return following suspension. This notice 
shall state the specific offense(s) committed by the student as well as the date when the student may 
return to school following the suspension. In addition, the notice may state the time when the student 
may return to school. If Charter School officials wish to ask the parent/guardian to confer regarding 
matters pertinent to the suspension, the notice may request that the parent/guardian respond to such 
requests without delay. 

3. Suspension Time Limits/Recommendation for Expulsion 

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive 
school days per suspension. Prior to a recommendation for expulsion, the Principal or Principal’s designee, 
the pupil and the pupil’s parent/guardian or representative will be invited to a conference to determine if 
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the suspension for the pupil should be extended pending an expulsion hearing. In such instances when the 
Charter School has determined a suspension period shall be extended, such extension shall be made only 
after a conference is held with the student or the student’s parents/guardian, unless the student and the 
student’s parents/guardian fail to attend the conference. 

This determination will be made by the Principal or designee upon either of the following: 1) the pupil’s 
presence will be disruptive to the education process; or 2) the pupil poses a threat or danger to others. 
Upon either determination, the pupil’s suspension will be extended pending the results of an expulsion 
hearing. This meeting may take place separate from or as part of the suspension conference explained 
above. 

4. Homework Assignments During Suspension 

In accordance with Education Code Section 47606.2(a), upon the request of a parent, a legal guardian 
or other person holding the right to make education decisions for the student, or the affected student, 
a teacher shall provide to a student in any of grades 6      to 8     , inclusive, who has been suspended 
from school for two (2) or more school days, the homework that the student would otherwise have 
been assigned. 

In accordance with Education Code Section 47606.2(b), if a homework assignment that is requested 
pursuant to Section 47606.2(a) and turned into the teacher by the student either upon the student’s 
return to school from suspension or within the timeframe originally prescribed by the teacher, 
whichever is later, is not graded before the end of the academic term, that assignment shall not be 
included in the 
calculation of the student’s overall grade in the class. 

C. AUTHORITY TO EXPEL 

As required by Education Code Section 47605(c)(5)(J)(ii), students recommended for expulsion are 
entitled to a hearing adjudicated by a neutral officer to determine whether the student should be 
expelled. The procedures herein provide for such a hearing and the notice of said hearing, as required 
by law. 

A student may be expelled either by the Charter School Board following a hearing before it or by the 
Charter School Board upon the recommendation of an Administrative Panel. The Administrative Panel 
should consist of at least three (3) members who are certificated and neither a teacher of the pupil or a 
Board member of the Charter School’s Board. The Director of Student Services or other administrator 
identified by the Board, shall appoint panel members. Each entity shall be presided over by a designated 
neutral hearing chairperson. The Administrative Panel may recommend expulsion of any student found 
to have committed an expellable offense, and the Board of Directors shall make the final determination. 

D. EXPULSION PROCEDURES 

Students recommended for expulsion are entitled to a hearing to determine whether the student 
should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30) school 
days after the Principal or designee determines that the Pupil has committed an expellable offense and 
recommends the student for expulsion. 

In the event an Administrative Panel hears the case, it will make a recommendation to the Board for a 
final decision whether to expel. The hearing shall be held in closed session (complying with all pupil 
confidentiality rules under FERPA) unless the Pupil makes a written request for a public hearing three 
(3) days prior to the hearing. 
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Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian at 
least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed 
served upon the pupil. The notice shall include:
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1. The date and place of the expulsion hearing; 

2. A statement of the specific facts, charges and offenses upon which the proposed expulsion 
is based; 

3. A copy of the Charter School’s disciplinary rules which relate to the alleged violation; 

4. Notification of the student’s or parent/guardian’s obligation to provide information about the 
student’s status at the Charter School to any other school district or school to which the student 
seeks enrollment; 

5. The opportunity for the student or the student’s parent/guardian to appear in person or to 
employ and be represented by counsel or a non-attorney advisor; 

6. The right to inspect and obtain copies of all documents to be used at the hearing; 

7. The opportunity to confront and question all witnesses who testify at the hearing; 

8. The opportunity to question all evidence presented and to present oral and documentary 
evidence on the student’s behalf including witnesses. 

E. SPECIAL PROCEDURES FOR EXPULSION HEARINGS INVOLVING SEXUAL ASSAULT OR BATTERY OFFENSES 

The Charter School may, upon a finding of good cause, determine that the disclosure of either the 
identity of the witness or the testimony of that witness at the hearing, or both, would subject the 
witness to an unreasonable risk of psychological or physical harm. Upon this determination, the 
testimony of the witness may be presented at the hearing in the form of sworn declarations that shall 
be examined only by the Charter School or the hearing officer. Copies of these sworn declarations, 
edited to delete the name and identity of the witness, shall be made available to the pupil. 

1. The complaining witness in any sexual assault or battery case must be provided with a copy of 
the applicable disciplinary rules and advised of the complaining witness’s right to (a) receive five 
days’ notice of the complaining witness’s scheduled testimony, (b) have up to two (2) adult 
support persons of the complaining witness’s choosing present in the hearing at the time the 
complaining witness testifies, which may include a parent, guardian, or legal counsel, and (c) 
elect to have the hearing closed while testifying. 

2. The Charter School must also provide the victim a room separate from the hearing room for 
the complaining witness’ use prior to and during breaks in testimony. 

3. At the discretion of the entity conducting the expulsion hearing, the complaining witness shall 
be allowed periods of relief from examination and cross-examination during which the 
complaining witness may leave the hearing room. 

4. The entity conducting the expulsion hearing may also arrange the seating within the 
hearing room to facilitate a less intimidating environment for the complaining witness. 

5. The entity conducting the expulsion hearing may also limit time for taking the testimony of 
the complaining witness to the hours the complaining witness is normally in school, if there is 
no good cause to take the testimony during other hours.
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6. Prior to a complaining witness testifying, the support persons must be admonished that the 
hearing is confidential. Nothing in the law precludes the person presiding over the hearing 
from removing a support person whom the presiding person finds is disrupting the hearing. 
The entity conducting the hearing may permit any one of the support persons for the 
complaining witness to accompany the complaining witness to the witness stand. 

7. If one or both of the support persons is also a witness, the Charter School must present 
evidence that the witness’ presence is both desired by the witness and will be helpful to the 
Charter School. The person presiding over the hearing shall permit the witness to stay unless it 
is established that there is a substantial risk that the testimony of the complaining witness 
would be influenced by the support person, in which case the presiding official shall admonish 
the support person or persons not to prompt, sway, or influence the witness in any way. 
Nothing shall preclude the presiding officer from exercising their discretion to remove a person 
from the hearing whom he or she believes is prompting, swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of the 
complaining witness and the complaining witness shall be excluded from the courtroom during 
that testimony. 

9. Especially for charges involving sexual assault or battery, if the hearing is to be conducted in 
public at the request of the pupil being expelled, the complaining witness shall have the right 
to have his/her testimony heard in a closed session when testifying at a public meeting would 
threaten serious psychological harm to the complaining witness and there are no alternative 
procedures to avoid the threatened harm. The alternative procedures may include videotaped 
depositions or contemporaneous examination in another place communicated to the hearing 
room by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed 
inadmissible and shall not be heard absent a determination by the person conducting the 
hearing that extraordinary circumstances exist requiring the evidence be heard. Before such a 
determination regarding extraordinary circumstance can be made, the witness shall be provided 
notice and an opportunity to present opposition to the introduction of the evidence. In the 
hearing on the admissibility of the evidence, the complaining witness shall be entitled to be 
represented by a parent, legal counsel, or other support person. Reputation or opinion evidence 
regarding the sexual behavior of the complaining witness is not admissible for any purpose. 

F. RECORD OF HEARING 

A record of the hearing shall be made and may be maintained by any means, including electronic 
recording, as long as a reasonably accurate and complete written transcription of the proceedings can 
be made. 

G. PRESENTATION OF EVIDENCE 

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and 
used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of 
serious affairs. A recommendation by the Administrative Panel to expel must be supported by 
substantial evidence that the student committed an expellable offense. Findings of fact shall be based 
solely on the evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall be 
based solely on hearsay. Sworn declarations may be admitted as testimony from witnesses of whom the 
Board or
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Administrative Panel determines that disclosure of their identity or testimony at the hearing may 
subject them to an unreasonable risk of physical or psychological harm. 

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the charge 
is committing or attempting to commit a sexual assault or committing a sexual battery as defined in 
Education Code Section 48900, a complaining witness shall have the right to have his or her testimony 
heard in a session closed to the public. 

H. EXPULSION DECISION 

The decision of the Administrative Panel shall be in the form of written findings of fact and a written 
recommendation to the Board who will make a final determination regarding the expulsion. The final 
decision by the Board shall be made within ten (10) school days following the conclusion of the hearing. 
The Decision of the Board is final. 

If the Administrative Panel decides not to recommend expulsion, or the Board of Directors ultimately 
decides not to expel, the pupil shall immediately be returned to their educational program. 

The Board of Directors may also determine to suspend the enforcement of the expulsion order for a 
period of not more than one (1) calendar year from the date of the expulsion hearing and return the 
student to the student’s previous educational program under a probationary status and rehabilitation 
plan to be determined by the Board. During the period of the suspension of the expulsion order, the 
student is deemed to be on probationary status. The Board of Directors may revoke the suspension of 
an expulsion order under this section if the student commits any of the enumerated offenses listed 
above or violates any of the Charter School’s rules and regulations governing student conduct. If the 
Board revokes the suspension of an expulsion order, the student may be expelled under the terms of 
the original expulsion order. The Board of Directors shall apply the criteria for suspending the 
enforcement of the expulsion order equally to all students, including individuals with exceptional needs 
as defined 
in Education Code Section 56026. The Board of Directors shall further comply with the provisions set 
forth under Education Code Section 48917, except as otherwise expressly set forth herein. 

I. WRITTEN NOTICE TO EXPEL 

The Principal or designee, following a decision of the Board to expel, shall send written notice of the 
decision to expel, including the Board’s adopted findings of fact, to the student or parent/guardian. This 
notice shall also include the following: (a) Notice of the specific offense committed by the student; and 
(b) Notice of the student’s or parent/guardian’s obligation to inform any new district in which the student 
seeks to enroll of the student’s status with the Charter School. 

The Principal or designee shall send a copy of the written notice of the decision to expel to the 
authorizer. This notice shall include the following: (a) The student’s name; and (b) The specific expellable 
offense committed by the student. 

The Charter School shall also send notice to the student’s district of residence, as required by Education 
Code section 47605(e     )(3). 

J. DISCIPLINARY RECORDS 

The Charter School shall maintain records of all student suspensions and expulsions at the Charter School. 
Such records shall be made available to the authorizer upon request.
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K. NO RIGHT TO APPEAL 

The pupil shall have no right of appeal from expulsion from the Charter School as the Charter School 
Board’s decision to expel shall be final. 

L. EXPELLED PUPILS/ALTERNATIVE EDUCATION 

Pupils who are expelled shall be responsible for seeking alternative education programs including, but not 
limited to, programs within the county or their school district of residence. The Charter School shall work 
cooperatively with parents/guardians as requested by parents/guardians or by the school district of 
residence to assist with locating alternative placements during expulsion. 

M.REHABILITATION PLANS 

Students who are expelled from the Charter School shall be given a rehabilitation plan upon expulsion 
as developed by the Board at the time of the expulsion order, which may include, but is not limited to, 
periodic review as well as assessment at the time of review for readmission. The rehabilitation plan 
should include a date not later than one (1) year from the date of expulsion when the pupil may reapply 
to the Charter School for readmission. 

N. READMISSION OR ADMISSION OF PREVIOUSLY EXPELLED STUDENT 

The decision to readmit a pupil or to admit a previously expelled pupil from another school district or 
charter school shall be in the sole discretion of the Board following a meeting with the Principal or 
designee and the pupil and guardian or representative to determine whether the pupil has successfully 
completed the rehabilitation plan and to determine whether the pupil poses a threat to others or will be 
disruptive to the school environment. The Principal or designee shall make a recommendation to the 
Board following the meeting regarding his or her determination. The pupil’s readmission is also 
contingent upon the Charter School’s capacity at the time the student seeks readmission. 

O. NOTICE TO TEACHERS 

The Charter School shall notify teachers of each student who has engaged in or is reasonably suspected 
to have engaged in any of the acts listed in Education Code Section 49079 and the corresponding 
enumerated offenses set forth above. The Charter School shall provide the information to the teacher 
based upon any records the district maintains in its ordinary course of business, or receives from a law 
enforcement agency, regarding a pupil described in this section. 

P. SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF STUDENTS WITH 
DISABILITIES 

1. Notification of the District 

The Charter School shall immediately notify SCCOE and coordinate the procedures in this policy 
with SCCOE. SCOEE shall be notified of the discipline of any student with a disability, or student 
who the Charter School or SCCOE would be deemed to have knowledge that the student had a 
disability. 

2. Services During Suspension 

Students suspended for more than ten (10) school days in a school year shall continue to receive 
services so as to enable the student to continue to participate in the general education
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curriculum, although in another setting, and to progress toward meeting the goals set out in the 
child’s IEP/504 Plan; and receive, as appropriate, a functional behavioral assessment      and 
behavioral intervention services and modifications, that are designed to address the behavior 
violation so that it does not recur. These services may be provided in an interim alternative 
educational setting. 

3. Procedural Safeguards/Manifestation Determination 

Within ten (10) school days of a recommendation for expulsion or any decision to change the 
placement of a child with a disability because of a violation of a code of student conduct, the 
Charter School, the parent, and relevant members of the IEP/504 Team shall review all relevant 
information in the student’s file, including the child’s IEP/504 Plan, any teacher observations, 
and any relevant information provided by the parents to determine: 

• If the conduct in question was caused by, or had a direct and substantial relationship to, 
the child’s disability; or 

• If the conduct in question was the direct result of the local educational agency’s failure to 

implement the IEP/504 Plan. 

If the Charter School, the parent, and relevant members of the IEP/504 Team determine that 
either of the above is applicable for the child, the conduct shall be determined to be a 
manifestation of the child’s disability. 

If the Charter School, the parent, and relevant members of the IEP/504 Team make the 
determination that the conduct was a manifestation of the child’s disability, the IEP/504 Team 
shall: 

a. Conduct a functional behavioral assessment      and implement a behavioral intervention 
plan for such child, provided that the Charter School had not conducted such 
assessment prior to such determination before the behavior that resulted in a change in 
placement; 

b. If a behavioral intervention plan has been developed, review the behavioral 
intervention plan if the child already has such a behavioral intervention plan, and 
modify it, as necessary, to address the behavior; and 

c. Return the child to the placement from which the child was removed, unless the parent 
and the Charter School agree to a change of placement as part of the modification of 
the behavioral intervention plan. 

If the Charter School, the parent, and relevant members of the IEP/504 Team determine that 
the behavior was not a manifestation of the student’s disability and that the conduct in question 
was not a result of the failure to implement the IEP/504 Plan, then the Charter School may apply 
the relevant disciplinary procedures to children with disabilities in the same manner and for the 
same duration as the procedures would be applied to students without disabilities. 

4. Due Process Appeals 

The parent of a child with a disability who disagrees with any decision regarding placement, or 
the manifestation determination, or the Charter School believes that maintaining the current 
placement of the child is substantially likely to result in injury to the child or to others, may



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT J | PUPIL SUSPENSION AND EXPULSION 
 

182  

request an expedited administrative hearing through the Special Education Unit of the Office of 
Administrative Hearings or by utilizing the dispute provisions of the 504 Policy and Procedures. 

When an appeal relating to the placement of the student or the manifestation determination 
has been requested by either the parent or the Charter School, the student shall remain in the 
interim alternative educational setting pending the decision of the hearing officer in accordance 
with state and federal law or until the expiration of the forty-five (45) day time period provided 
for in an interim alternative educational setting, whichever occurs first, unless the parent and 
the Charter School agree otherwise. 

In accordance with 20 U.S.C. Section 1415(k)(3), if a parent/guardian disagrees with any decision 
regarding placement, or the manifestation determination, or if the Charter School believes that 
maintaining the current placement of the child is substantially likely to result in injury to the 
child or to others, the parent/guardian or Charter School may request a hearing. 

In such an appeal, a hearing officer may: (1) return a child with a disability to the placement 
from which the child was removed; or (2) order a change in placement of a child with a 
disability to an appropriate interim alternative educational setting for not more than 45 school 
days if the hearing officer determines that maintaining the current placement of such child is 
substantially likely to result in injury to the child or to others. 

5. Special Circumstances 

Charter School personnel may consider any unique circumstances on a case-by-case basis when 
determining whether to order a change in placement for a child with a disability who violates a 
code of student conduct. 

The Principal or designee may remove a student to an interim alternative educational setting for 
not more than forty-five (45) days without regard to whether the behavior is determined to be 
a manifestation of the student’s disability in cases where a student: 

• Carries or possesses a weapon, as defined in 18 USC Section 930, to or at school, 
on school premises, or to or at a school function; 

• Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a 
controlled substance, while at school, on school premises, or at a school function; 
or 

• Has inflicted serious bodily injury, as defined by 20 USC Section 1415(k)(7)(D), upon 
a person while at school, on school premises, or at a school function. 

6. Interim Alternative Educational Setting 

The student’s interim alternative educational setting shall be determined by the student’s 
IEP/504 Team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 

A student who has not been identified as an individual with disabilities pursuant to IDEA and 
who has violated the Charter School’s disciplinary procedures may assert the procedural 
safeguards granted under this administrative regulation only if the Charter School had 
knowledge that the student was disabled before the behavior occurred.
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8. The Charter School shall be deemed to have knowledge that the student had a disability if one 
of the following conditions exists: 

• The parent/guardian has expressed concern in writing, or orally if the 
parent/guardian does not know how to write or has a disability that prevents a 
written statement, to 
Charter School supervisory or administrative personnel, or to one of the child’s teachers, 

that the student is in need of special education or related services. 

• The parent/guardian has requested an evaluation of the child. 

• The child’s teacher, or other Charter School personnel, has expressed specific concerns 
about a pattern of behavior demonstrated by the child, directly to the director of 
special education or to other Charter School supervisory personnel. 

If the Charter School knew or should have known the student had a disability under any of the three (3) 
circumstances described above, the student may assert any of the protections available to IDEA-eligible 
children with disabilities, including the right to stay-put. 

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed with the 
proposed discipline. The Charter School shall conduct an expedited evaluation if requested by the 
parent/guardians; however, the student shall remain in the education placement determined by the 
Charter School pending the results of the evaluation. 

The Charter School shall not be deemed to have knowledge of that the student had a disability if the 
parent has not allowed an evaluation, refused services, or if the student has been evaluated and 
determined to not be eligible.



DCP ALUM ROCK - CHARTER RENEWAL PETITION: ELEMENT K | EMPLOYEE RETIREMENT SYSTEMS 
 

184  

ELEMENT K | EMPLOYEE RETIREMENT SYSTEMS 

Governing Law: The manner by which staff members of the charter schools will be covered by the State 
Teachers’ Retirement System, the Public Employees’ Retirement System or federal social security. Education 
Code Section 47605(c)(5)(K) 

 

 STAFF RETIREMENT SYSTEMS  

All full-time eligible and any part time eligible employees participate in a qualified retirement plan 

including but not limited to: the State Teachers’ Retirement System (“STRS”) for certificated employees; 
or the Public Employees’ Retirement System (“PERS”) and the federal social security system for eligible 
employees. All part-time staff will participate in the federal social security system unless they 
participate in STRS. The Charter School shall comply with all applicable provisions of Education Code 
Section 47611, including informing applicants of the retirement system options available at the Charter 
School. 

Employees may also have access to additional DCP-sponsored retirement plans according to policies 
developed by the Board of Directors and adopted as DCP’s employment policies. DCP’s Chief Operating 
Officer is responsible for processing all employee benefits, including but not limited to ensuring that 
appropriate arrangements for coverage of retirement systems is made. DCP will develop a mix of 
salaries and benefits, commensurate with location and experience, necessary to attract and retain well‐
trained teachers and other staff. 

Additional details about the process for resolving complaints or grievances are provided in Element N- 
Dispute Resolution. Additional details on applicable credentials and qualifications for employee 
positions, staff recruitment, selection, evaluation, compensation and termination are provided in 
Element E- Employee Qualifications and/or the Employment Handbook in Appendix 11- Handbooks 

Employee calendars, holidays, vacations, work day and year are determined annually based on the 
Instructional Calendar, the requirements of positions including full time equivalency and the nature of 
employee roles at DCP. The COO works collaboratively with the CAO and other members of the 
leadership team to determine calendars and other work schedule details, which are incorporated into 
employment agreements and/or the Employee Handbook.
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ELEMENT L | PUBLIC SCHOOL ATTENDANCE ALTERNATIVES 

Governing Law: The public school attendance alternatives for pupils residing within the school district who 
choose not to attend charter schools. Education Code Section 47605(c)(5)(L) 

No student may be required to attend DCP Alum Rock. Therefore, students who reside within ESUHSD 
who opt not to attend the Charter School may attend school within ESUHSD according to ESUHSD policy, 
or at another school district or school within ESUHSD through the district’s intra- or inter-district 
transfer policies. Enrollment at DCP does not give a student an automatic right to admission in a 
particular school or program of any district or other LEA, ESUHSD, SCCOE or in other DCP campuses, 
except to the extent that such a right is extended by the local education agency. Parents and/or 
guardians of each student enrolled in DCP Alum Rock will be informed of such on admission forms on an 
annual basis.
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ELEMENT M | EMPLOYEE RETURN RIGHTS 

Governing Law: The rights of an employee of the school district upon leaving the employment of the school 
district to work in a charter school and of any rights of return to the school district after employment at a 
charter school. Education Code Section 47605(c)(5)(M) 

No SCCOE employee shall be required to work at DCP. Employees of SCCOE who choose to leave the 
employment of SCCOE to work at DCP will have no automatic rights of return to SCCOE after 
employment by DCP unless specifically granted by SCCOE through a leave of absence or other 
agreement. DCP employees shall have any right upon leaving SCCOE to work in the Charter School that 
SCCOE may specify, any rights of return to employment in SCCOE after employment in DCP that SCCOE 
may specify, and any other rights upon leaving employment to work in DCP that SCCOE determines to 
be reasonable and not in conflict with any law. 

All staff at the Charter School shall be considered employees of ABF and shall have no automatic right to 
employment or reemployment at SCCOE. Existing SCCOE employees who wish to seek a leave of absence 
for employment at the Charter School may apply for a leave of absence in accordance with SCCOE policies 
and procedures and applicable collective bargaining agreements. . 

Sick or vacation leave or years of service credit at SCCOE will not be transferred to DCP or back to SCCOE 
unless otherwise agreed upon by SCCOE. Employment by DCP provides no rights of employment at any 
other entity, including any rights in the case of closure of DCP. Employees are informed of this right 
through articulation in Employment Agreements. 

Additional information on employee rights regarding salary, terms of employment, and benefits can be 
found in Element E -Employee Qualifications and Element K-Employee Retirement Systems.
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ELEMENT N | DISPUTE RESOLUTION PROCEDURES 

Governing Law: The procedures to be followed by the charter school and chartering authority to resolve 
disputes relating to provisions of the charter. Education Code Section 47605(c)(5)(N) 

 

 INTENT  

The intent of the DCP Alum Rock Dispute Resolution Process is to: 

● Resolve disputes within the Charter School pursuant to the Charter School’s policies. 

● Minimize the oversight burden on SCCOE. 

● Ensure a fair and timely resolution to disputes. 

Should any section of this element pertaining to resolving disputes, be in conflict with SCCOE policies or 
desired protocols, then the Charter School is amenable to altering said areas through the Memorandum 
of Understanding process to be mutually agreed upon. 

 

 DISPUTES BETWEEN DCP AND SCCOE  

The Charter School and SCCOE will always attempt to resolve any disputes between them amicably and 
reasonably without resorting to formal procedures. All timelines and procedures in this section may be 
revised upon mutual written agreement of authorized representatives of SCCOE and the Charter School. 

If either the Charter School or SCCOE determines that a violation of the Charter or MOU or any other 
applicable law may have occurred or a problem has arisen related to the operation of the Charter School 
and/or SCCOE's oversight obligations, or a dispute otherwise arises between SCCOE and the Charter 
School, the following procedures shall be followed to resolve the dispute: 

1. Should either party determine in writing that the violation or issue in question constitutes a 
severe and imminent threat to the health or safety of the pupils, it shall not be bound by any 
portion of this dispute resolution process and SCCOE may commence revocation proceedings 
immediately in accordance with Education Code Section 47607 and its implementing 
regulations, or take action as it deems necessary. 

2. In the event that SCCOE believes that the dispute relates to an issue that could lead to 
revocation of the Charter under Education Code Section 46707, participation in the dispute 
resolution procedures outlined herein shall not be interpreted to impede or act as a pre-
requisite to SCCOE's ability to proceed with revocation in accordance with Education Code 
Section 47607 and its implementing regulations. Rather, SCCOE may choose, in its sole 
discretion, to proceed directly with the revocation procedures as set forth in Education Code 
Section 47607 and its implementing regulations or may choose to participate in all or part of the 
dispute resolution procedures set forth below. 

3. If the violation or issue in question does not constitute a severe and imminent threat and 
SCCOE has not decided to commence revocation procedures without following this dispute 
resolution procedure, either party will provide written notification of the violation or issue 
("the Dispute Statement") and refer the issue to SCCOE Superintendent and Charter School 
Executive Director, or their respective designees. The date that this written notice is provided 
or sent shall be the "Notice Date." Upon issuance of the Dispute Statement, a meeting will be 
scheduled to discuss
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and possibly resolve the dispute. Both parties must have representatives present at this meeting 
and the meeting shall be held within ten (10) calendar days after the Notice Date, or as mutually 
agreed upon in writing by both parties. SCCOE representative at the meeting will be the 
Superintendent or the Superintendent's designee, and the Charter School representative will be 
the Charter School's Executive Director or Executive Director's designee. If the dispute is not 
resolved at this meeting, or in strict accordance with any plan for resolution agreed upon in 
writing at this meeting, the parties may proceed to step 4 or take any other action they deem 
appropriate in response to the dispute. 

4. If the dispute is not resolved in accordance with the procedures through Step 3, either Party 
will have been deemed to have exhausted the administrative remedies within the Charter and 
this MOU and may pursue any alternative legal options for resolution, including, SCCOE may 
commence revocation of the Charter and/or other appropriate action in accordance with 
Education Code Section 47607 or applicable law. 

 

 
 INTERNAL DISPUTES  

The Charter School Board has adopted policies and processes for airing and resolving disputes, other 
than those between SCCOE and the Charter School, which are covered above. Parents, students, Board 
members, volunteers and staff at the Charter School will be provided with a copy of the Charter School's 
policies and internal disputes process, as part of the Staff and Student/Family Handbooks, available in 
Appendix 11 - Handbooks. 

SCCOE will refer all disputes or complaints it receives not related to a possible violation of the Charter, 
the MOU or law, or to the operation of the Charter School or SCCOE' s oversight obligations to the 
Charter School's Executive Director for resolution according to the Charter School's internal dispute 
resolution process. SCCOE may choose to submit disputes it receives that are related to possible 
violations of the Charter or the MOU or the law or to the operation of the Charter School or SCCOE's 
oversight obligations to the Charter School's Executive Director for resolution according to the Charter 
School's internal dispute resolution process. Should SCCOE receive a complaint regarding the Charter 
School that is referred to the Charter School for investigation and/or resolution, the Charter School 
shall provide SCCOE with updates regarding the Charter School's investigation and resolution of the 
matter upon request from SCCOE and upon resolution of the complaint or issue. In the event that the 
Charter School's adopted policies and processes fail to resolve the dispute, SCCOE agrees not to 
intervene in the dispute without the consent of the Charter School's Board unless the matter relates to 
a possible violation of the Charter the MOU or law or to the operation of the Charter School or SCCOE's 
oversight obligation.
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ELEMENT O | SCHOOL CLOSURE PROCEDURES 

Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a final 
audit of the charter school to determine the disposition of all assets and liabilities of the School, including 
plans for disposing of any net assets and for the maintenance and transfer of pupil records. Education 
Code Section 47605(c)(5)(O). 

The decision to close the Charter School, for any reason, will be documented by official action of the DCP 
Board of Directors. The action will identify the reason for the Charter School's closure. The official action 
will also identify an entity and person or persons responsible for closure-related activities. 

 

 CLOSURE NOTIFICATIONS  

The DCP Board of Directors will promptly notify parents and student of DCP, the Santa Clara County Office 
and Board of Education, DCP’s SELPA, the retirement systems in which the Charter School’s employees 
participate (e.g., Public Employees’ Retirement System, State Teachers’ Retirement System, and federal 
social security), and the California Department of Education of the closure as well as the effective date 
of the closure. The notification will also include the following information: 

● Charter school name, charter number, and CDS code; 
● Date of closure action; 

● Effective date of the closure, if different; 

● Reason for the closure; 
● Name(s) of and contact information for the person(s) to whom reasonable inquiries may be 

made regarding the closure; 
● The districts of residence for pupils; and 
● How parents/guardians may obtain copies of pupil records, including specific information 

on completed courses and credits that meet graduation requirements. 
 

The Charter School will ensure that the notification to the parents and students of the Charter School of 
the closure provides information to assist parents and students in locating suitable alternative 
programs. The notification will also include information on assistance in transferring the student to 
another appropriate school and, as stated below, a process for the transfer of all student records. 

The Charter School will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils’ districts of residence, which they will provide to the 
entity responsible for closure-related activities. 

As applicable, the Charter School will provide parents, students and SCCOE with copies of all appropriate 
student records and will otherwise assist students in transferring to their next school. Parents will be 
provided with a certified packet of student information that will include the closure notice, grade 
reports, discipline records, immunization records, etc.      This will facilitate transfer to another school. 
All transfers of student records will be made in compliance with the Family Educational Rights and 
Privacy Act (“FERPA”) 20 U.S.C. § 1232g. 
DCP will ask SCCOE to store original records of DCP students. All records of DCP shall be transferred to 
SCCOE upon School closure. If SCCOE will not or cannot store the records, DCP shall work with SCCOE 
Office of Education to determine a suitable alternative location for storage. All state assessment results,
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special education records, and personnel records will be transferred to and maintained by the entity 
responsible for closure-related activities in accordance with applicable law. 

 

 NOTIFICATION TO RECEIVING DISTRICTS  

DCP shall provide any school district responsible for providing education services to the former students 
of DCP with copies of all appropriate student records to assist in facilitating student transfers, as may be 
requested and permitted by each school district. All transfers will be made in compliance with the FERPA. 

 

 FINANCIAL CLOSEOUT  

As soon as reasonably practicable, the Charter School will prepare final financial records. DCP will have 
an independent audit completed within 6 months after the closure of the school. This may coincide with 
the regular, required annual audit of the Charter School. The audit will be prepared by a qualified 
Certified Public Accountant selected by the Charter School and will be provided to SCCOE promptly upon 
completion. The purpose of the audit is to determine the net assets or net liabilities of the Charter 
School. The assessment should include an accounting of all DCP assets, including cash and accounts 
receivable, and an inventory of property, equipment and supplies. It will also include an accounting of 
the Charter 
School’s liabilities including any accounts payable, which may include reduction in apportionments as a 
result of audit findings or other investigations, loans, and unpaid staff compensation. The audit will also 
assess the disposition of any restricted funds received by or due to DCP. The cost of the audit and the 
close out shall be considered a liability of DCP and shall be paid for by reserve funds or any remaining 
assets. 

In addition to a final audit, DCP will submit any required year-end financial reports to the CDE and 
SCCOE pursuant to Education Code Section 47604.33 in the form and time frame required. These 
reports will be submitted as soon as possible after the closure action, but no later than the required 
deadline for reporting for the fiscal year. 

 

 DISSOLUTION OF ASSETS  

On closure of the Charter School, all assets of the Charter School, including but not limited to all 
leaseholds, personal property, intellectual property and all ADA apportionments and other revenues 
generated by students attending the Charter School, remain the sole property of Across the Bridge 
Foundation, , a nonprofit public benefit corporation. Upon the dissolution of the nonprofit public 
benefit corporation, all net asset shall be distributed to another public school that satisfies the 
requirements of paragraphs (a) through (e) of section III.A of Notice 2015-07 issued by the Internal 
Revenue Service and the Treasury Department entitled “Relief for Certain Participants in § 414(d) Plans” 
or any final regulations implementing 26 U.S.C.§ 414(d) or to a State, political subdivision of a State, or 
agency or instrumentality thereof. Any assets acquired from SCCOE or SCCOE property will be promptly 
returned upon Charter School closure to SCCOE. The distribution shall include return of any grant funds 
and restricted categorical funds to their source in accordance with the terms of the grant or state and 
federal law, as appropriate, which may include submission of final expenditure reports for entitlement 
grants and the filing of any required Final Expenditure Reports and Final Performance Reports, as well as 
the return of any donated materials and property in accordance with any conditions established when 
the donation of such materials or property was accepted. 

On closure, the Charter School shall remain solely responsible for all liabilities arising from the operation 
of the Charter School. Upon completion of the closeout audit, DCP will develop a plan for the repayment 
of any liabilities. To the extent feasible, any assets of DCP will be liquidated to pay off any outstanding
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liabilities. All liabilities remain the responsibility of DCP. 

As the Charter School is operated by a non-profit public benefit corporation, should the corporation 
dissolve with the closure of the Charter School, the Board will follow the procedures set forth in the 
California Corporations Code for the dissolution of a non-profit public benefit corporation and file 
all necessary filings with the appropriate state and federal agencies. 

DCP will utilize the reserve fund, as allocated in the budget and as necessary, to undertake any expenses 
associated with the closure procedures identified above.
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MISCELANEOUS CHARTER PROVISIONS 
 

 ADMINISTRATIVE SERVICES  

Governing Law: The manner in which administrative services of the charter school are to be provided. 
Education Code Section 47605(h) 

The DCP Executive Director or designee will be responsible for ensuring appropriate administrative 
services are in place for DCP through its internal office personnel and if necessary, contracts with 
appropriate third-party contractors. The DCP Executive Director will be responsible for overseeing 
the day-to-day administrative operations of the Charter School. 

Subject to availability and agreement between DCP and SCCOE, DCP may request SCCOE services on 
a fee-for-service basis. 

Neither DCP nor SCCOE is obligated to contract with one another. Any services requested from SCCOE 
will be on a fee-for-service basis by separate mutual agreement. These services and fees will be 
determined in a separate Memorandum of Understanding (MOU) to be entered into between DCP and 
SCCOE, prior to commencing services under the agreement. 

 

 POTENTIAL CIVIL LIABILITY EFFECTS AND COUNTY IMPACT STATEMENT  

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the school district. 
Education Code Section 47605(h) 

The Charter School shall be operated by a California non-profit public benefit corporation. This 
corporation is organized and operated exclusively for charitable purposes within the meaning of Section 
501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section 23701d. 

Pursuant to Education Code Section 47604(d), an entity that grants a charter to a charter school 
operated by or as a non-profit public benefit corporation shall not be liable for the debts or obligations 
of the Charter School or for claims arising from the performance of acts, errors or omissions by the 
Charter School if the authority has complied with all oversight responsibilities required by law. DCP shall 
work diligently to assist SCCOE in meeting any and all oversight obligations under the law, including 
monthly meetings, reporting, or other District-requested protocol to ensure SCCOE shall not be liable for 
the operation of DCP. 

Further, DCP and District shall enter into a Memorandum of Understanding, wherein DCP shall 
indemnify District for the actions of DCP and its governing non-profit public benefit corporation under 
this charter. 

The corporate bylaws of DCP shall provide for indemnification of the organization’s Board, officers, 
agents, and employees, and DCP will purchase general liability insurance, Board Members and Officer’s 
insurance, and fidelity bonding to secure against financial risks. 

As stated below, insurance amounts will be determined by recommendation of SCCOE and DCP’s 
insurance company for schools of similar size, location, and student population. SCCOE shall be named 
an additional insured on the general liability insurance of DCP. 

The DCP Board will institute appropriate risk management practices as discussed herein, including 
screening of employees, establishing codes of conduct for students, and dispute resolution.
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 BUDGET AND FINANCIAL PLAN  

Governing Law: The petitioner or petitioners also shall be required to provide financial statements that 
include a proposed first year operational budget, including startup costs, and cash flow and financial 
projections for the first three years of operation. Education Code Section 47605(h). 

To support review of this material revision     , the following documents have been included in Appendix 12 
– 
Financial Documents 

 
● DCP Alum Rock Budget, in as 12.2-DCP Alum Rock Three-Year Projected Budget 
● DCP Alum Rock Cash Flow, as 12.3 DCP Alum Rock Three-Year Projected Cash Flow 
● DCP Alum Rock Budget Narrative, as 12.4 DCP Alum Rock Budget Narrative and Assumptions 

 
Additionally, the DCP Alum Rock LCAP, is included in Appendix 1-Strategic Plans. 
The budget and cash flow projections are based on the best data available to the petitioners at the 
time of submission and includes many key assumptions, as outlined in the annotated budget narrative. 

STATUTORY FINANCIAL REPORTS 
 

DCP will annually prepare and submit reports to SCCOE in accordance with Education Code Section 
47604.33 as follows: 

● By July 1st, a board approved preliminary budget for the current fiscal year. 
● By July 1, an annual update to the LCAP required pursuant to Education Code Section 47606.5. 

● By December 15th, an interim financial report for the current fiscal year that reflects changes 
to the preliminary budget through October 31st. Additionally, on December 15, a copy of 
DCP’s annual, independent fiscal audit report for the preceding fiscal year shall be delivered to 
SCCOE, State Controller, and California Department of Education. 

● By March 15th, a second interim financial report for the current fiscal year that reflects 
changes to the preliminary budget through January 31st. 

● By September 15th, a final non-audited financial report for the prior full fiscal year. The report 
submitted to SCCOE shall include an annual statement of all receipts and expenditures for the 
preceding fiscal year. 

OTHER FINANCIAL REPORTS 
 

With regard to other financial reports, DCP will: 

● Implement an attendance recording and accounting system that complies with state law 
and District requirements 

● Be a directly funded charter school. DCP will deposit its funds in a non-speculative and 
federally insured bank account for use by the Charter School 

● Provide other reports required by law including the California Basic Educational Data System 
(“CBEDS”), CALPADS reporting, Annual Student Service Identifier (“SSID”) maintenance, 
actual Average Daily Attendance reports, SARC, and the Federal Civil Rights Data Collection 
(“CRDC”). 
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FINANCIAL PROCESS 
 

DCP employs a full-time Controller to perform many of the accounting and budgeting operations of the 
Charter School. The Controller reports directly to the Executive Director. The Controller’s primary 
responsibilities are to establish, implement, coordinate, control, and maintain the Charter School’s 
financial accounting system; to process and maintain records of fiscal actions, other business records, 
and accounts; and to prepare a variety of financial reports and documents in support of school 
operations. 
DCP outsources some financial services such as payroll processing and uses a competitive bid process to 
select vendors with experience in charter school or other public finance. 

DCP will provide financial reports, in the manner prescribed by California’s Standardized Account Code 
Structure (“SACS”) for all reports to SCCOE including the First and Second Interim Reports, Adopted 
Budgets, and Unaudited Actuals as required by the Education Code. DCP will also provide an annual 
audit, including financial schedules in the aforementioned formats to the SCCOE Superintendent of 
Education, the California Department of Education and to any other official or entity as required by law. 

Annually, no later than December 15th, DCP shall supply SCCOE with a statement of assets and 
liabilities. It is expected that this information will be included in the annual independent fiscal audit. 
However, in the event that it is not contained in the audit or that the audit is not completed by this 
date, DCP shall submit a separate document to SCCOE containing this information. 

 

 INSURANCE  

DCP will secure and maintain commercially reasonable general liability, workers’ compensation, and 
other necessary insurance coverage of the types and in the amounts required for an enterprise of similar 
purpose and circumstance. Coverage amounts will be based on recommendations provided by SCCOE 
and the Charter School’s insurer. DCP will secure and maintain in full force and effect insurance policies 
issued by an insure or insurers admitted by the California Insurance Commissioner to do business in the 
State of California and rated not less than "A or Vll” by A.M. Best Insurance Rating Guide, or in the case 
of self- insurance, with a California Joint Powers Authority, a memorandum or memoranda of coverage 
providing coverage as outlined in the Memorandum of Understanding with the Santa Clara County 
Office of Education. 

The Charter School will provide evidence of its insurance coverage to SCCOE. These amounts may be 
altered upon recommendation of the Insurer or as required by agreement between SCCOE and DCP. 

 

 FACILITIES  

Governing Law: The facilities to be used by the charter school. The description of the facilities to be used 
by the charter school shall specify where the charter school intends to locate. Education Code Section 
47605(h) 

DCP operates at one site within the boundaries of East Side Union High School District. 

In May 2014, DCP executed a 30-year land lease agreement (plus three 5-year term options to renew) 
with Alum Rock Union Elementary School District for 2888 Ocala Avenue, San Jose. This enabled DCP to 
build a long-term facility for DCP Alum Rock Middle School. As a result, in 2015, DCP built nine 
additional stand-alone classrooms to add to the existing five classroom portables included in the long 
term lease. DCP also constructed restrooms, an outdoor courtyard, amphitheater, and an outdoor lunch 
shelter. In addition, in 2019, DCP completed construction on a multipurpose/gym building that includes 
a STEM lab, a regulation size gym, a kitchen, restrooms and administrative spaces DCP also has access 
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to fields and other outdoor spaces in accordance with terms and conditions set in the long-term lease 
agreement with ARUESD.      

           
 

 TRANSPORTATION  

DCP shall not provide home to school transportation for its students, except as may be required under 
the Individuals with Disabilities in Education Improvement Act for students with disabilities as required 
by their IEP, or as otherwise agreed upon by DCP and SCCOE. 

DCP may provide transportation to and from its facilities to assist families with students attending DCP 
at both facilities. If DCP provides such transportation, DCP shall comply with all applicable legal 
requirements and provide parents/guardians appropriate notice regarding such transportation 
offerings. 

 

 ATTENDANCE ACCOUNTING  

As detailed in Element A, DCP will implement a student attendance recording and accounting system 
which complies with state law, to ensure contemporaneous record keeping, support for state average 
daily attendance claims, and to satisfy audits related to attendance that may be conducted. 

 

 OVERSIGHT  

Pursuant to California law, SCCOE will be required to provide oversight and performance monitoring 
services, including monitoring school and student performance data, reviewing the Charter School’s 
audit reports, performing annual site visits, engaging in any necessary dispute resolution processes, and 
considering charter amendment and renewal requests. In accordance with Education Code Section 
47613(a), SCCOE may charge for the actual costs of supervisorial oversight of DCP not to exceed one (1) 
percent of the revenue of DCP. SCCOE may charge up to three (3) percent of the revenue of DCP if DCP 
is able to obtain substantially rent free facilities from SCCOE. Pursuant to Education Code Section 
47613(f), “revenue of the charter school” is defined as the amount received in the current fiscal year 
from the local control funding formula calculated pursuant to Education Code Section 42238.02, as 
implemented by Education Code Section 42238.03.
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CONCLUSION 

By approving this charter, SCCOE will be fulfilling the intent of the Charter Schools Act of 1992 to improve 
pupil learning; create new professional opportunities for teachers; and provide parents and pupils with 
expanded choices in education and following the directive of law to encourage the creation of charter 
schools. The Petitioners are eager to work independently, yet cooperatively with SCCOE to establish the 
highest bar for what a charter school can and should be. To this end, the Petitioners pledge to work 
cooperatively with SCCOE to answer any concerns over this document and to present SCCOE with the 
strongest possible proposal requesting a renewal charter term from July 1, 2021 through June 30, 2026, 
extended by operation of law through June 30, 2027.
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2.5 DCP First-Generation College Student Theory 

 

First-Generation College Student Theory (Version 1) 

Downtown College Prep 

 

Defining First-Generation Students 
 
First-generation students (FGS) are students with parents or guardians who may have attended two or four-year 
colleges but did not earn a four-year college degree and are likely to come from an underrepresented ethnic 
group and/or low-income families.  
 
College students with at least one parent or guardian who earned a four-year college degree are often referred 
to as “continuing generation” students (CGS). FGS are less likely than CGS to take college admissions tests, apply 
to college, and enroll in college (Zuo et al, 2018). Currently, about one in six students at 4-year colleges and 
universities in the United States are FGC students (Saenz, Hurtado, Barrera, Wolf, & Yeung, 2017). 

 

Defining First-Generation College and Career Readiness 
 
While the goal for any college and career ready student is to have the academic self-efficacy, content knowledge, 
and learning strategies to enroll and graduate from a four-year college with a career plan, first-generation 
students must also build on their non-cognitive competencies, mindsets, and relationships to navigate the unique 
set of institutional social, political and cultural challenges that impact their ability to attend and persist in any 
college and career environment.  

 

Key Supporting Research 

Non-Cognitive Competencies Mindsets Relationships 

Non-Cognitive Variables 
FGS have nontraditional 
academic and personal 
experiences that are difficult to 
assess through traditional 
measurements such as high 
school testing and grades. 
Research has identified eight key 
non-cognitive measures that 
better predict the success of 
nontraditional students in 
college (Sedlacek, 1993). 
 

Academic Self-Efficacy:  
Academic self-efficacy - a 
students’ belief that he or she 
can succeed in academic tasks - 
is a psychosocial trait that has 

Growth Mindset 
Growth Mindset is the belief that 
one’s intelligence is not fixed and 
can be cultivated over time with 
practice, which is believed to shift 
one’s interpretation of failure to 
one of mastery and growth (Dweck, 
2006). Teachers who model a 
growth mindset encourage learning 
beyond grade acquisition and 
supports student academic growth 
(Nicoll, 2014).  
 

The Belonging Mindset 
Nontraditional students with 
minority identities who feel valued 
by faculty, staff and peers may 
experience greater connectedness 

Faculty Support 
FGS see student-faculty interactions 
where faculty are engaged beyond 
lectures, build rapport, and take an 
interest in their academic and career 
aspirations as vital to their successful 
academic and social integration (Astin, 
1984; Nettles 1991). 
 

Family Support 
“.Practitioners are often unprepared to 
deal with the cultural conflicts that 
arise for young people and their 
families around going to college, such 
as the clash between families’ cultural 
values for interdependence among 
family members and an ethos in 
American higher education that 
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been found to provide the most 
consistent prediction of GPA in 
college above traditional high 
school testing and grades. (Zuo, 
et al. 2018; Dennehy, et al, 
2018) 
 

Socio-Emotional Learning:  
“Acquisition of social-emotional 
competencies equips students 
with abilities and habits of mind 
that enhance their value not 
only as students, but also as 
members of a larger community 
(Nicoll, 2014; Feldman et al, 
2018).  

to their college community, which 
has shown to close the gap in 
achievement, retention, and 
resilience (Walton & Cohen, 2007).  

emphasizes moving away from home 
and acting independently” (Savitz-
Romer & Bouffard, 2012).  

 

 

Research on Institutional Challenges Faced by First-Generation Students 

Psychological Well-Being 
“FGCS report relatively lower levels of support from family and friends, higher levels of stress related to personal 
and traumatic events (e.g., a serious accident, parents’ divorcing), and lower life satisfaction (Jenkins, Belanger, 
Connaly, Boals, & Durón, 2013). Jenkins et al., (2013) also found that these effects were more pronounced in 
first-generation women than in first-generation men. Perhaps because of these circumstances, Barry Hudley, 
Kelly, and Cho (2009) found that FGCS experience greater levels of institutional and class-related stresses, and at 
the same time they are less likely to disclose and discuss these stressful experiences” (Zuo et al, 2018).  
 
“Thus, compared with their peers, [First-Generation College Students] FGCS may have higher demands on their 
emotional and cognitive resources, this type of adaptive coping might consume more significant time, energy, 
and psychological resources (e.g. working memory capacity and self-regulatory resources) that FGCS could 
otherwise be dedicated to performance on academic and social tasks.there are also experiences that are unique 
to specific races or ethnicities and gender groups” (Zuo et al, 2018).  
 

Multiple Identities and College-Going 
“A major goal of practitioners’ work should be to provide opportunities for youth to reflect on how the various 
dimensions of their identities are or can be consistent with college-going, even if they do not initially see them 
that way.Without asking questions about identity and really listening to the answers, the adults may make false 
assumptions; sometimes the default reaction is to assume that his socioeconomic status is in conflict with college 
attendance. Because identity development is such an individual process, this kind of reflective conversation is 
essential.When practitioners shift their understanding to recognize multiple kinds of college-going identities, they 
can make a paradigm shift that allows more youth to incorporate college-going into their visions for themselves 
in the present and the future.” (Savitz-Romer & Bouffard, 2012).  
 
“Negatively stereotyped identities are not necessarily mutually exclusive. People have multiple identities, some, 
or all of which may be associated with negative stereotypes, creating the potential for multiple experiences of 
threat. For example, as discussed earlier, there is considerable overlap between social class and first-generation 
college student status.Thus, a student may easily have multiple stereotyped identities. For instance, if a first-
generation African American college student also comes from a working-class family, he would hold three 
identities that are negatively stereotyped in academic environments…Students may also possess negatively 
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stereotyped identities that are invisible or are based on membership in nonascribed categories (e.g., a history of 
mental illness, a religious affiliation that may evoke stereotype threat and interact with other identities (Quinn et 
al, 2004, Rios et al, 2015) (Dennehy et al, 2018, p. 320).  
 

Stereotype Threat 
“Drawing from social psychological research and theory (e.g. Cohen & Garcia, 2008; Dasgupta, 2011, Steele, 
Spencer, and Aronson, 2002), we propose that the first year of college is a time of unique vulnerability for 
students who have to contend with negative stereotypes that cast doubt on their ability and intelligence while 
they simultaneously navigate the typical academic and social challenges faced by all first-year college students. 
The extra burden of negative expectations increases stereotype threat, a phenomenon in which students’ worries 
about confirming others’ negative expectations lead them to underperform relative to their actual potential, thus 
creating a self-fulfilling prophecy (Steele & Aronson, 1995). (Dennehy et al, 2018, p. 309).  
 

Cultural Mismatch  
“According to cultural mismatch theory, FGCS might perceive differences between the mainstream college 
culture and their own personal values and beliefs. In turn, this perception could generate psychological 
discomfort that interferes with academic performance and other indicators of success in college” (Stephens et al, 
2012). As part of a study of the top 75 universities and top 50 liberal arts colleges in the United States that were 
surveyed in a study, “most American universities and colleges encourage and reflect independent cultural norms 
(e.g. individual self-development, interest exploration), which are more commonly found in [continuing 
generation college students], as opposed to interdependent norms (e.g. helping family, contributing to 
community), which are more commonly found among [first-generation college students]. Interestingly, the 
endorsement of more interdependent motives for attending college.was found to be associated with lower 
GPA.These findings were qualified by a cultural effect exerted at the institutional level: colleges with more 
independent culture accentuated these gaps, and colleges with more interdependent cultures reduced them” 
(Zuo et al, 2018, p. 64). 
 

Social Capital Deficit 
“Economists would call [FGCS lack of basic postsecondary access knowledge compared to CGCS] a social capital 
deficit where the parents of FGCS themselves, at a general and cumulative level, lack firsthand knowledge and 
experience in areas such as applying to college, adjusting to college life, and succeeding in college, therefore are 
less able to serve as college role models to their children (Bradbury & Mather, 2009; York-Anderson & Bowman, 
1991)” (Zuo et al, 2018).  
 
“In all communities, the intersections of students’ race, ethnicity, gender, and socioeconomic status influence 
how opportunities are presented by educators; college counselors may shape how perceptions, high school 
context and local community are constructed and internalized (Bryan, Holcomb-McCoy, Moore-Thomas, & Day-
Vines, 2009; De- li-Amen & Tevis, 2010; McDonough & Calderone, 2006; Stephan & Rosenbaum, 2013). The 
intersectionality of students’ background is especially salient in low-income and under-resourced schools, where 
college readiness is not typically cultivated by high schools until students reach their junior or senior year, 
whereas high-income communities discuss college-planning from nearly birth (Deli-Amen & Tevis, 2010; Klugman, 
2012; Mullen, 2010)” (Huerta, 2015). 
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3.1 Workshop Model Description 

Classroom environments are most effective when they are literate and purposeful, organized and 
accessible, and, most of all, authentic. The following are instructional strategies, methods, and 
elements that are part of a DCP workshop classroom: 

• Daily independent work, with students engaged in the work for the majority of the class period. 
• Differentiated reading/writing/math strategies are taught, as well as literary analysis instruction 
• Classroom libraries consisting of leveled books of interest for the student population, grade level 

texts, and content texts 
• Student choice  
• Routines and procedures designed to foster independence, create a community of learners, and 

allow for differentiated instruction by the teacher 
• Opportunities for academic discourse/talk, designed as a distinct part of the curriculum and 

implemented daily (i.e. partner, whole class, book club) 
• Individual conferences and small group instruction, where the teacher works with students one 

on one in conferences tailored to that student’s specific need as well as forms and instructs 
small groups based on common assessed needs (i.e. writing strategy, reading level work, 
mathematical strategy) 

• Support for EL students embedded in learning targets with clear goals for students and a plan 
for gradual release (i.e. frames, prompts, stems) 

• Summative and formative assessments given regularly, that are designed and implemented to 
inform instruction and clarify the differentiation needed for student learning 

• Essential Questions that guide inquiry 
• Long term and supporting learning targets connected to essential questions and the summative 

project (called the “make”) 
• Students driving their own learning, with a distribution of students “doing the work” for two-

thirds of the class period. 
• Curriculum that is relevant to students 
• Authenticity in curriculum and instruction  
• Reflection and feedback 
• Ongoing formative assessment that drives instruction 

 

WORKSHOP MODEL - LESSON DESIGN 

The workshop model is built upon the following lesson components: 
 

• Mini Lesson 
o Teacher shows students both WHAT and HOW to do the work during work time. 

• Independent Work Time 
o Students: read, write, talk, and/or think to get smarter about content and the learning 

goal. 
o Teacher: confers with individuals and small groups to get smarter about his or her 

students and their needs. 
• Mid Workshop Interruption (catch) 
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o A quick, whole-class “time-out” from work time to model or share a strategy that will 
help them re-engage in work. 

o Planned in advance: to scaffold multiple tasks or texts in a lesson in support of the 
learning goal. 

o Unplanned: to clarify confusion, misconceptions, or share thinking the teacher 
noticed as she/he confers with students. 

• More Independent Work Time (release) 
o Students: read, write, talk, and/or think to make meaning of content and get smarter. 
o Teacher: Confers with individuals and small groups to learn about students, to 

both individualize and differentiate instruction 
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3.2 DCP Alum Rock Scope and Sequence 

 

Middle School Scope and Sequence 

Department 6th Grade 7th Grade 8th Grade 

Humanities Humanities 6 Humanities 7 Humanities 8 

STEM STEM 6 STEM 7 STEM 8 

Enrichment Options Health & Wellness 

Physical Education 

STEM Elective 

Health & Wellness 

Physical Education 

STEM Elective 

Health & Wellness 

Physical Education 

STEM Elective 

College Readiness Advisory 6 Advisory 7 Advisory 8 

 

3.3 WASC Accreditation 
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3.4 DCP Curriculum Overview by Subject Area 

ELA CURRICULUM AND ASSESSMENT 

COURSE CURRICULUM ASSESSMENT 

6th 
Grade 
English 

Using the pedagogy and architecture of Reader’s and 
Writer’s Workshop (see pages…), the interpretation work 
in 6th grade deepens significantly as the curriculum gives 
extra support to students in developing close reading 
skills and continued support with volume and stamina. 
There is a focus on studying the complexity of texts and 
synthesizing texts across much larger amounts of pages. 
Students will be immersed in the skills that will enhance 
their use of persuasive and opinion writing and response. 
The model allows the teacher to help remediate some 
students' reading abilities, and it allows students already 
reading at and above grade-level to continue to advance 
their reading skills. The model allows the teacher to help 
remediate some students' reading abilities, and it allows 
students already reading at and above grade-level to 
continue to advance their reading skills. 

Teachers develop curriculum drawing from a variety of 
authentic texts, such as: The Giver, Petey, Okay for Now, 
Out of my Mind. 

Writing assignments, reader response both written and 
verbal. Ongoing formative assessment that informs 
instruction (e.g., inner voice sheets, dialogue journals, 
writing long to expand on ideas and thinking, reading 
logs) Student self-assessments of literacy skills and 
learning. Independent reading assessment, running 
records, miscue analysis. Reading level benchmarks. 
Many of the teaching methods utilized in ELA 
classrooms are also opportunities for assessment. 
These methods include one on one conferences 
designed to differentiate for each student and small 
flexible groupings designed to target the teaching and 
learning of students with similar needs (e.g., guided 
reading, shared reading, strategy lesson groups) 
Writing Performance Assessments (Common-core 
aligned local benchmarks) 

7th 
Grade 
English 

Using the pedagogy and architecture of Reader’s and 
Writer’s Workshop (see pages…), the interpretation work 
in 7th grade moves students toward higher-level 
synthesis work, personal responsibility and self-initiation 
as readers and writers. There is a focus on the continued 
development of close reading skills and interpretation 
work that students will need as they are tackling more 
and more complex texts. Students will also be immersed 
in the work of evidenced based argument in writing and 
reading. The model allows the teacher to help remediate 
some students' reading abilities, and it allows students 
already reading at and above grade-level to continue to 
advance their reading skills. 

Teachers develop curriculum drawing from a variety of 
authentic texts, such as: The Outsiders, The Absolutely 
True Diary of a Part-Time Indian, Esperanza Rising. 

Writing assignments, reader response both written and 
verbal. Ongoing formative assessment that informs 
instruction (e.g., inner voice sheets, dialogue journals, 
writing long to expand on ideas and thinking, reading 
logs) Student self-assessments of literacy skills and 
learning. Independent reading assessment, running 
records, miscue analysis. Reading level benchmarks. 
Many of the teaching methods utilized in ELA 
classrooms are also opportunities for assessment. 
These methods include one on one conferences 
designed to differentiate for each student and small 
flexible groupings designed to target the teaching and 
learning of students with similar needs (e.g., guided 
reading, shared reading, strategy lesson groups) 
Writing Performance Assessments (Common-core 
aligned local benchmarks) 

8th 
Grade 
English 

  

Using the pedagogy and architecture of Reader’s and 
Writer’s Workshop (see pages…), the interpretation work 
in 8th grade moves students toward evaluating and 
sharpening their analytical skills. Teaching students to 
notice more in the texts they read, considering why 
events occur the way they do. Reading for ideas, but also 
for how the craft and structure of the texts forwards 
those ideas. In reader’s and writer’s workshop students 
will practice evidence-based argument, debating their 
interpretations, weighing the best evidence to support 
their claims, comparing and contrasting texts. 

The model allows the teacher to help remediate some 
students' reading abilities, and it allows students already 

Reader response both written and verbal. Reader 
response both written and verbal. Writing 
assignments, reader response both written and verbal. 
Ongoing formative assessment that informs instruction 
(e.g., inner voice sheets, dialogue journals, writing long 
to expand on ideas and thinking, reading logs) Student 
self-assessments of literacy skills and learning. 
Independent reading assessment, running records, 
miscue analysis. Reading level benchmarks. Many of 
the teaching methods utilized in ELA classrooms are 
also opportunities for assessment. These methods 
include one on one conferences designed to 
differentiate for each student and small flexible 
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reading at and above grade-level to continue to advance 
their reading skills. 
Teachers develop curriculum drawing from a variety of 
authentic texts, such as: Butter, The Hobbit, Making up 
Megaboy, Hunger Games, Monster. 

groupings designed to target the teaching and learning 
of students with similar needs (e.g., guided reading, 
shared reading, strategy lesson groups) 
Writing-Reading Performance Assessments (Common-
core aligned local benchmarks) 
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HISTORY/SOCIAL STUDIES CURRICULUM AND ASSESSMENT 

Course Curriculum Assessment 

Social 
Studies 

6 

Teachers use the California History/Social Science Standards and Framework alongside 
the Common Core State Standards for Literacy to focus on developing foundational 
skills of social studies (i.e. Map Reading, primary/secondary sources) etc. while 
introducing students to the discipline of social studies. Teachers incorporate discussion 
activities, vocabulary development, and collaborative projects, including Project-Based 
Learning, along with strategies for supporting English learners. Supplementary 
materials include TCI texts and SHEG lessons.  

Project based 
assessments 
 

Unit tests and quizzes 
 

Formative and 
summative projects 
 

Written responses 

Social 
Studies 

7 

 Teachers use the California History/Social Science Standards and Framework alongside 
the Common Core State Standards for Literacy to focus on developing foundational 
skills of social studies (i.e. Map Reading, primary/secondary sources) etc. while 
introducing students to the discipline of social studies. Teachers incorporate discussion 
activities, vocabulary development, and collaborative projects, including Project-Based 
Learning, along with strategies for supporting English learners. Supplementary 
materials include TCI texts and SHEG lessons.  

Project based 
assessments 
 

Expository and 
persuasive essays 
 

Individual and group 
presentations 
 

Individual portfolios and 
conferences based on 
competencies 
 

 Small group work 

Social 
Studies 

8 

 Teachers use the California History/Social Science Standards and Framework alongside 
the Common Core State Standards for Literacy to focus on developing foundational 
skills of social studies (i.e. Map Reading, primary/secondary sources) etc. while 
introducing students to the discipline of social studies. Teachers incorporate discussion 
activities, vocabulary development, and collaborative projects, including Project-Based 
Learning, along with strategies for supporting English learners. Supplementary 
materials include TCI texts and SHEG lessons.  

Unit tests and quizzes 
including short answer 
written responses 
 

Project based 
assessments 
 

Research Presentations 
 

Artistic representations 
of unit knowledge (i.e. 
flip books, poster 
projects) 
 

Argumentative Essays 
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MATHEMATICS CURRICULUM AND ASSESSMENT 

Course Curriculum Assessment 

Math 6 Illustrative Math – Grade 6 Exit tickets 

Khan Academy playlists 

NWEA 

MARS tasks & IABs 

Projects & Presentations (rubric) 

Math 7  Illustrative Math – Grade 7 Exit tickets 

Khan Academy playlists 

NWEA 

MARS tasks & IABs 

Projects & Presentations (rubric) 

Math 8  Illustrative Math – Grade 8 Do Nows (Number Talks) 

Exit tickets 

Khan Academy playlists 

NWEA 

MARS tasks & IABs 

Projects & Presentations (rubric) 
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SCIENCE CURRICULUM AND ASSESSMENT 

Course Curriculum Assessment 

Science 6 

Earth 
Science 

Teacher developed using the Next Generation Science Standards Middle School 
Earth Sciences and various sources such as Newsela, CK-12, as well as other texts 
to support concepts learned in class. 

Weekly benchmarks 
Summative Assessments 
Lab reports and writing 
assessments of varying 
length 
Performance assessments 
Group projects, utilizing 
collaborative project based 
learning 

Science 7 

Life 
Science 

Teacher developed using the Next Generation Science Standards Middle School 
Life Sciences and various sources such as Newsela, CK-12, as well as other texts to 
support concepts learned in class. 

Weekly benchmarks 
Summative Assessments 
Lab reports and writing 
assessments of varying 
length 
Performance assessments 
Group projects, utilizing 
collaborative project-based 
learning 

Science 8 

Physical 
Science 

Teacher developed using the Next Generation Science Standards Middle School 
Physical Science. Teachers use CK-12 as the core text, supplementing with various 
sources such as Newsela, as well as other texts to support concepts learned in 
class. 

Weekly benchmarks 
Summative Assessments 
Bi-weekly Lab reports and 
writing assessments of 
varying length 
Performance assessments 
Group projects, utilizing 
collaborative project-based 
learning 
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PHYSICAL EDUCATION CURRICULUM AND ASSESSMENT 

Course Curriculum Assessment 

Physical 
Education 

Teachers develop curriculum using California state standards, Five for Life 
Curriculum, and Teaching Personal and Social Responsibility (TPSR) model 
for physical education. 

Daily physical assessments based on 
personal goals, effort and 
improvement.  

Monthly health related fitness exams 
from Five for Life fitness curriculum.  
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Sample Overview of College Readiness Topics and Programming Across Grades and Domains 

 
Academic Knowledge College Knowledge Personal Knowledge 

6th 
Grade 

Using planners 

Knowing how to access their 
grades and progress online 

College tour to local private 
universities 

Exploring the concept of “first in 
family” 

Exploring relevant texts on identity  

College Camp teambuilding activities at Santa 
Clara University  

Brainology Growth Mindset Curriculum  

Community building activities (read-alouds, 
community circle, reflection, etc.) 

7th 
Grade 

Organization rubrics (backpacks 
and binders) 

How to ask teachers for support 

College tour to a local California 
State Universities  

College speakers - “People who 
look like me” series 

Exploring their family’s stories 

Ropes course teambuilding at Mount Hermon 

Exploring Habits of Mind 

Exploring themes of gratitude and socio-
emotional health 

Community building activities (read-alouds, 
community circle, reflection, etc.) 

8th 
Grade 

Presentation research process 

Presentation technology skills 
  

College tour to a University of 
California  

Administration of the PSAT 8/9 

A-G requirements and high school 
academic planning 

Self-assessment on college-going identity 

Strength-based leadership assessments  

Portfolio project and presentation 

Community building activities (read-alouds, 
community circle, reflection, etc.) 
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3.5 DCP Advisory and CCR Sample Scope and Sequence 

 

Middle School Advisory Sample Scope and Sequence  

 
5 6 7 8 

College and 
Career 

Knowledge  

Prefers long-range goals 
to short term or 

immediate needs 

• ADV.1C. Demonstrate skills 
related to achieving personal 
and academic goals.  

 

• ADV.3B. Apply decision-making 
skills to deal responsibly with 
daily and social situations. 

ADV.1C.1a. Describe why school is important in 
helping students achieve personal goals. 
 

 
ADV.3B.2a. Identify and apply the steps of 
systematic decision making.  
 

 
ADV.1C.1b. Identify goals for academic success and 
classroom behavior.  
 

 
ADV.3B.2b. Generate alternative solutions and 
evaluate their consequences for a range of 
academic and social situations.  

ADV.1C.3a. Set a short-term goal and make a plan for 
achieving it.  
 

 
ADV.3B.3a. Analyze how decision-making skills improve study 
habits and academic performance.  
 

 
ADV.1C.2b. Monitor progress on achieving a short-term 
personal goal.  
 

 
ADV.3B.3b. Evaluate strategies for resisting pressures to 
engage in unsafe or unethical activities.  

Understands Habits that 
Lead to Success 

• ADV.1A Identify and manage 
one’s emotions and behaviors 
 
 

• ADV.1B. Recognize personal 
qualities and external supports 

 

• ADV.1C Demonstrate skills 
related to achieving personal 
and academic goals.  
 
 

• ADV.3B Apply decision-making 
skills to deal responsibly with 
daily and social situations 

ADV.1C.4a. Identify strategies to make use of 
resources and overcome obstacles to achieve 
goals.  
ADV.3B.4a. Evaluate personal abilities to gather 
information, generate alternatives, and anticipate 
the consequences of decisions.  
ADV.1C.4b. Apply strategies to overcome obstacles 
to goal achievement.  
ADV.3B.4b. Apply decision-making skills to 
establish responsible social and work 
relationships.  

ADV.1C.5a. Set high school goals with action steps, 
timeframes, and criteria for evaluating achievement.  
ADV.3B.5a. Analyze how present decision making affects high 
school, college and career choices.  
ADV.1C.5b. Monitor progress toward achieving a goal, and 
evaluate one’s performance against criteria.  
ADV.3B.5b. Evaluate how responsible decision making affects 
interpersonal and group relationships.  

ADV.1A.3a. Analyze factors that create stress or motivate successful performance.  
 

 
ADV.1A.3b. Apply strategies to manage stress and to motivate successful performance.  
 
ADV.1C.2c Explore and utilize academic & professional skills such as organization, note-taking, prioritization and time 
management.  

 
COVID: Navigating Hybrid 

and Distance Learning 
 

• ADV.6B Demonstrate skills 
related to productive online 
learning 

ADV.6B.1a Understand how to Identify distance learning logistical and technological needs and connect to support 
for those needs 
 
ADV.6B.1b Identify distance learning success skills 
 
ADV.6B.1c Evaluate one’s own logistical, technological and individual supports and strengths related to distance 
learning 
 
ADV.6B.1d Evaluate and ask for support in areas of logistical, technological and individual skill needs related to 
distance learning 

Self- 
Knowledge 

Positive Self-Concept or 
Confidence 

• ADV.4A  Explore and value 
personal  and social identity  

 
 
  

ADV.4A.1a Develop positive social identities based on membership in multiple groups in society 
 
ADV.4A.1b Develop language and historical and cultural knowledge that affirm and accurately describe their 
membership in multiple identity groups 
 
ADV.4A.1c Recognize that people’s multiple identities interact and create unique and complex individuals 
 
ADV.4A.1d Express pride, confidence and healthy self-esteem without denying the value and dignity of other people 
 
ADV.4A.1e Recognize the traits of the dominant culture, their home culture and other cultures and understand how 
they negotiate their own identity in multiple spaces. 
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Realistic Self-Appraisal 

• ADV.1B. Recognize personal 
qualities and external supports 

  
• ADV.4A Explore and value 

personal and social identity 

 
ADV.1B.2a. Describe 
personal strengths 
and interests that 
one wants to 
develop.  

 
ADV.1B.3a. Analyze how 
personal qualities influence 
choices and successes.   

ADV.4A.1f Examine and articulate individual needs related to learning, emotions and interpersonal connections; 
highlight strengths and learn how to grow in areas that are important to each individual  

Building Healthy Coping 
Skills 

 

• ADV.1A Identify and manage 
one’s emotions and behaviors 

• ADV.3C Contribute to the well-
being of one’s school and 
community 

• ADV.5A Build healthy coping 
skills for social emotional 
wellness  

ADV.1A.2a. Describe a range of emotions and the situations that cause them.  
 
ADV.1A.2b. Describe and demonstrate ways to express emotions in a socially acceptable manner.  
 
ADV.5A.1a Identify emotions within themselves and scenarios where these emotions often occur 
 
ADV.5A.1b Identify current ways of dealing with hard emotions and analyze outcomes 
 
ADV.5A.1c Broaden and practice skill set of resilience and coping skills for difficult emotions 

 

Online Safety and 
Responsible Use 

• ADV.3A. Consider ethical, safety, 
and societal factors in making 
decisions. 

 

• ADV.5C Manage responsible, 
empathetic and safe online 
presences   

ADV.3A.2a. Demonstrate the ability to respect the 
rights of self and others.  
 
ADV.3A.2b. Demonstrate knowledge of how social 
norms affect decision making and behavior. 
 
ADV.5C.1a Understand and utilize appropriate and 
kind language online 
 
ADV.5C.1b Understand strategies for guarding 
against identity theft and scans 

ADV.2B.3b. Analyze the 
effects of taking action to 
oppose bullying based on 
individual and group 
differences.  
 
ADV.3A.3a. Evaluate how 
honesty, respect, fairness, 
and compassion enable 
one to take the needs of 
others into account when 
making decisions.  
 
ADV.5C.1c Understand 
their digital footprint and 
what it means. 
 
ADV.5C.1d Distinguish 
between cyberbullying and 
other online language  

ADV.2B.3b. Analyze the 
effects of taking action to 
oppose bullying based on 
individual and group 
differences.  
 
ADV.3A.3a. Evaluate how 
honesty, respect, fairness, 
and compassion enable one 
to take the needs of others 
into account when making 
decisions.  
 
ADV.5C.1d Distinguish 
between cyberbullying and 
other online language  

 

ADV.5C.2a Understand how their online presence matters and carries benefits and risks  
 
ADV.5C.2b Understand healthy and unhealthy ways to interact online 
 
ADV.5C.2c Analyze safety and legitimacy of sites, information and online situations 

 

COVID: Understand and 
Utilize Coping Skills 

Specific to Pandemic 
Impact on Social Supports 

& Mental Health 
 

• ADV.1A. Identify and manage 
one’s emotions and behaviors 
 
 

• ADV.6C Identify and manage 
COVID specific social needs 

 

• ADV.6D Identify and manage 
COVID specific mental health 
needs  

ADV.3A.2a. Demonstrate the ability to respect the rights of self and others. 
 
ADV.3A.2b. Demonstrate knowledge of how social norms affect decision making and behavior.  
 
ADV.6A.1c Identify coping skills for managing impact of COVID related behavior requirements on physical, social and 
mental wellness 
 
ADV.6D.1a Understand the general impact of shelter in place and social distancing on mental health wellness 
 
ADV.6D.1b Understand and utilize skills for positively coping with mental health impact of shelter in place and social 
distancing requirements  
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Inter 
personal 

Knowledge 

Community Building 
 

• ADV.2A. Recognize the feelings 
and perspective of others. 
 
 

• ADV.2D. Demonstrate an ability 
to prevent, manage and resolve 
interpersonal conflicts in 
constructive ways.  
 
 

• ADV.4C Understand and utilize 
Restorative Practices as a 
vehicle for building community 
understanding and 
accountability 

ADV.2A.2a. Identify verbal, physical, and 
situational cues that indicate how others may feel.  
 
ADV.2A.2b. Describe the expressed feelings and 

perspectives of others 
 
ADV.4C.1a Understand the underlying principles of 
Restorative Practices, their history and cross 
cultural relevance 
 
ADV.4C.1b Use restorative circles to build 
community and build understanding of our 
advisory group’s diverse stories and commonalities 

ADV.2A.3a. Predict others’ 
feelings and perspectives in 
a variety of situations.  
 
ADV.4C.2a Understand  the 
principles of Restorative 
Practices to resolve conflict 
 
ADV.4C.2b Utilize the 
principles of Restorative 
Practices to independently 
resolve conflict 

ADV.2A.3b. Analyze how 
one’s behavior may affect 
others.  
 
ADV.4C.3a Facilitate 
restorative conversations and 
circles with peers 
 
ADV.4C.3b Lead restorative 
practices learning with family 
and community 

 

 

 

Building Healthy 
Relationship 

 

• ADV.5B Build healthy 
relationships across multiple 
relationship frames (e.g. 
friendship, familial and 
romantic)  

 
 
  

ADV.5B.1c Form and 
maintain healthy, 
committed relationships 
that are based on mutual 
respect and affection, and 
are free from violence, 
coercion, and intimidation.  

ADV.5B.1c Form and maintain 
healthy, committed 
relationships that are based 
on mutual respect and 
affection, and are free from 
violence, coercion, and 
intimidation.  

 

ADV.5B.1a Describe a range of relationship types and the characteristics for healthy and unhealthy relationships 
 
ADV.5B.1b Identify prosocial actions and proactive ways to build friendships 
 
ADV.5B.2a Understand how our own language and actions can be detrimental to the building of healthy relationships 

 

Availability of strong 
support person 

 

• ADV.1B. Recognize personal 
qualities and external supports 

ADV.1B.1b. Identify family, peer, school, and 
community strengths.  
 
ADV.1B.1c Identify ways that different individuals 
can help or hinder us in our goals. 

ADV.1B.2b. Explain how family members, peers, school 
personnel, and community members can support school 
success and responsible behavior.  
 
ADV.1B.2c Analyze those in support roles and whether their 
support is helping or hindering our progress  

 

Understands and 
Confronts Individual 

Prejudice and Systemic 
Oppression 

• ADV.2B. Recognize individual 
and group similarities and 
differences.  
 
 

• ADV.4A Explore and value 
personal and social identity 
 
 

• ADV.4B. Understand the 
systemic and social forces 
related to oppression 
 
 

• ADV.4D Understand ways to 
take action to make their world 
a more equitable place for 
everyone 

ADV.2B.2a. Identify 
differences among and 
contributions of various 
social and cultural 
groups.  
 
ADV.4A.1c. Demonstrate 
ability to express 
empathy when people 
are excluded or 
mistreated because of 
their identities and 

concern when they 
themselves experience 
bias  

ADV.2B.2b. 
Demonstrate how to 
work effectively with 
those who are 
different from 
oneself.  
 
ADV.4A.1d Build 
empathy, respect, 
understanding and 
connection in 
response to diversity 
 
ADV.4B.1a Recognize 
unfairness on the 
individual level and 
injustice at the 
institutional or 
systemic level. 

ADV.2B.3a. Explain how 
individual, social, and 
cultural differences may 
increase vulnerability to 
bullying and identify ways 
to address it.  
 
ADV.4D.2B. Analyze the 
impact of bias and injustice 
on the world, historically 
and today.  

ADV.4D.3a. Plan and carry out 
collective action against bias 
and injustice in the world  
 
ADV.4D.3b. Evaluate what 
strategies were most effective 
in acting for justice  

 

ADV.4D.1a Recognize their own responsibility to stand up to exclusion, prejudice and injustice (including bullying) 
 
ADV.4D.1b Demonstrate principled decision making about when and how to take a stand against bias and injustice in 
their everyday lives  
 
ADV.4D.1d Identify and utilize proactive and reactive strategies for maintaining positive mental and physical health 
when dealing with prejudice and systemic oppression 

 

Demonstrates 
Understanding of 

Community 
Interconnectedness 

ADV.3C.2a. Identify and perform roles that 
contribute to the school community.  

ADV.3C.3a. Evaluate one’s 
participation in efforts to 
address an identified 
school need.  

ADV.3C.2b.Identify and 
perform roles that contribute 
to one’s local community.  
 
ADV.3C.3b. Evaluate one’s 
participation in efforts to 
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• ADV.3C. Contribute to the well-
being of one’s school and 
community. 

 

• ADV.5C Manage responsible, 
empathetic and safe online 
presences   

address an identified need in 
one’s local community.  

ADV.5C.2b Understand healthy and unhealthy ways to interact online 

 

COVID: Understand and 
Implements Systems 
Related to Pandemic 

Wellness 
 

• ADV.3C. Contribute to the well-
being of one’s school and 
community 

• ADV.6A. Respond responsibly to 
COVID related requirements 

ADV.3C.2a. Identify and perform roles that contribute to the school community.  
 
ADV.3C.2b.Identify and perform roles that contribute to one’s local community.  
 
ADV.6A.1a Identify and understand COVID related behavior requirements (e.g. social distancing, mask wearing 
requirements, etc.) 
 
ADV.6A.1b Identify impact of COVID related behavior requirements on physical, social and mental wellness (e.g. 
social distancing: positives related to physical wellbeing, but possible negatives to social and mental wellness)  
 
ADV.6A.1c Identify coping skills for managing impact of COVID related behavior requirements on physical, social and 
mental wellness 

 

 
* Depending on length of COVID concerns, COVID specific scope and sequence measures may extend into future years. 
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4.1 EL Redesignation Form 

4.2 EL Program Monitoring 

4.3 Initial EL Parent Notification Letter 

4.4 SCCOE MOU 

4.5 Procedures Related to Student Enrollment when Student has an IEP 
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4.2 EL Program Monitoring 

 

https://docs.google.com/document/d/1DHTIuyDPyVjxwclrkoMxQ42uMmH_YMNJFrNnbdKuxqs/edit?usp=sharing
https://docs.google.com/document/d/1DHTIuyDPyVjxwclrkoMxQ42uMmH_YMNJFrNnbdKuxqs/edit?usp=sharing
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4.3 Initial EL Parent Notification Letter 

 

Downtown College Prep - Alum Rock 
INITIAL PARENT NOTIFICATION LETTER 

Federal Title I or Title III and State Requirements 

 

To the parent(s)/guardian(s) of: SampleLast, SampleFirst       

School: Downtown College Prep - Alum Rock   Date: 18-Sep-20 

State Student ID #: 1111111111     Date of Birth: 03/24/2007   Grade: 8     

Primary Language: Spanish  

 

Dear Parent(s) or Guardian(s): A language other than English was noted on your child’s Home Language Survey when your child first 
enrolled in our school. State and federal law requires us to assess your child and notify you of your child’s proficiency level in English. 
We are required to inform you of the language acquisition program options available. From these options, you may choose the one 
that best suits your child (California Education Code [EC] Section 310). This letter also explains the criteria for a student to exit the 
English learner (EL) status (20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]). 

 

Language Assessment Results 

(20 U.S.C Section 6312[e][3][A][ii]) 

Composite Domains 
English Language Proficiency Assessments for California (ELPAC) 

Initial ELPAC Performance Level 

Overall  
Status: Novice English Learner 

Score: 242 

Oral Language (Listening and Speaking) Minimally developed 

Written Language (Reading and Writing) Minimally developed 

  

Based on results of the English language proficiency assessment, your child has been identified as an English Learner student. 

 

Your child is participating in an Individualized Education Program (IEP), which is on file: No 

A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached.  

(20 U.S.C Section 6312[e][3][A][vii]). 

 

 

Exit (Reclassification) Criteria 

(20 U.S.C. Section 6312[e][3][A][vi]) 

The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to meet state 
academic achievement measures. The Downtown College Prep - Alum Rock exit (reclassification) criteria are listed below.  
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Required Criteria 

(EC Section 313[f]) 
Downtown College Prep - Alum Rock Criteria 

English Language Proficiency Assessment ELPAC Overall Performance Level 4  

Teacher Evaluation Supports Reclassification 

Parental Opinion and Consultation   Supports Reclassification 

Comparison of Performance in Basic Skills 
NWEA: RIT score must be nearing grade level in Reading -or- SBAC: 
Overall Score must be Standard Met or Standard Exceeded  

 

 Choosing a Language Acquisition Program 

Parents or guardians may choose a language acquisition program that best suits their child (EC Section 310). Language acquisition 
programs are educational programs designed to ensure English acquisition occurs as rapidly and effectively as possible. They provide 
instruction to English learners based on the state-adopted academic content standards, including English language development 
(ELD) standards (20 U.S.C. Section 6312[e][3][A][iii],[v]); EC Section 306[c]). 

Language Acquisition Programs Offered 

We are required to offer, at minimum, a Structured English Immersion (SEI) program option (EC Section 305[a][2]).  

Structured English Immersion Program: A language acquisition program for English learners in which nearly all classroom instruction 
is provided in English, but with curriculum and a presentation designed for students who are learning English. At minimum, students 
are offered Designated ELD and provided access to grade level academic subject matter content with Integrated ELD. 

Parents or guardians may choose a language acquisition program that best suits their child. Schools in which the parents or 
guardians of 30 students or more per school or the parents or guardians of 20 students or more in any grade request a language 
acquisition program that is designed to provide language instruction shall be required to offer such a program to the extent possible 
(20 U.S.C. Section 6312[e][3][A][viii][III]); EC Section 310[a]). 

Parents or guardians may provide input regarding language acquisition programs during the development of the Local Control 
Accountability Plan (EC Section 52062). If interested in a different program from those listed above, please contact Downtown 
College Prep - Alum Rock at 408-271-8120 to ask about the process. 

 

Although schools have an obligation to serve all EL students, parents or guardians of English learners have a right to decline or opt 
their children out of a school’s EL program or out of particular EL services within an EL program. If parents or guardians  opt their 
children out of a school’s EL program or specific EL services, the children retain their status as English learners. The school remains 
obligated to take the affirmative steps required by Title VI of the Civil Rights Act of 1964 and the appropriate actions required by the 
Equal Educational Opportunity Act of 1974 to provide EL students access to its educational programs (20 U.S.C. sections 1703[f], 
6312[e][3][A][viii]). 

 



Appendix 4.3 Initial EL Parent Notification Letter 

 

Downtown College Prep - Alum Rock 
NOTIFICACIÓN INICIAL PARA LOS PADRES 

Requisitos federales del Título I o Título III y el estado 

 

A los padres/tutores de: SampleLast, SampleFirst     

Escuela: Downtown College Prep - Alum Rock   Fecha: SePtiembre 18, 2020 

Estudiante ID Estatal#: 1111111111   Fecha de nacimiento: 03/24/2007   Grado: 8      

Lengua materna: Spanish 

 

Estimados padres o tutores: Cuando inscribió a su hijo en nuestra escuela, indicó un idioma aparte del inglés en la encuesta de la 
lengua materna. La ley estatal y federal nos requiere evaluar a su hijo y notificarle de su nivel del dominio de inglés. Estamos 
obligados a informarle de las opciones de programas de adquisición de idiomas disponibles. De estas opciones usted puede escoger 
la mejor para su hijo (Código de Educación de California [EC*]  sección 310). Este aviso también contiene los criterios para la salida 
del estado de aprendiz de inglés (20 Código de los Estados Unidos [U.S.C.*] sección 6312[e][3][A][i],[vi]). 

Resultados de la evaluación de idioma 

(20 U.S.C sección 6312[e][3][A][ii]) 

Ámbitos Compuestos 

 Pruebas del dominio de inglés de California 
(ELPAC*) 

Nivel de rendimiento de ELPAC inicial 

General  
 Status: Aprendiente de inglés novato 

 Score: 242 

Lenguaje Oral (Habilidades de comprensión y 
expresión oral) 

Mínimamente desarrolladas 

Lenguaje Escrito (Lectura y escritura) Mínimamente desarrolladas 

 

Basado en los resultados de la evaluación del dominio de inglés, se ha identificado a su hijo como Estudiante de inglés. 

 

Existe un Programa de Educación Individualizado (IEP*) en cual su hijo está participando: No 

Se adjunta una descripción de cómo el programa asignado a su hijo cumplirá con los objetivos del IEP. 

(20 U.S.C. sección 6312[e][3][A][vii]). 

 

Criterios para la reclasificación (la salida del programa) 

(20 U.S.C. sección 6312[e][3][A][vi]) 

 

El objetivo de los programas de adquisición de idiomas es que los aprendices de inglés logren a dominar el inglés lo más antes 
posible y que cumplan con las medidas de logros académicos estatales. Los criterios para la reclasificación en Downtown College 
Prep - Alum Rock son los siguientes.  

 

Los criterios generales Los criterios de <LEA_Name> 
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(EC sección 313[f]) 

Evaluación del dominio de inglés Rendimiento general del 4to nivel de ELPAC 

Evaluación del maestro Apoya Reclasificación 

Consulta y opinión de los padres Apoya Reclasificación 

Comparación de rendimiento en habilidades 
básicas 

NWEA: El puntaje de RIT debe estar cerca del nivel de grado en Lectura - o - 
SBAC: El puntaje general debe ser Estándar Cumplido o Estándar Excedido 

 

Escoger un programa de adquisición de idiomas  

Los padres o tutores pueden escoger el mejor programa de adquisición de idiomas para su hijo (EC sección 310). Los programas de 
adquisición de idiomas son programas educativos diseñados a asegurar que la adquisición de inglés se logre tan rápida y eficazmente 
como sea posible. Éstos proporcionan instrucción para aprendices de inglés basadas en las normas de la disciplina académica 
adoptadas por el estado, incluso las normas del desarrollo de inglés (ELD*) (20 U.S.C. sección 6312[e][3][A][iii],[v]; EC sección 306[c]). 
 

Programas de adquisición de idiomas ofrecidos 

Estamos obligados a ofrecer, al mínimo, la opción del programa de Inmersión Estructurada en Inglés (SEI*) (EC sección 305[a][2].  
 

Programa de Inmersión Estructurada en Inglés: Un programa de adquisición de idiomas para aprendices de inglés en donde casi toda 
la instrucción en el aula se proporciona en inglés, pero con un plan de estudio y una presentación diseñada para los estudiantes que 
están aprendiendo inglés. Al mínimo, a los estudiantes se les ofrece ELD designado acceso a la disciplina académica apropiada para su 
nivel de grado con ELD integrado. 

Los padres o tutores pueden escoger el mejor programa de adquisición de idiomas para su hijo. Se le requerirá a las escuelas en que 
los padres o tutores de 30 alumnos o más por escuela o los padres o tutores de 20 alumnos o más en cualquier grado soliciten un 
programa de adquisición de idiomas diseñado a proporcionar enseñanza del idioma que ofrezcan tal programa en la medida de lo 
posible (20 U.S.C. sección 6312[e][3][A][viii][III]; EC sección 310[a]). 

Los padres o tutores pueden aportar información acerca de los programas de adquisición de idiomas durante la elaboración del Plan 
de rendición de cuentas con control local (EC sección 52062). Si está interesado en un programa distinto a los mencionados 
anteriormente, comuníquese Downtown College Prep - Alum Rock por teléfono al 408-271-8120 para preguntar acerca del proceso. 

 

Aunque las escuelas tienen una obligación para servir todos los aprendices de inglés, los padres o tutores de aprendices de inglés 
tienen derecho a rechazar u optar por que sus hijos no participen en un programa o en algún servicio específico para aprendices de 
inglés que ofrece la escuela. Si los padres o tutores deciden que sus hijos no participen en un programa o en algún servicio específico 
para aprendices de inglés, los estudiantes mantienen su estado de aprendices de inglés y la escuela sigue obligado a tomar pasos 
afirmativas requerido por Título VI de la Ley de Derechos Civiles de 1964 y tomar acciones apropiadas requerido por la Ley de 
Igualdad de Oportunidad Educativas de 1974 para proveer acceso a programas educativas para aprendices de inglés (20 U.S.C. 
secciones 1703[f], 6312[e][3][A][viii]). 
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1.5 Procedures Related to Student Enrollment when Student has an IEP 

 

When a student with an IEP enrolls to DCP-  When a student with an IEP enrolls at DCP, DCP must submit 
a Student Data Form/ MIS Information sheet, birth certificate, along with the student's current IEP to 
the Education Program Analyst at San Clara County Office of Education. Upon submission of these 
documents, the student is added to the DCP caseload on SIRAS (IEP Information System), and serves as 
official notice of the enrollment of a student with an IEP to the San Clara County Office of Education. 

 

When a student with an IEP becomes eligible for special education services at DCP- When a student is 
referred for initial assessment for special education services, DCP must submit a Student Data Form/ MIS 
Information sheet and birth certificate to 
the Education Program Analyst at San 
Clara County Office of Education. DCP 
must also include the county appointed 
psychologist on all initial 
assessments.  Upon submission of these 
documents to Education Program 
Analyst, the student is added to the DCP 
caseload on SIRAS (IEP Information 
System), and serves as official notice of 
the students initial assessment at DCP to 
the San Clara County Office of Education. 

 

When a student with an IEP leaves 
DCP- When a student with an IEP 
disenrolls or exits the special education 
program at DCP, DCP must submit a 
Student Data Form/ MIS Information 
sheet,  along with the student's last day 
of enrollment at the school to 
the Education Program Analyst at San 
Clara County Office of Education. Upon 
submission of this information, the 
student is removed from DCPs caseload 
on SIRAS (IEP Information System), and 
serves as official notice of disenrollment 
from DCP to the San Clara County Office 
of Education. 
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5.1 DCP Teacher Evaluation 

5.2 DCP Non-Teacher Evaluation 

5.3 Examples of Professional Development Agendas for Various Roles 

5.4 Sample Calibration Exercise for Principals 

5.5 DCP Teacher Compensation Model 
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6.1 LEA Family Engagement Policy 

6.2 School Parent and Family Engagement Policy and Compact 2019-20 

6.3 Family Engagement Manager Job Description 

6.4 ARHS Cafecito Agenda 

6.5 Sample ARMS Cafecito Agendas 

6.6 Family Learning Agenda Example 
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7.2 ABF Corporate Bylaws  

7.3 Conflict of Interest Code 

7.4 Board of Directors 

7.5 Doing Business “DBA” 
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12.4 Annotated Budget And Assumptions  

The Downtown College Prep – Alum Rock (DCP) financial statements include a 4-year pro-forma annual 
budget and 4-year monthly cash flow statement.  For accounting purposes, the status of charter schools 
in California has not yet been authoritatively decided.  Charter schools may ultimately be considered 
either public schools or non-profit organizations. The California Department of Education’s most recent 
advisories allow charter schools to follow accounting standards from either the Governmental Accounting 
Standards Board (GASB) or the Financial Accounting Standards Board (FASB) if the school or its parent 
agency is a non-profit.  DCP currently utilizes FASB standards but reserves the right to re-evaluate or 
change to GASB upon clarification or change in law in order to conform to legal standards. 

Revenues 

Sources for charter school revenue include state and federal public revenues. 

Table 1 below summarizes DCP’s projected state and federal public revenues. 

Table 1 DCP Projected Public Revenues, State and Federal 

Projected Public Revenue Source 
Year 1: 2020-

21 
Year 2: 2021-

22 
Year 3: 2022-

23 
Year 4: 2023-

24 

LCFF Entitlement $7,354,748 $7,217,104 $7,318,113 $7,819,996 

Lottery $133,139 $127,905 $129,574 $131,064 

SB 740 Facility Grant Program $254,132  $450,000  $450,000  $450,000  

Mandate Block Grant $19,095  $19,095  $19,615  $20,008  

Child Nutrition - State $5,899  $5,818  $5,785  $6,289  

Child Nutrition - Federal  $122,705 $121,015 $120,339 $130,818 

SCCOE - SPED - State $245,718 $248,970 $251,861 $269,567 

SCCOE - SPED - Federal $77,595 $78,622 $79,535 $85,126 

LLMF - Federal $639,622 $19,550 $19,550 $0 

LLMF - State $62,804 $0 $0 $0 

CARES - Federal $198,111 $0 $0 $0 

Federal Revenue - Title  $309,277  $294,134  $298,030  $318,982  

State Revenue - CTEIG Grant $83,072        

State Revenue - ASES $150,925  $150,925  $150,925  $150,925  

State Revenue - Enrollment Deficit Factor $0  ($162,524) ($164,712) ($176,280) 

Total Public Revenue $9,656,842  $8,570,614  $8,678,615  $9,206,495  

Local Control Funding Formula (LCFF) 

The Local Control Funding Formula (LCFF) includes the following components for school districts and 
charter schools: 

• Provides a per average daily attendance (ADA) base grant for each LEA. The actual base grants 
vary based on grade span. 

• Provides an adjustment of 2.6 percent on the base grant amount for grades nine through twelve. 
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• Provides a supplemental grant equal to 20.0% percent of the adjusted base grant for targeted 
disadvantaged students. Targeted students are those classified as English learners (EL), eligible to 
receive a free or reduced-price meal (FRPM), foster youth (FY), or any combination of these 
factors (unduplicated count). 

• Provides a concentration grant equal to 50 percent of the adjusted base grant for targeted 
students exceeding 55 percent of an LEA’s enrollment.  For charter schools, the concentration 
funding eligibility is based on the lower unduplicated percent of either the charter school or the 
district in which the school resides.  

LCFF assumptions used in the budget are based on the FCMAT Calculator version 21.2 released on 
7/13/20.  These estimates are reflected in Table 2 below. 

Table 2 LCFF Assumptions and Calculations 

LCFF Assumptions 
Year 1: 

2020-21 
Year 2: 

2021-22 
Year 3: 2022-

23 
Year 4: 2023-

24 

Annual COLA 0.00% 0.00% 0.00% 0.00% 

LCFF GAP Closed % 100.00% 100.00% 100.00% 100.00% 

Per ADA Funding Levels:         

Base Grant, Grades 4-6 $7,818  $7,818  $7,818  $7,818  

Base Grant, Grades 7-8 $8,050  $8,050  $8,050  $8,050  

Base Grant, Grades 9-12 $9,329  $9,329  $9,329  $9,329  

Grade Span Adj., Grades 9-12 $243  $243  $243  $243  

Supplemental Grant, Grades 4-6 $1,564  $1,564  $1,564  $1,564  

Supplemental Grant, Grades 7-8 $1,610  $1,610  $1,610  $1,610  

Supplemental Grant, Grades 9-12 $1,914  $1,914  $1,914  $1,914  

Concentration Grant, Grades 4-6 $3,909  $3,909  $3,909  $3,909  

Concentration Grant, Grades 7-8 $4,025  $4,025  $4,025  $4,025  

Concentration Grant, Grades 9-12 $4,786  $4,786  $4,786  $4,786  

 

Student Enrollment And Demographics 

The number of students enrolled and their demographics drive the amount of revenue DCP can expect to 
obtain. Table 3 and Table 4 show DCP’s projected enrollment and pertinent LCFF demographics. 

Table 3 DCP’s Projected Enrollment by Grade Band 

Projected Total Enrollment  
By Grade Level Group 

Year 1: 2020-21 
Year 2: 2021-

22 
Year 3: 2022-23 Year 4: 2023-24 

  Grades 4-6 99 132 132 132 

  Grades 7-8 264 226 224 255 

  Grades 9-12  317 331 341 359 

Total Projected Enrollment 680 689 697 746 
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Table 4 DCP’s Projected Enrollment for Unduplicated Pupils 

Projected Demographics 
Year 1: 

2020-21 
Year 2: 2021-

22 
Year 3: 

2022-23 
Year 4: 2023-

24 

Unduplicated EL/FRPM/FY 532.00 537.00 541.00 581.00 

DCP’s Unduplicated % (3 Yr. Rolling Average) 77.98% 77.77% 77.93% 77.81% 

District’s Unduplicated % (Est’d) 85.11% 85.11% 85.11% 85.11% 

 

Average Daily Attendance 

Average Daily Attendance (ADA) is the aggregate attendance of a school during a reporting period 
(normally a school year) divided by the number of days school is in session during that period.  DCP has a 
three-year historic attendance rate of 94.77%.  ADA is used to calculate most revenue sources.  Table 5 
identifies the projected ADA by year. 

Table 5 DCP Projected ADA by Grade Band 

Projected ADA  

 By Grade Level Band 
Year 1: 2020-21 Year 2: 2021-22 Year 3: 2022-23 Year 4: 2023-24 

  Grades 4-6 124.10 125.49 125.49 125.49 

  Grades 7-8 262.26 214.86 212.96 242.43 

  Grades 9-12  282.68 310.78 320.16 337.07 

Total Projected ADA 669.04 651.13 658.61 704.99 

 

Lottery 

Figures calculated for lottery revenue are based on per ADA projections provided by the CDE of  $199 per 
year ($150/ADA unrestricted, $49/ADA restricted to instructional materials). Funding is based on ADA and 
is not subject to COLA.   

 

SB 740 Charter School Facility Grant Program 

The Charter School Facility Grant Program provides annual assistance with facilities rent and lease 
expenditures to charter schools that meet eligibility criteria. Successful applicants must meet a variety of 
requirements, including having at least 55% of their students enrolled at the charter school eligible for 
Free or Reduced-Price Meals (FRPM) or being located in an elementary school attendance area where at 
least 55% of students enrolled are eligible FRPM. Charter schools are awarded $1,211 per unit of 
classroom-based Average Daily Attendance (ADA), up to 75% of their annual facilities rent and lease costs 
for the school. 

DCP is currently located on two separate campuses; one houses the middle school grades 6-8 while the 
other houses the high school grades 9-12.  The middle school campus qualifies for and receives SB740 
funding.  For FY 20/21 DCP funding is capped at 75% of annual facility costs, however facility lease 
schedules for additional space recently constructed will be revised beginning FY 21/22 and will provide a 
higher maximum funding based on 75% of annual facility costs for the outgoing years. 
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Mandate Block Grant 

Figures calculated for mandate block grant revenue are based on per ADA projections of approximately 
$45.23 per year for high school grades and $16.33 per year for middle school grades.  Funding is not subject 
to COLA and is based on prior year ADA..   

Child Nutrition 

DCP Alum Rock’s Middle school campus participates in the National School Lunch Program (NSLP) and 
receives Federal and State reimbursements.  For budget purposes, DCP has established estimates of per 
enrolled students based on historical reimbursements.  The Federal per student rate is estimated at 
$338.03 and the State reimbursement rate is estimated at $16.25 per year.  DCP Alum Rock High School 
participates through the Eastside Union High School District and all expenses and reimbursements are 
through the District.  Therefore, there are no estimates for the high school. 

 

Special Education 

DCP Alum Rock participates in the Santa Clara County Office of Education (SCCOE) Special Education Local 
Plan Area (SELPA).  After reconciling the annual revenue and expenditures each year SCCOE provides 
reimbursement of special education expenditures via a Charter School Bill-Back procedure.  DCP has 
based its reimbursement estimate on historical reimbursements and is using a factor of $475.46 per 
enrolled student per year 

COVID 19 Grants 

Due to the COVID 19 pandemic, there are two Grant programs available for relief. These programs are 
combined Federal and State efforts and include the Learning Loss Mitigation Fund (LLMF) of which DCP was 
awarded $742k and the CARES Act Grant for Elementary & Secondary School Emergency Relief Fund of 
which DCP was awarded $198k.  These are one-time funds mainly for FY 20/21, with minor amounts 
available for use through Sept of 2022. 

 

Federal Title Funding 

Title I - IV funds are based upon various formulas. For simplicity, and because DCP has several years 
history receiving these funds, we have calculated an average amount received for all four Title programs 
based on the number of students.   

Based on historical rates, DCP anticipates revenue per student to range between be $427 and $455 over 
the four-year period.  

 

Career Technical Education Incentive Grant (Cteig) 

DCP applied for and was awarded the Career Technical Education Incentive Grant for FY 20/21. This 
program involves a sequence of courses that integrates core academic knowledge with technical and 
occupational knowledge to provide students with a pathway to post secondary education and careers $83k. 
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After School Education And Safety Program 

DCP Alum Rock’s Middle School participates in the After School Education and Safety Program (ASES) and 
partners with The Boys & Girls Clubs of America to provide after school services. Their Grant award is 
expected to be $151k per year 

Enrollment Deficit Factor 

Based on annual enrollment attrition, DCP includes in its budget procedures a standard enrollment deficit 
factor of 2% each year.  Due to the hold harmless clause on ADA, there is no deficit factor included for FY 
20/21. 

 

Other Local Revenues 

Other local revenues are minor and consist of revenues collected for student meals, student activities and 
private donations. 

 

Expenses 

DCP’s spending priorities align with the school’s mission, educational program, management structure, 
professional development needs and growth plan.  A summary of expenditures is included in Table 6. 

Table 6 Summary of Projected Expenditures 

Projected Expenditures 
Year 1: 

2020-21 
Year 2: 2021-

22 
Year 3: 2022-

23 
Year 4: 2023-

24 

1000 - Certificated Salaries  $3,051,757 $2,834,627 $2,826,704 $2,987,664 

2000 - Classified Salaries $925,239 $782,446 $774,919 $798,164 

3000 - Employee Benefits $1,319,488 $1,233,310 $1,326,984 $1,427,607 

4000 - Books and Supplies $708,338 $296,984 $298,420 $317,455 

5000 - Services and Operational Expenses $3,450,391 $3,343,796 $3,374,712 $3,526,839 

6000 - Capital Outlay $105,156 $105,156 $105,156 $105,156 

7000 – Other Expenses $0 $0 $0 $0 

Total Expenditures $9,560,369  $8,596,319  $8,706,895  $9,162,885  

 

Salaries And Employee Benefits 

In order to attract and retain high-quality well-trained teachers, DCP must have a salary schedule that is 
competitive relative to local districts.  To achieve this, DCP projects to allot approximately 56% of its 
budget to compensation.  Compensation includes the cost of salaries for all school site staff, including 
those who work full time, part time, and as substitute employees. Compensation also incorporates all 
staff benefits including Social Security, STRS, PERS, health benefits, and workers compensation. 

 

Certificated Employees 
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Downtown College Prep staffing assumptions are based upon current staffing levels. Table 7 provides the 
projected number of positions of certificated employees. 

Table 7 DCP Projected Certificated Staff 

Projected Certificated Staffing Positions 
Year 1: 2020-

21 
Year 2: 2021-

22 
Year 3: 

2022-23 
Year 4: 

2023-24 

Teachers (Core)  31.0   31.0   31.0   32.0  

Teachers (SPED)  6.5   6.5   6.5   6.5  

Principal  2.0   2.0   2.0   2.0  

Assistant Principal  2.0   2.0   2.0   2.0  

 

Teacher And Administrative Salaries 

DCP projects an average teacher salary of $70,400 beginning in year one. Salaries of administrative 
positions are based on those currently in place. DCP’s annual salary band for Principals and Assistant 
Principals ranges from $85,000 to $150,000.  Typically teacher salaries are budgeted with an annual 
increase of 4.44% and non-teacher salaries assume a 3% annual increase.  These assumptions are applied 
to year one where grant funds are available and again in year four when there is an expected increase in 
enrollment.  Year two reflects a 9% reduction in salaries for both certificated and classified employees 
and year three is essentially flat.  DCP is fairly confident that the $2.8M PPP loan received by the CMO will 
be forgiven, however using conservative assumptions; our current budget assumes it will not be forgiven.  
In addition to the 0% COLA on LCFF and the unknown length of the current COVID 19 crisis, DCP has 
calculated a worst case scenario net loss and used a placeholder in salaries to offset that loss for purposes 
of reflecting a balanced budget.  It is important to note that no decisions have been made with regard to 
how DCP will implement the required expense reductions if needed.  DCP also maintains a healthy 
reserve balance; please see the final section of this document titled Reserve Policy 

Substitute Teacher Costs 

Included in the budget are projections for each full-time teacher to take 7 DTO (discretionary time off) 
days based on DCP’s current substitute compensation rate of $320 per day.  

 

Classified Employees 

The positions of School Operations Manager, College Counselor, Para-professional, Athletic Coordinator, 
IT Coordinator, and Lunch Server are examples of school site classified employees at DCP.  All other staff 
services are contracted through DCP’s Central Office.  Table 8 provides the projected number of positions 
of classified employees. 

Table 8 DCP Projected Classified Staff 

Projected Classified Staffing Positions 
Year 1: 2020-

21 
Year 2: 2021-

22 
Year 3: 2022-

23 
Year 4: 2023-

24 

Non-Certificated Instructional  6.0   6.0   6.0   6.0  

Non-Certificated Support  3.8   3.8   3.8   3.8  

Non-Certificated Supervisors  2.0   2.0   2.0   2.0  

Clerical and Office  2.0   2.0   2.0   2.0  
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DCP has developed a compensation program that utilizes performance salary bands to ensure their ability 
to attract and retaining high quality classified employees. 

Employee Benefits 

Most benefits are statutory and therefore based on cost factors determined by either state or federal 
mandate.  Statutory benefits are calculated by applying these cost factors to employee salary rates.  
Some benefits differ by type of employee: certificated versus classified.  DCP employees participate in the 
State Teachers’ Retirement System (STRS), the Public Employees Retirement System (PERS), Social 
Security, Medicare, Unemployment, and Workers’ Compensation.  In addition, health benefits are 
available which include medical, dental and vision coverage.  Health benefits are projected at an average 
rate of 9.4% of total salaries in year one and increase to 11.1% of total salaries by year four.  STRS rates 
are projected at 16.15%, 16.02%, 18.10, and 18.10% respectively in each of the years presented, PERS 
rates are projected at 20.70%, 23.01%, 26.24%, and 27.14% of non-certificated salaries for each year 
presented. Table 9 provides the projected cost of employee benefits. 

Table 9 DCP’s Projected Cost of Employee Benefits 

Projected Employee Benefits 
Year 1: 2020-

21 
Year 2: 2021-

22 
Year 3: 2022-

23 
Year 4: 2023-

24 

Health Benefits $393,333 $382,381 $398,976 $442,524 

STRS $507,644 $468,708 $526,979 $558,759 

PERS $131,254 $136,954 $155,539 $165,699 

Medicare and Social Security $125,409 $116,896 $116,341 $122,760 

Unemployment Insurance $39,662 $36,970 $36,794 $38,825 

Workers Compensation $41,929 $40,139 $41,000 $44,741 

Professional Development & DTO $80,257 $51,262 $51,355 $54,299 

Total Employee Benefits $1,319,488  $1,233,310  $1,326,984  $1,427,607  

 

Books And Supplies 

Cost projections for books and supplies are based on current textbook and instructional supply 
expenditures determined by examining the historical purchasing patterns of DCP. Table 10 provides a 
summary of costs for books and supplies. 

• DCP projects textbooks to be updated and replaced every five years with classroom library books 
being replenished each year.  

• Materials and Other Supplies include specific supplies for academic departments plus 
instructional materials associated with summer programs, parent education, advisories, 
assemblies, and common instructional supplies not specific to any department such as copier 
paper.  Costs in year one are extraordinary due to COVID 19 and the availability of Grants. 

• Non-Capitalized Equipment includes equipment expenditures that are below the limit for 
capitalization. Examples include chromebooks for student use, laptops for staff, classroom 
projectors, document cameras, speakers, etc.  Costs in year one are extraordinary due to COVID 
19 and the availability of Grants. 

• Student food costs are for meals provided at the DCCP Alum Rock Middle School campus.  Food 
service programs are government subsidized. 
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Table 10 DCP’s Projected Cost of Books and Supplies  

Books and Supplies Expense Projections 
Year 1: 

2020-21 
Year 2: 2021-

22 
Year 3: 2022-

23 
Year 4: 

2023-24 

Books $54,440 $15,589 $16,054 $16,907 

Materials and Supplies $223,309 $121,960 $123,259 $128,141 

Non Capitalized Equipment $272,798 $3,108 $3,196 $3,370 

Food $157,792 $156,327 $155,911 $169,037 

Total $708,338  $296,984  $298,420  $317,455  

Services And Operational Expenses 

Services and operational expenses consist primarily of costs related to the following major categories 
summarized in Table 11: 

• Travel and Conference - College trips for students. 

• Dues and Memberships - Fees for annual accreditation association (WASC), charter school 
associations (CCSA, CSDC), and athletic leagues and tournaments. 

• Insurance – Includes Property, Inland Marine, Excess Crime, Automobile, General Liability, 
Educators Legal Liability, Umbrella, Excess Liability, Fiduciary Liability, Cyber Liability, Student 
Accident, and Active Assailant/Workplace Violence. 

• Operations and Housekeeping Services – All utility costs include gas, electricity, waste, and water 
are included in DCP’s rental agreements.  This category includes only on site security services.   

• Rentals, Leases, Repairs – Includes facility rent at both campuses; lease and maintenance 
agreements for copiers and postage meters; rental for graduation and athletic venues; building 
and grounds maintenance; miscellaneous office and classroom equipment repairs.  See Table 12 
for additional breakdown. 

• Professional/Consulting Services – Examples include back office services provided by central 
office; contract services for audit, legal, payroll, and custodial; software license and support; 
district oversight fees; fieldtrip and activity fees including student transportation; consulting fees 
for athletic coaches, socio-emotional counseling services, and additional special education 
support services; other miscellaneous costs such as student testing and assessment fees.  See 
Table 13 for additional breakdown. 

• Communications – Includes telephone, internet, postage and delivery fees. 

Table 11 DCP’s Projected Cost of Services and Operations  

Projected Services and Operating Expenses 
Year 1: 2020-

21 
Year 2: 2021-

22 
Year 3: 

2022-23 
Year 4: 2023-

24 

Travel and Conference $17,957 $18,603 $19,076 $20,168 

Dues and Memberships $25,435 $25,703 $25,958 $27,826 

Insurance $43,754 $44,238 $44,692 $47,892 

Operations and Housekeeping $9,504 $9,373 $9,321 $10,133 

Rentals, Leases, Repairs $1,259,206 $1,306,150 $1,311,725 $1,328,255 

Professional/Consulting Services $2,084,399 $1,929,503 $1,953,623 $2,081,497 

Communications $10,136 $10,226 $10,317 $11,068 

Total Services and Operating Expenses $3,450,391  $3,343,796  $3,374,712  $3,526,839  
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Table 12 provides further details related to Rentals, Leases, and Repairs: 

DCP operates two sites within the boundaries of SCCOE - one for its Middle School grade levels and one for 
its High School grade levels.  

In May 2014, DCP executed a 30-year land lease agreement with Alum Rock Union Elementary School 

District for the DCP Alum Rock Middle School campus. DCP had previously completed construction on 

nine stand-alone classrooms and has recently completed construction on a multi-purpose building.  

DCP Alum Rock High School is located at Independence High School. DCP is working with East Side Union 
High School District to secure a similar long-term Facility Use Agreement (FUA) that will enable DCP to stay 
at Independence and complete campus improvements. This long-term lease would include the 
modernization of existing facilities. 

Table 12 DCP’s Projected Cost of Rentals, Leases, and Repairs 

Rentals, Leases, and Repairs Expenses 
Year 1: 

2020-21 
Year 2: 

2021-22 
Year 3: 2022-

23 
Year 4: 

2023-24 

Facility Rent (includes utilities) $1,129,463  $1,135,747  $1,138,580  $1,143,679  

Repairs & Maintenance - Buildings $13,010  $51,109  $51,828  $55,350  

Repairs & Maintenance - Equipment $3,000  $3,045  $3,084  $3,297  

Repairs & Maintenance - Grounds $18,000  $18,273  $18,507  $19,787  

Equipment Rental  $95,733  $97,976  $99,726  $106,142  

Total Rentals, Leases, and Repairs Expenses $1,259,206  $1,306,150  $1,311,725  $1,328,255  

 

Table 13 provides further details related to Professional & Consulting expenses: 

Professional and consulting expenses include services to support the school and provide for legally 
mandated services. The Across the Bridge Foundation provides back office services for the school through 
its Central Office. These services include but are not limited to academic and professional development 
support for teachers, operations, human resources, accounting, staff recruiting, fund development, 
government/education compliance services, and college counseling support.   

Table 13 DCP’s Projected Cost of Professional and Consulting Services  

Professional & Consulting Services 
Year 1: 

2019-20 
Year 2: 

2020-21 
Year 3: 

2021-22 
Year 3: 

2021-22 

Service Fees (Audit, Legal, Payroll, Custodial, etc) $215,837  $175,863  $178,130  $190,436  

Central Office Fees $1,288,428  $1,257,359  $1,273,020  $1,353,639  

District Oversight Fees $73,547  $72,171  $73,181  $78,200  

Educational Contractors & Consultants $294,625  $220,106  $220,451  $238,093  

Student Activities & Transportation $163,449  $163,678  $168,180  $177,479  

Software License & Support $20,267  $12,001  $12,190  $12,999  

Other Miscellaneous $28,246  $28,325  $28,471  $30,651  

Total Professional & Consulting Expenses $2,084,399  $1,929,503  $1,953,623  $2,081,497  
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Capital Outlay 

Depreciation for capitalized items such as tech equipment, food service equipment, and leasehold 
improvements.  

 

RESERVE POLICY 

The current DCP Board policy is to strive to maintain a reserve balance of 10% of operating expense.  
DCP’s Board retains the right, at the Board’s discretion, to utilize the reserve balance as necessary.  This 
may, from time to time, deplete the balance below 10%.  As of 6/30/20 DCP Alum Rock had an audited 
reserve balance of 12.3%. 

 

 
4856-2171-1798, v. 1 



Alum Rock Middle School
2024-25 Material Revision

Multi-Year Projection Summary

Description  2024-25 2025-26  2026-27  2027-28  2028-29 

Projected Enrollment:                     240                     264                     290                     319                     351 
Projected P-2 ADA:               224.40               248.16               274.05               303.05               333.45 

Revenues:

   General Purpose Entitlement 3,048,927        3,459,043        3,942,533        4,497,005        4,948,115        

   Federal Revenue 374,716           297,661           332,563           372,123           414,212           

   Other State Revenue 1,062,631        1,178,257        1,308,731        1,457,668        1,616,566        

   Other Local Revenue 6,300                6,300                6,300                6,300                6,300                

TTL Revenues 4,492,574        4,941,261        5,590,127        6,333,096        6,985,193        

Expenditures:

   Certificated Salaries 1,286,418        1,305,714        1,621,386        1,902,027        2,036,088        

   Non-Certificated Salaries 370,423           375,979           447,258           516,676           577,176           

   Benefits 563,920           578,952           725,697           862,706           943,945           

   Books/Supplies/Materials 181,559           185,190           188,894           192,672           196,525           

   Services/Operations 2,605,344        2,085,095        2,104,844        2,146,940        2,189,879        

   Capital Outlay 82,234              82,234              82,234              82,234              82,234              

   Other Outgo -                    -                    -                    -                    -                    

TTL Expenditures 5,089,897        4,613,164        5,170,312        5,703,255        6,025,848        

Net Revenues (597,323)          328,097           419,815           629,841           959,345           

Beginning Fund Balance 5,465,729        4,868,406        5,196,503        5,616,318        6,246,159        

Net Revenues (597,323)          328,097           419,815           629,841           959,345           

ENDING BALANCE 4,868,406        5,196,503        5,616,318        6,246,159        7,205,504        

ENDING BALANCE (% OF OUTGO) 95.6% 112.6% 108.6% 109.5% 119.6%



Summary Tab

Downtown College Prep - Alum Rock (123257)  - Initial Draft 24-25 Budget 

Revenue
3/28/2024

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28

SUMMARY OF FUNDING

General Assumptions

COLA & Augmentation 0.00% 5.07% 13.26% 8.22% 0.76% 2.73% 3.11% 3.17%

Base Grant Proration Factor - 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%

Add-on, ERT & MSA Proration Factor - 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%

LCFF Entitlement

Base Grant 5,718,529$ 5,216,008$ 4,845,609$ 2,388,690$ 2,323,045$ 2,635,212$ 3,003,514$ 3,426,590$ 

Grade Span Adjustment 68,691 70,900 66,261 - - - - - 

Supplemental Grant 908,015 831,313 778,531 377,222 366,205 415,362 473,594 540,099 

Concentration Grant 678,552 811,699 774,234 372,015 359,677 407,839 465,425 530,316 

Add-ons: Targeted Instructional Improvement Block Grant - - - - - - - - 

Add-ons: Home-to-School Transportation - - - - - - - - 

Add-ons: Small School District Bus Replacement Program - - - - - - - - 

Add-ons: Transitional Kindergarten - - - - - - - - 

Total LCFF Entitlement Before Adjustments, ERT & Additional State Aid 7,373,787$ 6,929,920$ 6,464,635$ 3,137,927$ 3,048,927$ 3,458,413$ 3,942,533$ 4,497,005$ 

Miscellaneous Adjustments - - - - - - - - 
Economic Recovery Target - - - - - - - - 
Additional State Aid - - - - - - - - 

Total LCFF Entitlement              7,373,787              6,929,920              6,464,635              3,137,927              3,048,927              3,458,413              3,942,533              4,497,005 

LCFF Entitlement Per ADA  $               11,021  $               12,045  $               13,704  $               13,507  $               13,587  $               13,936  $               14,386  $               14,839 

Components of LCFF By Object Code

State Aid (Object Code 8011) 3,837,643$ 3,403,310$ 3,930,171$ 1,495,766$ 1,450,674$ 1,642,681$ 1,875,009$ 2,138,218$ 
EPA (for LCFF Calculation - Resource 1400 / Object Code 8012) 988,674$ 1,414,192$ 392,786$ 587,430$ 579,466$ 689,073$ 823,323$ 982,925$ 
Local Revenue Sources:
  Property Taxes (Object 8021 to 8089) -$ -$ -$ -$ -$ -$ -$ -$ 
  In-Lieu of Property Taxes (Object Code 8096) 2,547,470 2,112,418 2,141,678 1,054,731 1,018,787 1,126,659 1,244,201 1,375,862 

Property Taxes net of In-Lieu -$ -$ -$ -$ -$ -$ -$ -$ 

TOTAL FUNDING              7,373,787              6,929,920              6,464,635              3,137,927              3,048,927              3,458,413              3,942,533              4,497,005 

Basic Aid Status -$                          -$                          -$                          -$                          -$                          -$                          -$                          -$                          
Excess Taxes -$                          -$                          -$                          -$                          -$                          -$                          -$                          -$                          
EPA in Excess to LCFF Funding -$                          -$                          -$                          -$                          -$                          -$                          -$                          -$                          

Total LCFF Entitlement              7,373,787              6,929,920              6,464,635              3,137,927              3,048,927              3,458,413              3,942,533              4,497,005 

SUMMARY OF EPA 

% of Adjusted Revenue Limit - Annual 82.74488538% 75.37156903% 12.74780911% 44.55990366% 44.55990366% 44.55990366% 44.55990366% 44.55990366%

% of Adjusted Revenue Limit - P-2 70.06785065% 73.31789035% 12.74780911% 44.55990366% 44.55990366% 44.55990366% 44.55990366% 44.55990366%

EPA (for LCFF Calculation purposes) 988,674$ 1,414,192$ 392,786$ 587,430$ 579,466$ 689,073$ 823,323$ 982,925$ 
EPA, Current Year (Object Code 8012)

       (P-2 plus Current Year Accrual)
988,674$ 1,414,192$ 392,786$ 587,430$ 579,466$ 689,073$ 823,323$ 982,925$ 

EPA, Prior Year Adjustment (Object Code 8019)
          (P-A less Prior Year Accrual)

(94,622.00)$ (55,135.00)$ 159,354.00$ -$ -$ -$ -$ -$ 

Accrual (from Data Entry tab) - - - - - - - - 

LCAP PERCENTAGE TO INCREASE OR IMPROVE SERVICES

Base Grant (Excludes add-ons for TIIG and Transportation ) 5,787,220$              5,286,908$              4,911,870$              2,388,690$              2,323,045$              2,635,212$              3,003,514$              3,426,590$              
Supplemental and Concentration Grant funding in the LCAP year 1,586,567$              1,643,012$              1,552,765$              749,237$                  725,882$                  823,201$                  939,019$                  1,070,415$              
Percentage to Increase or Improve Services 27.42% 31.08% 31.61% 31.37% 31.25% 31.24% 31.26% 31.24%
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Summary Tab

Downtown College Prep - Alum Rock (123257)  - Initial Draft 24-25 Budget 

Revenue
3/28/2024

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28

SUMMARY OF STUDENT POPULATION

Unduplicated Pupil Population

Enrollment 669 614 529 454 240 264 290 319 

COE Enrollment - - - - - - - - 

Total Enrollment 669 614 529 454 240 264 290 319 

   Unduplicated Pupil Count 533 486 417 358 189 208 229 251 

   COE Unduplicated Pupil Count - - - - - - - - 

Total Unduplicated Pupil Count 533 486 417 358 189 208 229 251 

   Rolling %, Supplemental Grant 78.4500% 78.6200% 79.2500% 78.9600% 78.8200% 78.8100% 78.8400% 78.8100%

   Rolling %, Concentration Grant 78.4500% 78.6200% 79.2500% 78.9600% 78.8200% 78.8100% 78.8400% 78.8100%
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Summary Tab

Downtown College Prep - Alum Rock (123257)  - Initial Draft 24-25 Budget 

Revenue
3/28/2024

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28

SUMMARY OF LCFF ADA

Third Prior Year ADA for the Hold Harmless (adjusted for current year charter shift)

Grades TK-3 -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             

LCFF Subtotal -                             -                             -                             -                             -                             -                             -                             -                             
NSS -                             -                             -                             -                             -                             -                             -                             -                             

Combined Subtotal -                             -                             -                             -                             -                             -                             -                             -                             
Second Prior Year ADA for the Hold Harmless (adjusted for current year charter shift)

Grades TK-3 -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             

LCFF Subtotal -                             -                             -                             -                             -                             -                             -                             -                             
NSS -                             -                             -                             -                             -                             -                             -                             -                             

Combined Subtotal -                             -                             -                             -                             -                             -                             -                             -                             
Prior Year ADA for the Hold Harmless (adjusted for current year charter shift)

Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             -                             -                             

LCFF Subtotal -                             -                             -                             -                             -                             -                             -                             -                             
NSS -                             -                             -                             -                             -                             -                             -                             -                             

Combined Subtotal -                             -                             -                             -                             -                             -                             -                             -                             

Net Adjustment to Prior Year ADA for Charter Shift

-                             -                             -                             -                             -                             -                             -                             -                             
Second prior year charter school shift percentage
Prior year charter school shift percentage 0% 0% 0% 0% 0% 0%

Prior 3-Year Average ADA (if charter shift percentage > -50%, adjusted for +/- current year charter shift) - Effective beginning in 2022-23

Grades TK-3 -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             

LCFF Subtotal -                             -                             -                             -                             -                             -                             
NSS -                             -                             -                             -                             -                             -                             

Combined Subtotal -                             -                             -                             -                             -                             -                             

Current Year Charter Shift ADA for the Hold Harmless and Prior 3-Year Average -                             -                             -                             -                             -                             -                             -                             -                             

Current Year ADA
Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 124.10                      98.37                        81.63                        66.24                        70.13                        90.24                        90.72                        100.70                      
Grades 7-8 262.26                      198.93                      160.82                      166.07                      154.28                      157.92                      183.33                      202.35                      
Grades 9-12 282.68                      278.04                      229.28                      -                             -                             -                             -                             -                             

LCFF Subtotal 669.04                      575.34                      471.73                      232.32                      224.40                      248.16                      274.05                      303.05                      
NSS -                             -                             -                             -                             -                             -                             -                             

Combined Subtotal 669.04                      575.34                      471.73                      232.32                      224.40                      248.16                      274.05                      303.05                      

Change in LCFF ADA (excludes NSS ADA) 669.04                      575.34                      471.73                      232.32                      224.40                      248.16                      274.05                      303.05                      
Increase Increase Increase Increase Increase Increase Increase Increase

Non Applicable Until 2022-23

Non Applicable Until 2022-23

Non Applicable Until 2022-23

Non Applicable Until 2022-23
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Summary Tab

Downtown College Prep - Alum Rock (123257)  - Initial Draft 24-25 Budget 

Revenue
3/28/2024

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28

Funded LCFF ADA (greater of current year, prior year or 3-prior year average)
Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 124.10                      98.37                        81.63                        66.24                        70.13                        90.24                        90.72                        100.70                      
Grades 7-8 262.26                      198.93                      160.82                      166.07                      154.28                      157.92                      183.33                      202.35                      
Grades 9-12 282.68                      278.04                      229.28                      -                             -                             -                             -                             -                             

Subtotal 669.04                      575.34                      471.73                      232.32                      224.40                      248.16                      274.05                      303.05                      
Current Current Current Current Current Current Current Current

Funded NSS ADA
Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             -                             -                             

Subtotal -                             -                             -                             -                             -                             -                             -                             -                             

NPS, CDS, & COE Operated
Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 7-8 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 9-12 -                             -                             -                             -                             -                             -                             -                             -                             

Subtotal -                             -                             -                             -                             -                             -                             -                             -                             

ACTUAL ADA (Current Year Only)

      Grades TK-3 - - - - - - - - 

      Grades 4-6 124.10 98.37 81.63 66.24 70.13 90.24 90.72 100.70 

      Grades 7-8 262.26 198.93 160.82 166.07 154.28 157.92 183.33 202.35 

      Grades 9-12 282.68 278.04 229.28 - - - - - 

Total Actual ADA 669.04 575.34 471.73 232.32 224.40 248.16 274.05 303.05 

TOTAL FUNDED ADA
Grades TK-3 -                             -                             -                             -                             -                             -                             -                             -                             
Grades 4-6 124.10                      98.37                        81.63                        66.24                        70.13                        90.24                        90.72                        100.70                      
Grades 7-8 262.26                      198.93                      160.82                      166.07                      154.28                      157.92                      183.33                      202.35                      
Grades 9-12 282.68                      278.04                      229.28                      -                             -                             -                             -                             -                             

Total Funded ADA 669.04                      575.34                      471.73                      232.32                      224.40                      248.16                      274.05                      303.05                      

Funded Difference (Funded ADA less Actual ADA) - - - - - - - - 

FUNDED ADA for the Transitional Kindergarten Add-on

Current Year TK ADA - - -  -    -    -    -    -   
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Downtown College Prep - Alum Rock (123257)  - Initial Draft 24-25 Budget 

Revenue
3/28/2024

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28

PER-ADA FUNDING LEVELS

Base, Supplemental and Concentration Rate per ADA
Grades TK-3 10,834$                    11,712$                    13,318$                    14,386$                    14,480$                    14,876$                    15,341$                    15,825$                    
Grades 4-6 9,961$                      10,768$                    12,245$                    13,227$                    13,316$                    13,679$                    14,107$                    14,552$                    
Grades 7-8 10,257$                    11,086$                    12,608$                    13,619$                    13,710$                    14,083$                    14,524$                    14,982$                    
Grades 9-12 12,196$                    13,182$                    14,992$                    16,193$                    16,302$                    16,745$                    17,269$                    17,813$                    

Base Grants
Grades TK-3 7,702$                      8,093$                      9,166$                      9,919$                      9,994$                      10,267$                    10,586$                    10,922$                    
Grades 4-6 7,818$                      8,215$                      9,304$                      10,069$                    10,146$                    10,423$                    10,747$                    11,088$                    
Grades 7-8 8,050$                      8,458$                      9,580$                      10,367$                    10,446$                    10,731$                    11,065$                    11,416$                    
Grades 9-12 9,329$                      9,802$                      11,102$                    12,015$                    12,106$                    12,436$                    12,823$                    13,229$                    

Grade Span Adjustment
Grades TK-3 801$                          842$                          953$                          1,032$                      1,039$                      1,068$                      1,101$                      1,136$                      
Grades 9-12 243$                          255$                          289$                          312$                          315$                          323$                          333$                          344$                          

Prorated Base, Supplemental and Concentration Rate per ADA
Grades TK-3 8,503$                      8,935$                      10,119$                    10,951$                    11,033$                    11,335$                    11,687$                    12,058$                    
Grades 4-6 7,818$                      8,215$                      9,304$                      10,069$                    10,146$                    10,423$                    10,747$                    11,088$                    
Grades 7-8 8,050$                      8,458$                      9,580$                      10,367$                    10,446$                    10,731$                    11,065$                    11,416$                    
Grades 9-12 9,572$                      10,057$                    11,391$                    12,327$                    12,421$                    12,759$                    13,156$                    13,573$                    

Prorated Base Grants
Grades TK-3 7,702$                      8,093$                      9,166$                      9,919$                      9,994$                      10,267$                    10,586$                    10,922$                    
Grades 4-6 7,818$                      8,215$                      9,304$                      10,069$                    10,146$                    10,423$                    10,747$                    11,088$                    
Grades 7-8 8,050$                      8,458$                      9,580$                      10,367$                    10,446$                    10,731$                    11,065$                    11,416$                    
Grades 9-12 9,329$                      9,802$                      11,102$                    12,015$                    12,106$                    12,436$                    12,823$                    13,229$                    

Prorated Grade Span Adjustment
Grades TK-3 801$                          842$                          953$                          1,032$                      1,039$                      1,068$                      1,101$                      1,136$                      
Grades 9-12 243$                          255$                          289$                          312$                          315$                          323$                          333$                          344$                          

Supplemental Grant 20% 20% 20% 20% 20% 20% 20% 20%
  Maximum - 1.00 ADA, 100% UPP

Grades TK-3 1,701$                      1,787$                      2,024$                      2,190$                      2,207$                      2,267$                      2,337$                      2,412$                      
Grades 4-6 1,564$                      1,643$                      1,861$                      2,014$                      2,029$                      2,085$                      2,149$                      2,218$                      
Grades 7-8 1,610$                      1,692$                      1,916$                      2,073$                      2,089$                      2,146$                      2,213$                      2,283$                      
Grades 9-12 1,914$                      2,011$                      2,278$                      2,465$                      2,484$                      2,552$                      2,631$                      2,715$                      

Actual - 1.00 ADA, Local UPP as follows: 78.45% 78.62% 79.25% 78.96% 78.82% 78.81% 78.84% 78.81%
Grades TK-3 1,334$                      1,405$                      1,604$                      1,729$                      1,739$                      1,787$                      1,843$                      1,901$                      
Grades 4-6 1,227$                      1,292$                      1,475$                      1,590$                      1,599$                      1,643$                      1,695$                      1,748$                      
Grades 7-8 1,263$                      1,330$                      1,518$                      1,637$                      1,647$                      1,691$                      1,745$                      1,799$                      
Grades 9-12 1,502$                      1,581$                      1,805$                      1,947$                      1,958$                      2,011$                      2,074$                      2,139$                      

Concentration Grant (>55% population) 50% 65% 65% 65% 65% 65% 65% 65%
  Maximum - 1.00 ADA, 100% UPP

Grades TK-3 4,252$                      5,808$                      6,577$                      7,118$                      7,171$                      7,368$                      7,597$                      7,838$                      
Grades 4-6 3,909$                      5,340$                      6,048$                      6,545$                      6,595$                      6,775$                      6,986$                      7,207$                      
Grades 7-8 4,025$                      5,498$                      6,227$                      6,739$                      6,790$                      6,975$                      7,192$                      7,420$                      
Grades 9-12 4,786$                      6,537$                      7,404$                      8,013$                      8,074$                      8,293$                      8,551$                      8,822$                      

Actual - 1.00 ADA, Local UPP >55% as follows: 23.4500% 23.6200% 24.2500% 23.9600% 23.8200% 23.8100% 23.8400% 23.8100%
Grades TK-3 997$                          1,372$                      1,595$                      1,706$                      1,708$                      1,754$                      1,811$                      1,866$                      
Grades 4-6 917$                          1,261$                      1,467$                      1,568$                      1,571$                      1,613$                      1,665$                      1,716$                      
Grades 7-8 944$                          1,299$                      1,510$                      1,615$                      1,617$                      1,661$                      1,715$                      1,767$                      
Grades 9-12 1,122$                      1,544$                      1,796$                      1,920$                      1,923$                      1,975$                      2,039$                      2,101$                      
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Downtown College Prep – Alum Rock Five-Year Projection

Revenues

The total public revenues for the five-year projection period are outlined in Table 1. Additional

information about each funding source and the revenue calculation is outlined below.

Table 1. Public Source Revenue Projections

Local Control Funding Formula (LCFF)

Local Control Funding Formula (LCFF) is calculated using the FCMAT LCFF Calculator version

24.2c released on 12/1/23 as updated with current guidance from the School Services of

California Dartboard as updated for the 2024-25 Governor’s Budget.

The LCFF calculation is driven by student enrollment, attendance rate, average daily attendance

(ADA) and Unduplicated Pupil Percentage (UPP) as detailed in the LCFF calculator.

The LCFF includes the following components for charter schools:

● Provides per average daily attendance (ADA) base grant based on grade span.

● Provides a supplemental grant equal to 20.0% percent of the adjusted base grant for

targeted

disadvantaged students, including English learners (EL), students eligible to receive a

free or reduced-price meal (FRPM), foster youth (FY), or any combination of these

factors (unduplicated count).

● Provides a concentration grant equal to 50 percent of the adjusted base grant for

targeted students exceeding 55 percent of an LEA’s enrollment. For charter schools, the

concentration funding eligibility is based on the lower unduplicated percent of either the

charter school or the district in which the school resides.

Student Enrollment



Table 2. Enrollment Projections

Enrollment for 2024-25 is projected to decrease slightly from 2023-24 enrollment. Subsequent

year enrollment is projected to increase approximately 10% per year due to the projected

potential closure of other local schools and the efforts of the school’s administration to recruit

and retain a higher percentage of students.

Unduplicated Count

Table 3. Enrollment and Unduplicated Pupil Count

Table 4. Unduplicated Pupil Percentage

For this projection, the Unduplicated Count and UPP are expected to remain at the levels

supported by recent actuals.

Average Daily Attendance

Table 5. Attendance Rate and ADA

The attendance rate is projected to gradually recover to levels just below the historical norms

over the next several years.



Lottery

Figures calculated for lottery revenue are based on per ADA projections provided by the CDE of

$249 per year ($177/ADA unrestricted, $72/ADA restricted to instructional materials). Funding is

based on ADA and is not subject to COLA.

SB 740 Charter School Facility Grant Program (CSFGP)

The CSFGP provides annual assistance with facility lease expenditures to charters that meet

eligibility criteria. Successful applicants must have at least 55% of their enrolled students eligible

for Free or Reduced-Price Meals (FRPM) or be in an elementary school attendance area where

at least 55% of students enrolled are eligible FRPM. Charter schools receive $1,420 per

classroom-based ADA, up to 75% of their annual facilities rent and lease costs for the school.

Alum Rock qualifies for and receives SB740 funding. For the five-year projection period DCP will

continue to be capped by the $1,420 per ADA limit, as 75% of facility lease costs exceed the per

ADA maximum.

Mandate Block Grant

Figures calculated for mandate block grant revenue are based on per ADA projections of

approximately $20.00 per year for middle school grades.

Child Nutrition

DCP Alum Rock participates in the National School Lunch Program (NSLP) and receives Federal

and State reimbursements. For budget purposes, DCP has established estimates per enrolled

student based on historical reimbursements. Based on historically received revenues the

Federal rate is estimated at $487, and the State rate is estimated at $234 per year.

Special Education

DCP Alum Rock participates in the Santa Clara County Office of Education (SCCOE) Special

Education Local Plan Area (SELPA). After reconciling the annual revenue and expenditures each

year SCCOE provides reimbursement of special education expenditures via a Charter School

Bill-Back procedure. DCP has based its reimbursement estimate on historical reimbursements

and is using a factor of $994 per enrolled student per year for AB 602 and $248 for IDEA.

Federal Title Funding

Title I - IV funds are based upon various formulas. We have calculated an average amount

received for all four Title programs based on the number of students. Based on historical rates,

DCP anticipates revenue per student to be $580.



After School Education and Safety Program (ASES)

Alum Rock participates in the ASES Program and partners with The Boys & Girls Clubs of

America to provide after school services. Their Grant award is expected to be $203,482 per year

with no increase projected.

Prop 28 Arts and Music

This funding is projected to remain at its current level of $50,114 with no increase for

enrollment growth.

Expanded Learning Opportunities Program

This funding is projected to remain at current per-ADA levels of $2,750 and to increase based

only on enrollment growth.

Expenses

General assumptions relating to cost increases are summarized in Table 6. Lower increase rates

for staffing in Years 1-2 reflect current negotiations to return the school to a stronger annual

operating position.

Table 6. Cost Assumptions

Summary of Projected Expenses

Alum Rock’s spending priorities reflect planned structural changes to improve the school’s

financial position and align with the school’s mission, educational program, management

structure, professional development needs and growth plan. A summary of expenditures is

included in Table 6.



Table 7. Summary of Expenses

Staffing

Alum Rock is projecting reduced staffing in Year 1 of the projection as compared to previous

staffing due to lower enrollment and efforts to rebalance operating revenues and expenses.

Table 8 outlines the projected staffing changes in response to increased projected enrollment

and restoring temporary program changes when viable.

Table 8. FTE Assumptions

Staffing Cost Increases

Staffing costs are generally assumed to increase at approximately the rate of projected state

COLAs as shown in table 6. Increases in year 2 are slightly lower as current negotiations are

targeting to return annual operating budgets to balanced levels.

Materials

Materials expenditures are based on current expense levels and adjustments to bring annual

operating budgets into balance. The type and timing of materials purchases is evaluated with

program goals and fiscal health as considerations. Projections include annual increases of 2% for

inflation.



Services and Operations

Services and operations expenditures are based on current expense levels and long-term

obligations. The school is continually evaluating adjustments to program and operating

expenses to minimize costs. The type and timing of services is evaluated with program goals and

fiscal health as considerations. Projections include annual increases of 2% for inflation.

Debt

Alum Rock is part of an obligated group for bonds issued to acquire school facilities. The annual

cost of bond payments is included as facility lease expense to the school. The leases are paid to

a related LLC which in turn makes debt payments. The school is projected to meet all future

bond payments. Alum Rock and the obligated group meet proactively with the bond holders

and advisors to ensure compliance with their obligations.

Cash Flow

Alum Rock’s Cash Flow is projected to be sufficient to cover obligations over the three-year cash

flow period. The school is currently negotiating a line of credit with their bank to ensure that

they maintain flexibility in meeting their bond covenant for days cash on hand.
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                                                      Mary Ann Dewan, Ph.D., County Superintendent of Schools 

Proposed Charter School Petitioner Contact Information Petition Review Timeline 

Name of Proposed Charter School: 

Downtown College Prep Alum Rock 
High School 

Name: 

Pete Settelmayer 
Petition Received:  

Location of Proposed School(s): 

Alum Rock 

Title: 

CEO 
Public Hearing: 
(60 days from receipt) 

 

Grade Level: 

6-8 

Phone/Cell: 

408-271-8120 ext. 101 
Board Decision: 
(90 days from receipt) 

 

District of Proposed Charter School: 

 

Email: 

psettelmayer@dcp.org 

  30 day extension granted 
(90 days from receipt, may be extended 30 
days if agreed by petitioner(s) and SCCOE) 

 

                    Denial by District  

Evidence of district denial Yes     No  

District’s written factual findings Yes     No       Not Available  

Date of district denial:        

Received by County Board within 30 days Yes     No  

Copy of the charter as denied, including signatures Yes     No  

Description of any changes necessary to reflect the County Board as the authorizer Yes     No  

Signed certification stating petitioner(s) will comply with all applicable law Yes     No  

 

Instructions to Review Team: This checklist is designed to guide the review of charter school petitions.   

Your comments are essential to understanding your assessment and will be used as part of the final analysis and report to the 
County Board. 

Instructions to Charter Petitioner:  As you complete this Matrix, please note the specific page(s) on which each item is addressed.  
If the terms of the charter are not explicit in compliance with the particular item in the checklist, provide detail in the applicable 
notes section in order that the SCCOE may readily determine to what provision(s) you are referring in the checklist. 

 
Legend: 
 Required to be included in every charter petition and/or Memorandum of Understanding. 

Applies to Petition Renewals Only 
Applies to Material Revisions and Renewals Only 

 REQUIRED ELEMENTS: Education Code § 47605 (b) (1)-(8) 

 Yes No N/A Page 

 The charter school presents a sound educational program? 
☐ ☐ ☐ 34-

115 

 The petitioners are demonstrably unlikely to successfully implement the program? ☐ ☐ ☐ N/A 

 The petition contains the required signatures? (not required for renewals) ☐ ☐ ☐ 14 

 
The petition contains an affirmation of each of the conditions described in Education Code § 
47605(d) (1)? 

☐ ☐ ☐ 12 

 The initial review finds that the petition has included all of the required elements (A-O)? 
☐ ☐ ☐ 34-

221 

 

The petition includes a declaration of whether the charter school shall be the exclusive 
employer of charter school employees for purposes of Educational Employment Relations 
Act (EERA)? 

☐ ☐ ☐ 12 

 

The charter school is demonstrably likely to serve the interests of the entire community in 
which the school is proposing to locate, considering fiscal impact of the school? (new 
charters only) 

☐ ☐ ☐ N/A 

Initial Charter Petition ☐ 

   Charter Material Revision  ☒ 
Charter Renewal  ☐ 

On Appeal ☐ 
Education Code §§ 47605  

47607, 47607.2  
 

CHARTER REVIEW MATRIX – DISTRICT APPEAL 
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 The school district is positioned to absorb the fiscal impact of the district (new charters only) ☐ ☐ ☐ N/A 

 REQUIRED PETITION SIGNATURES IF CONVERSION OF EXISTING PUBLIC SCHOOL:  Education Code § 47605(a) 

 Yes No N/A Page 

• 50% of the permanent status teachers currently employed at the public school to be converted.    N/A 

 REQUIRED PETITION SIGNATURES IF NOT CONVERSION OF EXISTING PUBLIC SCHOOL:  Education Code § 47605(a) 

 Yes No N/A Page 

• 50% of parents/guardians of number of students expected to attend in year 1 
☐ ☐ ☐ 

N/A 

OR 

• 50% of the number of teachers expected to teach at the charter school  during its 1st year 
☐ ☐ ☐ 

N/A 

 NOTIFICATION UPON APPROVAL: Education Code § 47605 (3) (i) 

 Yes No N/A Page 
 

 
The petition acknowledges that, should the charter be granted, the petitioner will provide a 

written notice of the approval and a copy of the petition to: 

• The California Department of Education 

• State Board of Education 

☐ ☐ ☐ N/A 

 REQUIRED AFFIRMATIONS:  Education Code § 47605(d) Yes No N/A Page 

  Statements affirming that school will be non-sectarian in its programs, admission policies, 
employment practices, and all other operations; will not charge tuition; and will not discriminate 
against any pupil on the basis of disability, gender, gender identity, gender expression, nationality, 
race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the 
definition of hate crimes in Penal Code § 422.55 or association with such persons, including 
immigration status; not base admission on place of residence within California except as specified 
by law; admit any student who wishes to attend so long as there is space; hold a random lottery if 
there is not space; comply with the mandated admissions preference requirements; and provide 
the required notice in the event a student is expelled or leaves the school without graduating or 
completing the school year. 
 

☐ ☐ ☐ 12-14 

 

 
CHARTER RENEWAL REQUIRED ELEMENTS: Evidence to Support Renewal or Material Revision (CCR) Title 5 Section 

11966.4 

 Yes No Page 

 
Required fiscal reports and audits demonstrating past performance and 
likely future financial viability of the school 

☐ ☐ N/A 

 
Compliance with all state and federal laws applicable to charter schools 

and fulfilling the terms of the charter 
☐ ☐ N/A 

 

Academic performance data reports showing increases in pupil academic 
achievement for all student groups; dashboard, CAASPP, LCAP and annual 
updates 

☐ ☐ N/A 

 
Annual visits and annual reports, including correcting any deficiencies 
identified curing annual reviews and visits.   

☐ ☐ N/A 

 Inspections or observations of any part of the charter school at any time ☐ ☐ N/A 

 
Documentation that charter has met minimum academic performance 
criteria per 47607(b) and 47607.2 

☐ ☐ N/A 

 
Past performance of academics and operations and future plans for 
improvement establish likelihood of success. 

☐ ☐ N/A 

 
Includes updates to comply with all laws that have gone into effect since 
previous approval or renewal 

☐ ☐ 34-221  

Strengths: 
 

 
 

Areas of Concerns: 
 
 
 

 

Conclusions 
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DETAILED REVIEW - REQUIRED ELEMENTS:  Education Code § 47605(A-O) 

A Educational Program Evidence 
Addressed in 
Petition 

Page 

     
 1. Targeted School Populations  ☐ 35 

  Age, grade levels and number of students ☐  37 

  • Number of students per classroom ☐  42 

  • Maximum enrollment predicted for school ☐  38 

  Type of desired student populations  ☐  36-37 

 2. Attendance  ☐ 42 

  • Describes whether multiple sites will be included ☐  42 

  • Indicates proposed opening date(s) ☐  15 

 Attendance requirements  ☐ 42 
  • Includes length of school day and year  ☐  42 
  • Submit for approval the specific means to be used for student 

attendance accounting and reporting, satisfactory to support 
state average daily attendance claims and to satisfy audits 
related to attendance that may be conducted.  

☐  44 

  • For independent study, specific means of determining and 
recording attendance, including means of determining it is the 
enrolled student doing the work and specifically what amount 
of work/time counts as a day of attendance. 

☐  44 

 3. What it Means to be an Educated Person in the 21st Century  ☐ 46 

 
 Objective of enabling pupils to become self-motivated, competent, 

lifelong learners 
 ☐ 46 

 
 Clear list of general academic skills and qualities important for an 

educated person 
☐  46 

 4. Description of How Learning Best Occurs  ☐ 47-51 
  Persuasive instructional design ☐  47-55; Appx. 3 

   • Broad outline (not entire scope and sequence) of the 
curriculum content 

☐  56-57; Appx. 3 

   • Description of instructional approaches and strategies ☐  47-56; Appx. 3 
   • Description of learning environment (e.g. traditional, 

independent study) 
☐  42; Appx. 3 

   Proposed program strongly aligned to school's mission ☐  47-56; Appx. 3 
   Affirmation or description of curriculum aligned to student 

performance standards 
☐  56; Appx. 3 

   Outline of plan or strategy to support students not meeting pupil 
outcomes 

☐  74-75; Appx. 3 

   Instructional design or strategies based upon successful practice or 
research 

☐  47-56; Appx. 3 

   Instructional strategies for special education, English learners, etc. ☐  62-82; Appx. 3, 4 
  Proposed program/curriculum reflects a focus on adopted CCSS and 

NGSS 
☐  46,56; Appx. 3 

  Educational Program describes professional development for teachers  ☐  58-62; Appx. 3 

   Minimal instructional time (instructional minute calculations) ☐  42-43; Appx. 3 
   Includes school calendar ☐  43; Appx. 3 

 

5. Transitional Kindergarten program outlines developmentally 
appropriate learning outcomes, using modified curriculum, specialized 

instruction, and assessment for all students  (Only if Charter offers 

Kindergarten) 

 ☐ N/A 

 6. English Learner Services  ☐ 62-69; Appx. 4 

 

All eligible students enrolled in the charter school will receive 
appropriate English Learner services in accordance with applicable 
state and federal law. 

 ☐ 62-63; Appx. 4 

 
Staff members providing English Learner Services are appropriately 
credentialed. 

 ☐ 67; Appx. 4 

 
A description of the manner in which students are identified as 
requiring English Learner Services 

 ☐ 63; Appx. 4 

 A description of the process for reclassification of English Leaners   ☐ 64; Appx. 4 
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An acknowledgment of the responsibility of the charter school to 

provide access to grade-level core curriculum for English Learners.  
(Check for reference to the use and implementation and New 
Proficiency Level Descriptors (PLD) as part of California English-
language Development Standards.) 

 ☐ 66-67; Appx. 4 

 
References to curriculum and materials that will be utilized in the 
instruction of English Learners 

 ☐ 65-67; Appx. 4 

 
Petition explains how English Learners will be reclassified and how 
English Learners and reclassified English Learners will be monitored 

 ☐ 64; Appx. 4 

Strengths: 

Areas of Concerns: 

Conclusions: 

 

 
 

 
 

 
7. LCFF/LCAP Annual Goals and Annual Actions to Achieve Goals for 

Subgroups in EC 52052 
 ☐ 90 

 Charter includes language that assures compliance with LCFF/LCAP  ☐ 90 

 

Describes annual goals for all pupils and for each subgroup of pupils 

identified in EC 52052 to be achieved in each of the 8 state priorities, as 
described in EC 52060(d), that apply for the grade levels served or the 
nature of program operated by the charter school. 

 ☐ 
88; 90-95; 
Appx. 1.2 

 

 A.  Conditions of Learning ☐  
91-92; Appx. 

1.2 
  (Priority 1) Basic Needs ☐  91; Appx. 1.2 
 

 (Priority 2) Implementation of State Standards ☐  
91-92; Appx. 

1.2 
 

 (Priority 7) Course Access ☐  
91-92; Appx. 

1.2 
 

 B.  Pupil Outcomes ☐  
93-94: Appx. 

1.2 
  

(Priority 4) Pupil Achievement (College and Career) ☐  
93-94: Appx. 

1.2 
  

(Priority 8) Other Pupil Outcomes ☐  
93-94: Appx. 

1.2 
 

 C.  Engagement ☐  
94-95: Appx. 

1.2 
  

(Priority 3) Parental Involvement ☐  
94-95: Appx. 

1.2 
  

(Priority 5) Pupil Engagement ☐  
94-95: Appx. 

1.2 
  

(Priority 6) School Climate ☐  
94-95: Appx. 

1.2 
 Provides specific annual actions to achieve these goals for each of the 

student groups listed below: 
☐  94-95; Appx. 4 

  Racial/Ethnic groups ☐  94-95; Appx. 4 
  Low-income students, including homeless students ☐  94-95; Appx. 4 
  English Learners ☐  94-95; Appx. 4 
  Students with disabilities ☐  94-95; Appx. 4 
  Foster youth  ☐  94-95; Appx. 4 

 8. Transferability of High School Courses EC 47605 (b) (5) (A) (iii)  ☐ N/A 
 If serving high school students, describes how district/charter school 

informs parents of: 
☐  N/A 

  Transferability of courses to other public high schools; and ☐  N/A 
 

 Eligibility of courses to meet college entrance requirements ☐  N/A 
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 Courses that are accredited by the Western Association of 
Schools and Colleges (WASC) may be considered transferable, 
and courses meeting the UC/CSU "a-g" admissions criteria may 
be considered to meet college entrance requirements) 

☐  N/A 

Strengths: 
 

 

 
 

 

Areas of Concern: 

Conclusions 

i Special Education/SELPA Evidence 
Addressed in 

Petition 
Page 

 
Identifies whether or not is an independent LEA for special education 
purposes (with verifiable written assurances) 

 ☐ 
77 

 Consulted with the Santa Clara County SELPA Director  ☐ N/A 

 • Discussed special education responsibilities of charter ☐  77 

 • Discussed application of SELPA policies ☐  77 

 
In writing explains how special education services will be provided 
consistent with SELPA plan and/or policies and procedures 

 ☐ 77-82 

 • Includes fiscal allocation plan ☐  84 

 If charter not an independent LEA (School of SCCOE for Special Ed):  ☐ 77 

 • Clarifies in charter the responsibilities of each party for service 

delivery 
☐  

78 -79 

   Referral ☐  80 

   Assessment ☐  81 

   Instruction ☐  81 

   Due Process ☐  83 

   Agreements describing allocation of actual and excess 
costs 

☐  
84-85 

   Charter fiscally responsible for fair share of any 
encroachment on general funds 

☐  
84-85 

 If charter is own LEA   ☐ N/A 

 • Notified SELPA Director of intent prior to February 1st of the 
preceding school year  

☐  
N/A 

 • Located within SELPA geographical boundaries ☐  N/A 

 • Provides current operating budget in accordance with Ed Code § 

42130 and § 42131 
☐  

N/A 

 • Provides assurances that all will be instructed in safe 
environment 

☐  
N/A 

 • Provides copy of original charter petition and any 
amendments to SELPA 

☐  
N/A 

 • Responsible for any legal fees relating to application and 
assurances process 

☐  
N/A 

 • Meets the terms of the “Agreement Regarding the 
Organization, Implementation, Administration and Operation 
of the SELPA (Section 12–13, Appendix A) 

☐  N/A 

 • Meets the terms of all SELPA policies and procedures ☐  N/A 

 • Charter fiscally responsible for fair share of any encroachment 
on general funds 

☐  
N/A 
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 Petition includes the following assurances:  ☐ 78 

 • The charter will comply with all provisions of IDEA and plan for how 
it will comply 

☐  
78 

 • No student will be denied admission based on disability or lack of 
available services 

☐  
12 

 • The charter will include a description of the school’s SST process as 
it relates to identification of students who may qualify for Special 
Education 

☐  

80 

 
Staff members providing special education services are appropriately 
credentialed 

 ☐ 
79 

 

Any facility used by the school does not present physical barriers that 
would limit an eligible student’s full participation in the educational and 
extracurricular programs 

 ☐ 
153 

 
The charter school will assume full responsibility for appropriate 
accommodations to address the needs of any student 

 ☐ 
77 

 

The responsibility of the school to provide special education, instruction 
and related serves to the students enrolled in the school regardless of 
students’ district of residence 

 ☐ 
78 

 Specialized instruction and services available at the school  ☐ 81 

 The provision of Designated Instruction and Services (DIS)  ☐ 77 

 
Special transportation for students whose IEPs indicate that service is 
necessary for the provision of FAPE 

 ☐ 
82 

 
The procedures for ensuring that students are referred, assessed and 
served in a timely manner 

 ☐ 
80 

 A description of the school’s “Search and Service” procedures  ☐ 80-81 

 

The dispute resolution procedures that will apply to any disputes 
between educational entities, including the SELPA and LEA, regarding 
the provision of special education services in the charter school. 

 ☐ 
79 

 

Petition describes process for notifying district of residence and chartering 
district when a special education student enrolls, becomes eligible, ineligible 
and/or leaves charter school 

 ☐ 180 

 
Overview of how special education funding and services will be 
provided by: 

 ☐ 
84-85 

 • Charter School ☐  84-85 

 • Charter Granting Agency ☐  84-85 

 • SELPA   84-85 

 

 

 

Petition describes the transition to or from a district when a student with 
an IEP enrolls in, or transfers out of, the charter school 

 ☐ 82 

ii Implementation of Section 504 of the Rehabilitation Act Evidence 
Addressed in 

Petition 
Page 

 
All eligible enrolled students will receive appropriate accommodations 
and modifications consistent with Section 504 of the Rehabilitation Act 

☐  
77 

 

No student “otherwise eligible to enroll in the charter school” will be denied 
enrollment due to disability, or the charter school’s inability to provide 
necessary services 

☐  
77 

 
All staff members providing services to the student are familiar with the 
identified needs of the student 

☐  
77 

 

Any facility used by the school does not present physical barriers 
limiting eligible students’ full participation in the educational and 
extracurricular program 

☐  

153 

 

The charter school will assume full responsibility for appropriate 
accommodations, modifications and services to address the needs of 
any student regardless of the student’s district of residence 

☐  
77 

 Includes plan and appropriate staffing for 504 compliance ☐  77-78 

iii Implementation of Americans with Disabilities Act (ADA) Evidence 
Addressed in 

Petition 
Page 

 Affirms charter’s obligations to comply with ADA  ☐ 76-77 

 Any facility used by charter will be ADA compliant  ☐ 153 
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Strengths: 

 
 

 

 
 

 

 
 

Areas of Concern: 

Conclusions 

B 
Measurable Student Outcomes - “Exit Outcomes” or “Graduation 

Standards” 
Evidence 

Addressed in 

Petition 
Page 

 
Pupil outcomes are measurable, i.e. specific assessments listed for 

each exit outcome. 
 ☐ 87-89 

  How pupil outcomes will address state content and performance 
standards in core academics. 

☐  91-92 

  Exit outcomes include acquisition of academic and non-academic 
skills. 

☐  34; 91-92 

  Concise (one page) list of exit outcomes encompass specific skills, not 
too vague. 

☐  46 

  Affirmation that "benchmark" skills and specific classroom-level skills will 
be developed. 

☐  87 

  Affirmation/description that exit outcomes will align to mission, 

curriculum and assessments. 
☐  87-94 

  Affirmation that college-bound students wishing to attend California 
colleges or universities will have the opportunity to take courses that 
meet the “A–G” requirements. 

☐  107-109 

  Lists school-wide student performance goals students will make over a 
given period of time, projected attendance, dropout, or graduation 
rate goals, etc. 

☐  87-93 

  Acknowledges that exit outcomes and performance goals may need to be 
modified over time. 

☐  87-93 

  If high school, graduation requirements defined. ☐  N/A 

  If high school, WASC accreditation standards addressed. ☐  N/A 

 

LCFF/LCAP Measurable Goals of the Education Program:  Charter 

provides assurance that all identified student groups will meet 
performance goals that are stated in the charter 

 ☐ 91 

 
Statement that pupil achievement measurements will include the 
elements listed below: 

 ☐ 86 

 
Alignment with state priorities 52060 (d) and description of how the 
charter will address all 8 state priorities 

 ☐ 90-95 

 

(A) Statewide assessments administered pursuant to Article 4 
(commencing with Section 60640) of Chapter 5 of Part 33 or 
any subsequent assessment, as certified by the state board. 

 ☐ 98-102 

 
(B) The Dashboard indicators, as described in Section 

52052/alternative academic performance data  
 ☐ 98 

 

(C) The percentage of pupils who have successfully completed 
courses that satisfy the requirements for entrance to the 
University of California and the California State University, or 
career technical education sequences or programs of study 

 ☐ 
19; 22; 104; 

109 
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that align with state board-approved career technical 

educational standards and frameworks,  

 

(D) The percentage of English learner pupils who make progress 
toward English proficiency as measured by the English Learner 
Proficiency Assessment of California or any subsequent 
assessment of English proficiency, as certified by the state 
board. 

 ☐ 105 

 (E) The English learner reclassification rate.  ☐ 105 

 
(F) The percentage of pupils who have passed an advanced 

placement examination with a score of 3 or higher. 
 ☐ 104 

 

(G) The percentage of pupils who participate in, and 
demonstrate college preparedness pursuant to the Early 
Assessment Program. 

 ☐ 104 

For Charter Renewal, EC 47607 and 47607.2 holds that increases in pupil academic achievement for all groups of students served 
by the charter school is defined as one year of growth for each year in school.   

 

 

Provided evidence (including data and documentation) 
establishing that students have increased their academic 
achievement schoolwide and for all numerically significant 
student subgroups 

 ☐ N/A 

 
Evidence that the charter school served all students who wished to 
attend the school should there be sufficient space 

 ☐ N/A 

The High Achieving threshold for renewal per EC 47607(c)(2)(A): 

 

 

1. The charter school has received the highest two performance 
levels schoolwide on all the state indicators included on the 
Dashboard for which it receives performance levels; or  

 ☐ N/A 

 

2. For all measurements of academic performance (ELA, Math, 
English Language Proficiency, College/Career Readiness), the 
charter school has received performance levels that are the 
same or higher than the state average. 

 ☐ N/A 

The Low Achieving threshold for renewal per EC 47607.2(a)(1) - Denial: 

 

1. The charter school has received the lowest two performance 
levels schoolwide on all the state indicators included on the 
Dashboard for which it receives performance levels; or  

 ☐ N/A 

 

2. For all measurements of academic performance (ELA, Math, 

English Language Proficiency, College/Career Readiness), the 
charter school has received performance levels that are the 
same or lower than the state average. 

 ☐ N/A 

 

A charter may be renewed only if both of the following: the charter is 
making meaningful steps to address the underlying cause or causes 
of low performance and there is clear and convincing evidence that 
the school is making progress established by one year’s growth for 
each year in school or strong post-secondary outcomes. 

 ☐ N/A 

The Mid-Achieving threshold for renewal per EC 47607.2(b)(1): 

 
Review of dashboard state and local indicators, greater weight will 
be given to academic indicators 

 ☐ N/A 

 
Verifiable data evidence of either: 1 year’s growth per year in school 
or strong post-secondary outcomes 

 ☐ N/A 

Strengths: 
 

 

Areas of Concern: 
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Conclusions: 

 
 

C 
The Method by Which Pupil Progress in Meeting Outcomes Will be 

Measured 
Evidence 

Addressed 

in Petition 
Page 

     
 At least one assessment method or tool listed for each of the exit 

outcomes 
☐  118-22 

 Assessments include multiple, valid and reliable measures using traditional/ 

alternative tools 
☐  118-22 

 Chosen assessments are appropriate for standards and skills they seek to 
measure 

☐  
118-22 

 Affirmation/description of how assessments align to mission, exit outcomes, 
and curriculum 

☐  
118-22 

 Describes minimal required performance level necessary to attain each 
standard 

☐  
118-22 

 Outlines a plan for collecting, analyzing and reporting student/school 
performance data 

☐  123-25 

 Method of measuring outcomes aligns with SARC  ☐ 125 

 
LCFF/LCAP Assurance that methods of assessment are aligned with 

measureable student outcomes 
 ☐ 

118-22 

 

(A) Utilizes a variety of assessment tools that include multiple, valid 
and reliable measures using traditional/alternative tools 
appropriate to the skills, knowledge, or attitudes being assessed. 
Including, at a minimum tools that employ objective means of 
assessment. 

 ☐ 

118-22 

 
(B) Include the annual assessment tools as required by state and 

federal assessments (CAASPP, ELPAC, etc.) 
 ☐ 

118-22 

 

(C) Outlines a plan for collecting, analyzing, and reporting data 
continuously to monitor and improve the charter school’s 
educational program. 

 ☐ 
118-22 

 
(D) Presents a coherent plan for using student assessments data to 

evaluate and inform instruction on an on-going basis 
 ☐ 

118-22 

 
(E) Committed plan to share performance information with students, 

families and public agencies 
 ☐ 

118-22 

Strengths: 

Areas of Concern: 

Conclusions 

D Governance Structure of School (Including Parental Involvement) Evidence 
Addressed 

in Petition 
Page 

     
 Describes what role parents have in the governance of the school  ☐ 126-27; 132 

 
Describes key features of governing structure (usually a board of directors) 
such as: 

 ☐ 126 

 • Size/composition of board ☐  128 

 • Board committees or advisory councils ☐  129-30 

 • Board's scope of authority/responsibility/conflict of interest ☐  129-30 

 Status as a non-profit corporation  ☐ 196 

 Tax exempt status ☐  196 

 If non-profit, provisions for liability for debts  ☐ 196 
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 Has set of bylaws, policies or similar documents ☐  196 

 
Initial governing board members identified by name or the process used 
to select them and future board members 

☐  23-26 

 

Clear description of school's legal status and determination of whether a 
board member from the charter-granting agency is on the board of the 
charter 

☐  23-26; 196 

 Demonstrates compliance with Brown Act  ☐ 13; 128 

 
Annual Review and Revision of the Local Control Accountability Plan 
(LCAP). 

 ☐ 125 

 
Detailed description of any relationship with for profits, including 
CMO/EMO 

 ☐ N/A 

 Compliance with transparency and public accountability  ☐ 13 
 • Public Records Act ☐  13 

 • Political Reform Act of 1974 ☐  14 

 • Government Code 1090 et seq. ☒  14 
 • Brown Act ☐  13 

Strengths: 

Areas of Concern: 

Conclusions 

E Qualifications to be Met by Individuals to be Employed by The School Evidence 
Addressed in 

Petition 
Page 

     
  Identifies roles and functions of staff members (including…) 

• Job Descriptions for Positions 

• Identifies key staff positions with the charter school 

☐  136-40 

  Process for staff selection ☐  140 
 Procedure for adequate background checks ☐  136 
 Salaries and benefits for all employees ☐  141 
 Measures of assessment of performance ☐  143 

 

Describes specific key qualifications (knowledge, experience, education, 
certification, etc.) sufficient to ensure the health and safety of pupils and 
staff. 

☐  136-40 

 

Defines “core, college preparatory” teachers/affirms they will hold 
appropriate credentials (Commission on Teacher Credentialing 
Certificate/Permit) 

• Confirms that these teachers will teach only within the restrictions 
of their credentials 

 ☐ 137-38 

 

Identifies any non-core, non-college prep teaching positions staffed by 
non-certified teachers and their qualifications, understanding that no 
flexibility is given to charter schools on credentialing requirements – ALL 
teachers must have appropriate credentials during school day for 
instructional minutes 

☐  138 

 The credentials/qualifications of other charter school staff (e.g., 
counselors, librarians, administrators, nurses and others) 

☐  138 

 Statement of acknowledgment that all employees are subject to state 
and federal employment laws 

☐  135 

 Explains how teachers will learn the curricula ☐  143 
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Strengths: 

Areas of Concern: 

Conclusions 
 

 

 
 

 

 
 

F Health and Safety Procedures Evidence 
Addressed in 

Petition 
Page 

     
 

Affirms that each employee will furnish the school with a criminal record 
summary 

 ☐ 146 

 
Outlines specific health and safety practices addressing such key areas 
as: 

☐  146-54 

  • Seismic safety (structural integrity and earthquake preparedness) ☐  153 
  • Natural disasters and emergencies ☐  153 
  • Immunizations, health screenings, administration of medications, 

employee TB testing 
☐  136; 146-48 

  • Tolerance for use of drugs and/or tobacco ☐  149 
  • Staff training on emergency and first aid response ☐  153 
  • Description of the charter school’s safety plan and disaster 

preparedness plan 
☐  153 

  References/accompanied by more detailed set of health and safety related 
policies/procedures 

☐  Appx. 8 

 

Method for conducting criminal background checks for potential 
employees, contractors, and volunteers as required by law to ensure that 
the charter does not hire any person who has been convicted of a 
violent serious felony, including ongoing updates 

 ☐ 150 

Strengths: 

 

 

Areas of Concern: 

 
 

Conclusions: 

G 
Means to Achieve a Reflective Racial and Ethnic, Special Education, and 

English Learner Balance 
Evidence 

Addressed in 

Petition 
Page 

     

 

Lists several specific practices/policies likely to lead to a diverse applicant 
pool/enrollment: practices and policies appear to be selected to target 
relevant racial and ethnic, special education, and English Learner groups 

☐  155-56 

  

• Describes the means by which the school will achieve, or has 
achieved, racial and ethnic, special education, and English 
Learner balance which is reflected of the district/COE’s general 
student population 

☐  155-56 

 

Renewal: Includes racial and ethnic, special education, and English 
Learner make-up data and identifies means charter will use to address 
any underrepresented populations 

☐  N/A 

Strengths: 

 

Areas of Concern: 
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Conclusions: 

H Admissions Policies and Procedures Consistent with 47605(d) Evidence 
Addressed in 

Petition 
Page 

     
 Mandatory assurances regarding non-discriminatory admission procedures  ☐ 157 

 

Clearly describes admissions procedures, including any preferences 

• Identifies that the charter school will give preference to pupils who 
reside in the district and how the charter school will employ this 
preference 

• Preferences will be approved at a public hearing and cannot be 
changed without a material revision 

• Preferences consistent with federal, state law 
Preferences will not result in limiting access for students with disabilities, 
academically low-achieving, English Learners, neglected or delinquent 
pupils, homeless pupils, economically disadvantaged pupils, foster youth, 
or pupils based on nationality, race, ethnicity, or sexual orientation 

 ☐ 157-60 

  Includes a copy of an annual parent/student contract and/or handbook, 
if available 

☐  Appx. 11 

 

Includes detailed description of the admissions procedure, including how 
any public random drawing is implemented, including the steps in the 
process and how any preferences are applied. 
 

 ☐ 159-60 

 
Provides application and admission timelines 

☐  
160;  

Appx. 9 

 Specifies all information to be requested on any application  ☐ 158 

 

Specifies when and how parents will be notified on application and 
annually that volunteerism is not required for acceptance to or continued 
enrollment at the charter School 

 ☐ 157; 159; Appx. 9 

Note that with regard to student recruitment, charter schools cannot recruit students in any way that discriminates against students on the 
basis of disability, gender, gender identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in 422.55 of the Penal Code, including immigration status, or association 
with such persons.  In advertising for students, charter schools are required by federal law to distribute materials in ways that effectively reach 
all segments of the parent community. Charter schools must also be sure to safeguard the rights of parents/guardians who are limited-English 

proficient, providing materials in languages other than English in order to communicate effectively with all parent groups. Similarly, in recruiting 
students of parents/guardians with disabilities, outreach materials should be available upon request in various alternative formats (such as 
Braille or large print, or in public meetings where interpreters are available). 

Strengths: 

Areas of Concern: 

Conclusions 

I Financial Audit Evidence 
Addressed in 

Petition 
Page 

     
 Procedure to select and retain independent auditor ☐  162 

 Qualifications of independent auditor ☐  162 

 Audit will employ generally accepted accounting procedures ☐  162 

 Describe specific scope of audit ☐  162 

 Timing of audit and to whom it will be sent ☐  162 

 
Process for resolving audit exceptions and deficiencies to satisfaction of 
granting agency 

☐  162 

 Describes manner in which the audit will be made public ☐  162 

 

Describes manner in which the charter school will keep track of financial 
data and compile information in the prescribed format needed for the 
annual statement of receipts and expenditures for the prior fiscal year that 
is due to the authorizing board by Sept. 15 of each year 

 ☐ 197 
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Proof of knowledge of requirement and the process by which charter 

school will submit quarterly financial reports to its chartering authority and 
the county superintendent of schools (required by AB 1137) 

 ☐ 197 

 
Describes services the charter intends to contract out to the district/SCCOE 
or another provider (if not included in a memorandum of understanding) 

☐  196 

 
 

Strengths: 

Areas of Concern: 

Conclusions 

J Pupil Suspension Expulsion Procedures Evidence 
Addressed in 

Petition 
Page 

     
 Includes new legal language in header and throughout the section ☐  163 

 
Student code of conduct and process by which this information is given to 
students and parents/guardians 

☐  Appx. 11.1 

 
Procedure for involving parents, students and staff in designing and 
implementing a discipline policy 

☐  164 

 
Detailed process by which student may be suspended or expelled or 

involuntarily removed for any reason 
 ☐ 162-83 

 Describes disciplinary steps to be taken prior to suspension or expulsion ☐  164 

 

Identifies the offenses for which students in the charter school must (where 
non-discretionary) and may (where discretionary) be suspended and, 
separately, the offenses for which students in the charter school must (where 
non-discretionary) or may (where discretionary) be expelled, providing 
evidence that the petitioners’ reviewed the offenses for which students must 
or may be suspended or expelled in non-charter public schools, and provide 
evidence that the charter petitioners believe their proposed lists of 
offenses and procedures provide adequate safety for students, staff, and 
visitors to the school and serve the best interests the school’s pupils and 
their parents (guardians). 

☐  162-83 

 
Identifies the detailed procedures by which pupils can be suspended or 
expelled. 

 ☐ 174-83 

 

Identify the procedures by which parents, guardians, and pupils will be 
informed about reasons for suspension or expulsion and of their due 
process rights in regard to suspension or expulsion. 

 ☐ 174-83 

 

Provide for due process for all pupils and demonstrate an understanding 
of the rights of pupils with disabilities in regard to suspension and 
expulsion, including by providing specific additional or special 
procedures applicable to pupils with disabilities or for whom the charter 
school has a basis of knowledge the student might be disabled. 

 ☐ 174-83 

 

Outline how detailed policies and procedures regarding suspension and 
expulsion will be periodically reviewed, including, but not limited to, 
periodic review and (as necessary) modification of the lists of offenses for 
which students are subject to suspension or expulsion, with clear 
understanding that any modifications are permitted only through the 
material revision process. 

☐  165 

 
What educational alternative, if any, will be provided to students who 

were suspended or expelled 
☐  180 

 
Describes who or what body will be responsible for final 
suspension/expulsion decisions 

☐  174-75 

 Describes appeal procedures ☐  180 

 

Identifies process by which the charter school will notify the 
superintendent of the school district of the expelled student’s last known 
address within 30 days and send a copy of student’s cumulative record, 
including transcripts of grades and health records to the school district 

 ☐ 179 

 

Outlines or describes strong understanding of relevant laws protecting 
constitution rights of students, generally, and of disabled and other 
protected classes of students 

☐  174-83 

 
Policies balance students’ rights to due process with responsibility to 
maintain a safe learning environment 

☐  174-83 
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Explains how the charter school will comply with federal and state 

constitutional procedural and substantive due process requirements 
consistent with: 

1. Suspension of less than 10 days includes notice of the charges, an 
explanation of the evidence supporting the charges, and an 
opportunity for the pupil to present his/her side of the story. 

2. For suspensions of more than 10 days and all expulsions: 
a.  Timely written notice of the charges and the pupil’s rights. 
b.  A hearing before a neutral officer within a reasonable number 

of days, including a fair opportunity for the pupil to present 
testimony, evidence, and witnesses;  confront and cross-
examine adverse witnesses, and bring legal counsel or 
advocate.  

c.  Contain the statement required by Education Code 
concerning requirements for involuntary removal for any 

reason. 

 ☐ 174 

 
Explains how resident school district or COE will be involved in disciplinary 
matters 

☐  179 

Strengths: 

 
 

Areas of Concern: 

 
 

Conclusions 

 
 

 

 
 

 

K Staff Retirement System Evidence 
Addressed in 

Petition 
Page 

     
 

Statement of whether staff will participate in STRS, PERS, or Social Security 
(if STRS, then all teachers must do so) 

 ☐ 
184; Appx. 11.2 

 Specifies which retirement system for each position  ☐ 184; Appx. 11.2 

 
Identifies the position responsible for ensuring appropriate arrangements 

for coverage have been made and complied with 
 ☐ 

184; Appx. 11.2 

  Relationship between teachers and district/county bargaining unit ☐  184; Appx. 11.2 

  Process by which salaries, benefits, working conditions and items, i.e., 
calendars, holidays, vacations, work day and year will be determined 

☐  
184; Appx. 11.2 

  Labor procedures which will be applied to employees ☐  184; Appx. 11.2 

  Process for resolving complaints/grievances ☐  184; Appx. 11.2 

  Process for ensuring due process ☐  184; Appx. 11.2 

  Manner by which staff members will be covered by STRS, PERS, Social 
Security or Medicare 

☐  
184; Appx. 11.2 

  Process for staff recruitment, selection, evaluation and termination ☐  184; Appx. 11.2 

  Procedure for processing and monitoring credentials if required ☐  184; Appx. 11.2 

 Establish compliance with Ed Code 47611  ☐ 184; Appx. 11.2 

Strengths: 

Areas of Concern: 

Conclusions 

L Attendance Alternatives Evidence 
Addressed in 

Petition 
Page 

     

 

States that students may attend other district schools or pursue an inter-
district or intradistrict transfer in accordance with existing enrollment and 
transfer policies of their district or county of residence or description of 
other attendance alternatives 

 ☐ 186 
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Specifies that attendance at charter does not grant right of attendance 

in district or SCCOE schools or programs 
 ☐ 186 

Strengths: 

Areas of Concern: 

Conclusions 

M Description of Employee Rights Evidence 
Addressed in 

Petition 
Page 

     
 Description of employee rights upon leaving school district or SCCOE  ☐ 188 
  • Acknowledgment whether collective bargaining contract in 

district/SCCOE will be controlling 
☐  

188 

  • Whether and how charter school staff may resume employment 
within the district/SCCOE 

☐  
188 

  Sick/vacation leave (ability to carry it over to and from charter school) ☐  188 

  • Whether charter school staff will continue to earn service credit 
(tenure) in district/SCCOE while at charter school 

☐  
Appx. 12.4–907 

  • How employees will be paid (e.g. salaried, hourly, etc.) ☐  Appx. 12.4–907 

  • Describes employee benefits ☐  Appx. 12.4–907 

  • Identifies intended employment status of charter school 
employees (exempt/non-exempt) 

☐  
Appx. 12.4–907 

  • Describes how rights will be communicated to prospective 
employees 

☐  
188 

Strengths: 
 

 

Areas of Concern: 

Conclusions 

N Dispute Resolution Process Evidence 
Addressed in 

Petition 
Page 

     
 

Outlines a simple process for charter and granting agency to settle 
disputes 

☐  
190-91 

  Process indicates whether it is binding on school or granting agency/fair 

process 
☐  

190-91 

  Step by step process for identifying/framing dispute points ☐  190-91 

  • Whether internal charter disputes may be brought to granting 
agency 

☐  
190-91 

  • Identifies specific parties to be involved at each step ☐  190-91 

  • Basic rules at each step ☐  190-91 

  • Which results are binding ☐  190-91 

 
Includes SCCOE’s required dispute resolution process  – should be 
updated for renewals to include SCCOE’s process) 

☐  190-91 

Strengths: 

Areas of Concern: 

Conclusions 

O Closure of Charter School Evidence 
Addressed in 

Petition 
Page 

     
 Outlines an adequate process to be used if the charter school closes  ☐ 192-94 

 

Process includes a final audit of the charter school that includes specific 
plans for disposition of all assets and liabilities of the charter school and for 
the maintenance and transfer of public records and pupil records (per 
code) 

 ☐ 

192-94 

 
Process must, at a minimum, comply with all requirements of Cal. Code of 
Regs., title 5, section 11962. 

☐  
192-94 

Strengths: 

Areas of Concern: 
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Conclusions 

REQUIRED SUPPLEMENTAL INFORMATION:  Education Code § 47605(g) 

i Administrative Services Evidence 
Addressed in 

Petition 
Page 

     
 

Describes how charter administrative services will be acquired or 
provided 

 ☐ 196 

 Describes how the day-to-day administrative operations will be handled ☐  196 

Strengths: 

 

Areas of Concern: 

 

Conclusions 

ii Civil Liability Evidence 
Addressed in 

Petition 
Page 

     

 

Did the petitioners provide information regarding the potential civil liability 
effects, if any, upon the school, and the school district where the charter 
school operates or proposes to operate and upon the county board of 
education and SCCOE? 

 ☐ 196 

 
Appropriate insurance coverage in conformance with SCCOE risk 
management standards 

 ☐ 198 

 Indemnification/defense/hold harmless of SCCOE  ☐ 196 

Strengths: 

Areas of Concern: 

Conclusions 

 

 
 

iii Financial Plan Evidence 
Addressed in 

Petition 
Page 

     
 First year operational budget includes:  ☐ Appx. 12 

 • Start-up costs  ☐ Appx. 12 

 Cash flow for first three years  ☐ Appx. 12 

 Financial projections for first three years  ☐ Appx. 12 

Strengths: 

Areas of Concern: 

Conclusions 
 

 

 

iv Labor Relations Evidence 
Addressed in 

Petition 
Page 

 
Specifies whether charter or local school district will be employer for EERA 
purposes 

 ☐ 
12 

 
Specifies whether it is the charter school or the corporation that will be the 

employer 
☐  

188 

 

Evidences charter’s clear understanding that employees are not required 
to engage in collective bargaining, but they have that right if they 
choose to do so. 

☐  

188 

Strengths: 

Areas of Concern: 

Conclusions 

v Planning Assumptions Evidence 
Addressed in 

Petition 
Page 

     
 • Number/types of students ☐  Appx. 12 
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 • Number of staff ☐  Appx. 12 

 • Teacher/student ratio ☐  Appx. 12 

 • Facilities needs ☐  Appx. 12 

 
• Whether the charter school will participate in the National School 

Lunch Program 
☐  Appx. 12 

 
• Costs of all major items are identified and within reasonable 

market ranges 
☐  Appx. 12 

 
• Revenue assumptions in line with state and federal funding 

guidelines 
☐  Appx. 12 

 
• Revenue from “soft sources” (e.g., donations, grants and 

fundraisers) less than 10% of ongoing operational costs 
☐  Appx. 12 

 
• Timeline allows window for grant applications to be submitted 

and funded 
☐  Appx. 12 

Strengths: 

 

Areas of Concern: 

 

Conclusions 

vi Start-Up Costs (New petitions only) Evidence 
Addressed in 

Petition 
Page 

     
 • Clearly identifies most major start-up costs ☐  Appx. 12 

 • Staffing ☐  Appx. 12 

 • Facilities ☐  Appx. 12 

 • Equipment and Supplies ☐  Appx. 12 

 • Professional Services ☐  Appx. 12 

 • Assumptions in line with overall school design plan ☐  Appx. 12 

 
• Identifies potential funding source that could or would fund these 

costs 
☐  Appx. 12 

 • Timeline allows for grant and fundraising ☐  Appx. 12 

Strengths: 

Areas of Concern: 

 

Conclusions 

 
 

 

 

vii Annual Operating Budget Evidence 
Addressed in 

Petition 
Page 

     

 

• Annual revenues and expenditures clearly identified by source 
and expenditures are clearly identified by destination (i.e. object 
codes). 

☐  Appx. 12 

 
• Revenue assumptions closely related to applicable state and federal 

funding formulas 
☐  Appx. 12 

 • Expenditure assumptions reflect school design plan ☐  Appx. 12 

 • Expenditure assumptions reflect prevailing or market costs ☐  Appx. 12 

 
• “Soft” revenues (e.g. fund-raises and grants) are not critical to 

solvency 
☐  Appx. 12 

 
• Strong reserve or projected ending balance (the larger of 2–5% of 

expenditure or $25,000) 
☐  Appx. 12 

 

• If first year is not in balance, the long-term plan identifies solvency 
in future years and sources of capital sufficient to cover deficits 
until year budget is projected to balance. 

☐  Appx. 12 

 
• Budget clearly indicates restricted versus general 

operating/flexible funds. 
☐  Appx. 12 

 
• Expenditure for sufficient insurance to name SCCOE as also 

insured/hold harmless agreement 
☐  Appx. 12 

 • Expenditure sufficient for reasonably expected legal services ☐  Appx. 12 
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• Expenditure for Special Education excess costs consistent with 

current experience in county 
☐  Appx. 12 

 
• Description of all insurance the charter school will purchase, 

complete with annual cost 
☐  Appx. 12 

 • First year budget premised on realistic year 1 ADA ☐  Appx. 12 

Strengths: 
 

Areas of Concern: 

 

Conclusions 

viii Cash Flow Analysis Evidence 
Addressed in 

Petition 
Page 

     
 

• Monthly projection of revenue receipts in line with state/federal funding 
disbursements 

☐  Appx. 12 

 
• Expenditures projected by month and correspond with 

typical/reasonable schedules 
☐  Appx. 12 

 
• Show positive fund balance each month and/or identify sources of 

working capital 
☐  Appx. 12 

Strengths: 

 

Areas of Concern: 

 

Conclusions 

 

ix Long-term Plan Evidence 
Addressed in 

Petition 
Page 

     
 

• Projects revenues and expenditures for at least three additional 
years (in addition to first year budget). 

☐  Appx. 12 

 
• Revenue assumptions based on reasonable potential growth in state 

and federal revenues 
☐  Appx. 12 

 
• Revenue assumptions based on reasonable student growth 

projections 
☐  Appx. 12 

 
• Expenditure projections are inflated by reasonable cost-of-living 

and inflation assumptions and school growth assumptions. 
☐  Appx. 12 

 
• Projected annual fund balances are positive or likely sources of 

working capital are identified to cover projected deficits. 
☐  Appx. 12 

Strengths: 
 

Areas of Concern: 

 

Conclusions 

x District Impact Statement Evidence 
Addressed in 

Petition 
Page 

      • Does the charter include an impact statement? ☐  196 

 • Provides estimated numbers of students anticipated to enroll ☐  37 

 • Identify whether or not will request district-owned facilities ☐  198 

Strengths: 
 

Areas of Concern: 
 

Conclusions 

xi Grade Level, Geographic and Site Limitations Evidence 
Addressed in 

Petition 
Page 

     
 • Does the Petition demonstrate that it will operate a single charter 

school within the geographic jurisdiction of the school district? 
☐  198 

 o If not, does the Petition demonstrate any basis for an 
exception 

☐  
N/A 

 • Does the Petition identify where the school will operate? ☐  42 
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 • Does the Petition demonstrate that it will not serve grade levels not 

served by the district unless it serves all of the grade levels served 
by the district? 

☐  N/A 

Strengths: 

 

Areas of Concern: 

 

Conclusions 
 

xii Annual Financial Report Evidence 
Addressed in 

Petition 
Page 

     
 • Does the Petition demonstrate that the charter school shall provide 

the authorizer with a copy of an annual financial report in a format 
prescribed by the State Superintendent of Public Instruction? 

☐  197 

Strengths: 

Areas of Concern: 

Conclusions 

xiii Facilities / Transportation Evidence 
Addressed in 

Petition 
Page 

     
 

• Specify where school intends to be located and describes facilities 
to be used by the charter school. 

☐  198 

 

• Present a written agreement (a lease or similar document) 
indicating the charter school’s right to use the principal school site 
identified by the petitioners for at least the first year of the charter 
school’s operation and evidence that the facility will be adequate 
for the charter school’s needs. Not later than June 1, present a 
written agreement (or agreements) indicating the charter school’s 
right to use any ancillary facilities planned for use in the first year of 
operation (any ancillary facilities or additional sites must be 
approved with Charter or by a material revision). 

☐  198 

 

• Present evidence that the facility is located in an area properly 
zoned for operation of a school and has been cleared for student 
occupancy by all appropriate local authorities. 

☐  198 

 

• Transportation arrangements, if any, including compliance with 
IDEA and McKinney Vento (Note that if charter schools provide 

transportation to and/or from school or while at school, they may 
be subject to state and federal laws governing vehicles, drivers, 
etc.) 

☐  199 

Strengths: 

Areas of Concern: 

Conclusions 
 

xiv Insurance Coverage Evidence 
Addressed in 

Petition 
Page 

     
 

Describes minimum insurance coverage consistent with SCCOE risk 
management requirements 

☐  198 

 

• Not later than June 1, (or such earlier time as charter school may 
employ individuals or acquire or lease property or facilities for 

which insurance would be customary), submit documentation of 
adequate insurance coverage, including liability insurance, which 
shall be based on the type and amount of insurance coverage 
maintained in similar settings. 

☐  198 

 

• Liability of district/county to handle payments if charter school 
defaults:  
• for schools organized pursuant to Non-Profit Benefit Corporation 
Law  
• for schools not covered by Non-Profit Benefit Corporation Law  
• AB 1994  
• General Assurances “Boiler Plate” Language 

☐  196 

 
Indemnification/Defense/Hold Harmless of SCCOE consistent with SCCOE 
risk management requirements. 

☐  196 

Strengths: 

Areas of Concern: 
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Conclusions 
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       Material Revision Petitioner Certification Form 

(TO BE USED FOR A REQUEST FOR MATERIAL REVISION TO A SANTA CLARA COUNTY BOARD OF EDUCATION-AUTHORIZED CHARTER) 
 

This form constitutes the petitioner’s signed certification that the petitioner deems the petition to be complete for 
purposes of commencing the timelines, as specified in Education Code §47605(b) and 47605.6(b). 

 

(MUST BE COMPLETED AND SIGNED BY PETITIONER) 

       Instructions to Lead Petitioner 

1. Complete the SCCOE Charter Renewal Review Matrix Form (including petition page numbers). 

2. Complete and sign this Petitioner Certification Form. 

3. Submit completed & signed Petitioner Certification Form, Matrix, budget documents, and all other 
required documents with the charter petition to SCCOE Charter Schools Department. 

       (A) The petition includes a reasonably comprehensive description of any new 
requirement of charter schools enacted into law after the charter was originally granted 
or last renewed and has been updated as necessary to reflect the current program 
offered by the charter school. 

☐ YES ☐ NO 

(B) The petition includes the requested material changes to the charter, including but 
not limited to: changes in location and changes in grades served. ☐ YES ☐ NO 

(C) The petition includes a redlined version indicating all changes to the petition from 
when the petition was originally granted or last renewed. The petition packet includes a 
hard-copy version and electronic (Word & pdf) versions, including an Excel 
spreadsheet of the budget, LCFF calculator, and an executive summary of the changes 
from the current charter. 

☐ YES ☐ NO 

       I hereby certify in accordance with Education Code Section 47605(b) or 47605.6(b) and County Board 
Policy 0420.4 that the attached petition, including any appendices and attachments, is deemed complete 
and the terms of this certification form are true and correct. I understand and acknowledge that failure to 
provide accurate or complete information may subject the charter to denial or revocation if later 
discovered and the omission/inaccuracy is material. 

Name of Charter School:  ________________________________________________________________ 

___________________________________ 

 

___________________________________  _______ 
Name & Title of Lead Petitioner DATE Signature of Lead Petitioner 

___________________________________ 

 

___________________________________  _______ 

Name & Title of County Personnel Receiving Petition DATE Signature of County Personnel Receiving Petition 

 


	DCP_MR_Full_Doc_4-11-24.pdf
	Copy of SCCOE-Material Revision Cover Letter (1)
	Tab 1 DCP Alum Rock Charter Material Revision Removing High School (Clean) 4893-9748-5491 v.4
	SUBMITTED TO SANTA CLARA COUNTY OFFICE OF EDUCATION
	TABLE OF CONTENTS
	AFFIRMATIONS AND DECLARATION
	INTRODUCTION
	VISION
	A COMMUNITY RESPONDS TO THE COVID-19 PANDEMIC
	HIGHLIGHTS OF THE DCP MODEL
	THE STRENGTH OF THE DCP ORGANIZATION
	STRONG MISSION AND VISION
	STRONG LOCAL AND NATIONAL IMPACT
	(“PLTW”);
	DCP ALUM ROCK HIGH SCHOOL
	STRONG FISCAL ACCOUNTABILITY
	RESPONSIBLE GOVERNANCE
	DEDICATED LEADERSHIP
	SITE-BASED LEADERSHIP TEAM
	CONTINUING OUR PARTNERSHIP
	CRITERIA FOR RENEWAL
	DCP ALUM ROCK’S NEXT CHARTER TERM
	TABLE OF CHANGES


	ELEMENT A | EDUCATIONAL PROGRAM
	THE DCP COLLEGE SUCCESS FRAMEWORK
	TARGETED SCHOOL POPULATIONS AND COMMUNITY INTEREST
	DESIRED STUDENT POPULATION
	COMMITMENT TO FIRST-GENERATION COLLEGE-BOUND STUDENTS
	COMMITMENT TO DREAMERS
	COMMITMENT TO FAMILIES
	AGE, GRADE, AND STUDENT ENROLLMENT
	CURRENT STUDENT ENROLLMENT
	ATTENDANCE
	SCHOOL DAY
	INDEPENDENT STUDY
	GRADUATE PROFILE
	ACTIVE PREPARATION FOR FIRST-GENERATION COLLEGE SUCCESS
	ATTENTION TO THE DEVELOPMENT OF METACOGNITIVE SKILLS
	HOW LEARNING BEST OCCURS
	EDUCATIONAL PHILOSOPHY
	PROGRAM OVERVIEW
	BASIC LEARNING ENVIRONMENT
	STUDENT-CENTERED APPROACH
	CURRICULUM ALIGNED TO STUDENT PERFORMANCE STANDARDS
	PROFESSIONAL DEVELOPMENT
	SUPPORT FOR ENGLISH LEARNERS
	IDENTIFICATION, DESIGNATION & NOTIFICATION
	ONGOING ASSESSMENT, MONITORING, AND REDESIGNATION CRITERIA

	ENGLISH LEARNER SERVICES
	INTEGRATED ELD
	DESIGNATED ELD

	CREDENTIALING AND PROFESSIONAL DEVELOPMENT FOR TEACHERS OF ENGLISH LEARNERS
	EVIDENCE OF SUCCESSFUL PROGRAM
	MONITORING AND EVALUATION OF PROGRAM EFFECTIVENESS

	ENGLISH LEARNER ADVISORY COMMITTEE (ELAC)
	COLLEGE READINESS
	COLLEGE GUIDANCE RESOURCES
	PROMOTION AND GRADUATION REQUIREMENTS
	MIDDLE SCHOOL PROMOTION
	PLAN FOR MEETING THE ACADEMIC NEEDS OF ALL STUDENTS
	SERVING STUDENTS NOT MEETING PUPIL OUTCOMES
	SERVING STUDENTS ACHIEVING ABOVE GRADE LEVEL/GIFTED STUDENTS
	SERVING ENGLISH LEARNERS
	SERVING STUDENTS WITH SPECIAL NEEDS
	OVERVIEW
	SECTION 504 OF THE REHABILITATION ACT
	SERVICES FOR STUDENTS UNDER THE “IDEA”
	SERVING YOUTH WHO ARE HOMELESS


	ELEMENT B | MEASURABLE PUPIL OUTCOMES
	DCP MISSION AND MEASURABLE STUDENT OUTCOMES
	EIGHT STATE PRIORITIES:
	OUTCOMES IN ALIGNMENT WITH LCAP
	ANNUAL UPDATE
	GRADUATION AND PROMOTION
	WASC ACCREDITATION
	CHARTER RENEWAL CRITERIA
	CALIFORNIA DASHBOARD AND ACCOUNTABILITY SYSTEM
	ENGLISH LANGUAGE ARTS
	MATHEMATICS
	CAREER AND COLLEGE READINESS
	ENGLISH LANGUAGE PROFICIENCY
	CHRONIC ABSENTEEISM
	GRADUATION RATE
	SUSPENSION RATE
	MEASURABLE INCREASES IN ACADEMIC ACHIEVEMENT
	INCREASE OF ACADEMIC ACHIEVEMENT
	SMARTER BALANCED ASSESSMENTS
	POST SECONDARY OUTCOMES
	CONCLUSION

	ELEMENT C | MEASURES OF ASSESSMENT
	THEORY OF ASSESSMENT
	ASSESSMENT “FOR” LEARNING VS. ASSESSMENT “OF” LEARNING
	DATA-DRIVEN DECISION MAKING
	FORMS OF ASSESSMENT  STATE ASSESSMENT MEASURES
	● ELPAC
	● PFT
	SCOPE AND SEQUENCE OF ASSESSMENT
	To ensure that all students at DCP become college-ready, assessment at DCP will be consistent, formative, and based on the external and internal measures of evaluation shown below. Data for both state and internal assessment measures will be analyzed ...
	USES OF ASSESSMENT
	STUDENT, TEACHER, AND SCHOOL USE OF DATA
	SCHOOL AND FAMILY USE OF DATA-REPORTING TO CAREGIVERS
	ACCOUNTABILITY  LOCAL CONTROL ACCOUNTABILITY PLAN (LCAP)
	SCHOOL ACCOUNTABILITY REPORT CARD (SARC)

	ELEMENT D | GOVERNANCE STRUCTURE
	OVERVIEW
	CALIFORNIA NON-PROFIT PUBLIC BENEFIT CORPORATION
	BOARD OF DIRECTORS
	PROFESSIONAL DEVELOPMENT
	DUTIES
	BOARD MEMBERS’ ROLES AND RESPONSIBILITIES
	BOARD MEMBER
	EXECUTIVE DIRECTOR
	PRINCIPAL
	PARENT & FAMILY INVOLVEMENT
	SCHOOL SITE COUNCIL
	PURPOSE
	FUNCTION
	PURPOSE

	ELEMENT E | EMPLOYEE QUALIFICATIONS
	PHILOSOPHY AND WORK CULTURE
	SELECTION PROCESS
	EMPLOYMENT QUALIFICATIONS
	PRINCIPAL
	TEACHER QUALIFICATIONS
	OTHER INSTRUCTIONAL STAFF
	ASSISTANT PRINCIPAL
	SCHOOL SITE NON-INSTRUCTIONAL STAFF
	PROCESS FOR STAFF SELECTION
	COMPENSATION AND BENEFITS The DCP Board of Directors recognizes that fair employee compensation is critical to hiring and retaining quality staff. The salary for the Executive Director is established by the Board of Directors and is reviewed annually...
	PROFESSIONAL EXPECTATIONS  MANAGEMENT
	ALL STAFF
	DCP employees are expected to contribute specific skills and expertise and have the ability to listen, reflect, and innovate. They are also expected to maintain equilibrium while juggling multiple competing priorities and projects. They are expected t...
	PROFESSIONAL DEVELOPMENT
	DEVELOPING SCHOOL LEADERS
	PERFORMANCE EVALUATION  NON-TEACHING STAFF

	ELEMENT F | HEALTH AND SAFETY PROCEDURES
	OVERVIEW
	HEALTH AND WELNESS  IMMUNIZATIONS
	TUBERCULOSIS RISK ASSESSMENT AND EXAMINATION
	DCP shall require all employees, and any volunteer contractor who may have frequent or prolonged contact with students, to undergo a risk assessment and be examination (if necessary), and be determined to be free of active tuberculosis within the peri...
	VISION, HEARING, AND SCOLIOSIS
	DIABETES
	BLOOD BORNE PATHOGENS
	ATHLETICS
	DRUG, ALCOHOL, AND SMOKE-FREE ENVIRONMENT
	FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA)
	SUICIDE PREVENTION POLICY
	MENSTRUAL      PRODUCTS
	CALIFORNIA HEALTHY YOUTH ACT
	SAFETY  PROCEDURES FOR BACKGROUND CHECKS
	PREVENTION OF HUMAN TRAFFICKING
	COMPREHENSIVE ANTI-DISCRIMINATION AND HARRASSMENT POLICIES AND PROCEDURES
	BULLYING PREVENTION
	FACILITY SAFETY

	ELEMENT G | STUDENT POPULATION BALANCE
	ASSURANCES
	RECRUITMENT EFFORTS

	ELEMENT H | ADMISSION POLICIES AND PROCEDURES
	ASSURANCES
	APPLICATION REQUIREMENTS
	RECRUITMENT AND APPLICATION PROCESS
	PUBLIC RANDOM DRAWING
	ENROLLMENT PROCESS

	ELEMENT I | FINANCIAL AUDITS
	ELEMENT J | PUPIL SUSPENSION AND EXPULSION
	THEORY OF ACTION
	ALTERNATE RESPONSES TO STUDENT BEHAVIOR
	POLICY OVERVIEW
	A. GROUNDS FOR SUSPENSION AND EXPULSION OF STUDENTS
	B. SUSPENSION PROCEDURES
	C. AUTHORITY TO EXPEL
	D. EXPULSION PROCEDURES
	E. SPECIAL PROCEDURES FOR EXPULSION HEARINGS INVOLVING SEXUAL ASSAULT OR BATTERY OFFENSES
	F. RECORD OF HEARING
	G. PRESENTATION OF EVIDENCE
	H. EXPULSION DECISION
	I. WRITTEN NOTICE TO EXPEL
	J. DISCIPLINARY RECORDS
	K. NO RIGHT TO APPEAL
	L. EXPELLED PUPILS/ALTERNATIVE EDUCATION
	M. REHABILITATION PLANS
	N. READMISSION OR ADMISSION OF PREVIOUSLY EXPELLED STUDENT
	O. NOTICE TO TEACHERS
	P. SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF STUDENTS WITH DISABILITIES

	ELEMENT K | EMPLOYEE RETIREMENT SYSTEMS
	STAFF RETIREMENT SYSTEMS

	ELEMENT L | PUBLIC SCHOOL ATTENDANCE ALTERNATIVES
	ELEMENT M | EMPLOYEE RETURN RIGHTS
	ELEMENT N | DISPUTE RESOLUTION PROCEDURES
	INTENT
	DISPUTES BETWEEN DCP AND SCCOE
	INTERNAL DISPUTES

	ELEMENT O | SCHOOL CLOSURE PROCEDURES
	CLOSURE NOTIFICATIONS
	NOTIFICATION TO RECEIVING DISTRICTS
	FINANCIAL CLOSEOUT
	DISSOLUTION OF ASSETS

	MISCELANEOUS CHARTER PROVISIONS
	ADMINISTRATIVE SERVICES
	POTENTIAL CIVIL LIABILITY EFFECTS AND COUNTY IMPACT STATEMENT
	BUDGET AND FINANCIAL PLAN
	STATUTORY FINANCIAL REPORTS
	OTHER FINANCIAL REPORTS
	FINANCIAL PROCESS
	INSURANCE
	FACILITIES
	TRANSPORTATION
	ATTENDANCE ACCOUNTING
	OVERSIGHT

	CONCLUSION
	REFERENCES

	DCP Alum Rock Charter MR to Remove HS (Appendices Clean) 4856-2171-1798 v.1
	Appendix 1- Strategic Planning
	1.1 DCP Strategic Plan
	1.2 Alum Rock LCAP 2019-20

	Appendix 2- Research and Performance Data
	2.1 California Dashboard Data, 2018
	2.2 California Dashboard Data, 2019
	2.3 I am The First   College Research
	2.4 UCSC-DCP Transitions Study (In Progress)
	2.5 DCP First-Generation College Student Theory
	2.6 DCP College Matriculation, Persistence, Graduation

	Appendix 3-Curriculum and Instruction
	3.1 Workshop Model Description
	3.2 DCP Alum Rock Scope and Sequence
	3.3 WASC Accreditation
	3.4 DCP Curriculum Overview by Subject Area
	ELA Curriculum and Assessment
	History/Social Studies Curriculum and Assessment
	Mathematics Curriculum and Assessment
	Science Curriculum and Assessment
	Physical Education Curriculum and Assessment

	3.5 DCP Advisory and CCR Sample Scope and Sequence
	3.6 Independent Study Policy

	Appendix 4- Serving All Students
	4.1 EL Redesignation Form
	4.2 EL Program Monitoring
	4.3 Initial EL Parent Notification Letter
	4.4 SCCOE MOU
	1.5 Procedures Related to Student Enrollment when Student has an IEP

	Appendix 5- Professional Development and Evaluation
	5.1 DCP Teacher Evaluation
	5.2 DCP Non-Teacher Evaluation
	5.3 Examples of Professional Development Agendas for Various Roles
	5.4 Sample of Calibration Exercise for Principals
	5.5 DCP Teacher Compensation Model

	Appendix 6- Family Engagement
	6.1 LEA Family Engagement Policy
	6.2 School Parent and Family Engagement Policy and Compact 2019-20
	6.3 Family Engagement Manager Job Description
	6.4 ARMS Cafecito Agendas
	6.5 Family Learning Agenda Example

	Appendix 7- Corporate Documents
	7.1 ABF Articles of Incorporation
	7.2 ABF Corporate Bylaws
	7.3 Conflict of Interest Code
	7.4 Board of Directors
	7.5 Doing Business “DBA”

	Appendix 8- Health, Wellness, and Safety Plans
	8.1 Suicide Prevention Policy
	8.2 Sexual Harassment Poster for Students

	Appendix 9- Student Recruitment, Admissions and Enrollment
	9.1 DCP Timeline for 2019-20 Enrollment
	9.2 Application Form
	9.3 Multilingual Enrollment Packets
	9.4 Multilingual Recruitment Flyers

	Appendix 10 – Organizational Roles and Responsibilities
	10.1 DCP ARMS Organizational Chart
	10.2 DCP Central Office Organizational Chart
	10.3 DCP ARMS/ARHS Job Descriptions
	10.4 DCP Central Office Positions

	Appendix 11- Student and Staff Handbooks
	11.1 DCP Student Handbook 2020-21
	11.2 DCP Employee Handbook 2019-20

	Appendix 12- Financial Documents
	12.1 ABF 2018-19 Approved Audit
	12.2 DCP Alum Rock Three-Year Projected Budget
	12.3 DCP Alum Rock Three-Year Projected Cash Flow
	12.4 Annotated Budget And Assumptions
	Revenues
	Local Control Funding Formula (LCFF)
	Student Enrollment And Demographics
	Average Daily Attendance
	Lottery
	SB 740 Charter School Facility Grant Program
	Mandate Block Grant
	Child Nutrition
	Special Education
	COVID 19 Grants
	Federal Title Funding
	Career Technical Education Incentive Grant (Cteig)
	After School Education And Safety Program
	Enrollment Deficit Factor
	Other Local Revenues

	Expenses
	Salaries And Employee Benefits
	Certificated Employees
	Teacher And Administrative Salaries
	Substitute Teacher Costs

	Classified Employees
	Employee Benefits

	Books And Supplies
	Services And Operational Expenses
	Capital Outlay

	Reserve Policy



	Tab 3 DCP Financial Projection for Material Revision
	Tab 3 (a) 24-25 ARMS LCFF Calculator - Material Revision 1
	Alum Rock -Material Revision Narrative.docx
	Tab 4 SCCOE Charter Petition Review Matrix (4875-5323-7428.v2) 1
	Tab 5 DCP Material Revsion Certification


	undefined: YES
	undefined_2: YES_2
	undefined_3: YES_3
	Name of Charter School: Alum Rock Charter School
	Name & Title of Lead Petitioner: Pete Settelmayer, CEO
	Date: 04/05/2024


